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ABSTRACT 


This study investigated the relationship between (1) the 
perceptions held by students, parents and teachers of the school as a 
satisfying educational experience for students; (2) the perceptions 
held by students, parents and teachers and their relationship to 
teacher morale; (3) those factors in the school and/or the personal 
background of teachers which related to their level of morale; and 
(4) those factors in the school and/or the personal background of 
students which related to the level of satisfaction students felt 
towards their school experience. 

The study was conducted in four senior high schools in the 
County of St. Paul, Alberta. Instruments used were the Modified Purdue 
Teacher Opinionaire, a Student Satisfaction Scale developed for this 
Study, and three questionnaires to solicit personal and demographic 
data from the respondents. Responses were coded to enable matching of 
parents to students and teachers to the students whom they taught. 

Data were analysed using the following statistical techniques: 
Pearson R Correlation, Canonical Correlation, One Way Analysis of 
Variance, and Chi-square Test of Significance. Significance levels of 
p = .05 were set for all analyses except the tests of significance 
applied to personal and demographic data, where the level p = .10 was 
applied. 

Findings were that students, parents and teacher held 
different perceptions of the school as a satisfying educational exper- 


ience for students. Substantial agreement existed between the 
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perceptions held by students and their parents, but teachers perceived 
the school in a more favourable perspective than did parents or students. 
Correlations between the perceptions of students and teachers was 
marginally significant in three schools. Parents and teachers were more 
in agreement than were teachers and students. 

The morale of teachers differed in all schools and indicated 
different combinations of factors which influenced the level of morale 
in each school. Community Support of Education appeared to be a factor 
which contributed to the level of teacher morale in all schools, 

Teacher Rapport with Principal and Rapport Among Teachers exerted lesser 
influence. Teacher Morale was negatively correlated to Student Satis- 
faction and Parent Perception in two schools and positively related in 
the other two. Teacher Morale and Teacher Perception were positively 
and significantly correlated. 

Personal factors showed that teachers with high morale were 
long-time residents, were economically secure and were nearing retire- 
ment. They had lower levels of teacher education but had spent more 
time of their teaching lives in the County. They were involved in the 
community life and had numerous friends among the parents. 

Students demonstrating high satisfaction tended to be younger, 
to be active in community and school life, and appeared to derive benefit 
from interaction with teachers. Students with low levels of satisfaction 
were dissatisfied with the Personal Relations in the school, with the 
Institutional Aspects, the Supervision of Teachers, and the Instructional 
Atmosphere of the school. Evidence indicated the need for a more per- 
sonalized approach to the education of students to ensure that their 
personal and academic needs were met and that they derived optimum 


satisfaction from their education. 
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CHAPTER ONE 


STATEMENT OF THE PROBLEM AND 
DEFINITION OF TERMS 

The social significance of education has been underscored by 
legislation which assures all children between the years of early child- 
hood and mid-adolescence of a formal education. Local organizations and 
government are involved in the provision of financial support for 
education, with the training of teachers for the schools, and with the 
provision of premises in which to conduct the educational activities. 

To each of the participants In the educational enterprise, 
that is to say the students, their parents and the teachers, the school 
and the process of education represents different things. For the 
Students the experience represents years of teaching at the hands of 
people outside of the family environment who attempt to prepare them for 
entry to the adult society. For parents, the educational experience 
represents a partial surrender of their children to the care of others 
and the exposure of their children to experiences and teachings over 
which the parents have limited amounts of control. For the teachers, the 
process of education provides an opportunity to interact with the young 
and to provide them with the knowledge and experiences believed necessary 
to help them to become effective members of their society. The educa- 
tional system also provides the teacher with career opportunities which, 
apart from the satisfactions derived from teaching, yield a degree of 
economic and social security and, in some cases, a degree of geographic 


permanence. 
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To each group of participants, the other partners in the 
educational enterprise appear in different perspectives according to 
the quality and satisfaction which is derived from the interaction. 

The level of satisfaction derived from the interaction, and the amount 
of benefit that is perceived to accrue from it, influence the extent to 
which the whole enterprise is accepted as a satisfying and worthwhile 
experience. To the extent that this is true, the degree of acceptance 
and support accorded the school in the community Houle be related to the 
extent to which the school is perceived as a valuable part of the 
community life. 

This study examined the satisfaction of a small rural comm- 
unity with the educational services available to them through the four 
senior high schools of the area. In this study students were asked to 
respond to questionnaires which measured their level of satisfaction 
with the schools and with their educational experiences in them. Parents 
and teachers were asked to respond to the same questionnaires. Their 
responses to the same questions provided a measure of the extent to which 
they perceived the conditions in the schools as contributing towards 
student satisfaction with their school experiences. A questionnaire 
which measured teacher morale allowed teachers to report the extent to 
which they perceived the community to support their efforts. Teachers 
were also able to express their satisfaction with the programs available 
for students, their satisfaction with teaching as a career, and to 
indicate the pressures they perceived to be exerted on them by the 


community in their performance as teachers. 
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THE PROBLEM 


This study attempted to identify some of the experiences and 
conditions in the schools and in the community which contributed to 
student satisfaction with the educational experiences provided by the 
schools. The degree of agreement existing between students', parents! 
and teachers' assessments of the school as a satisfying educational 
experience for students was studied to discover which experiences were 
considered to promote the growth of student satisfaction. The morale of 
teachers in the study was measured to investigate the relationship 
between the level of teacher morale and the degree of student satis- 
faction. Other conditions in the schools and in the community were also 
examined to determine the likelihood that they influenced the morale of 
teachers in the performance of their duties, or the satisfaction of 
students with their educational experiences. 

The problems investigated are stated as follows. 

Problem 1.1 


What is the relationship between student satisfaction and 
parent perception? 


Problem 1.2 


What is the relationship between teacher perception and 
student satisfaction?, 


Problem 1.3 


What is the relationship between parent perception and 
teacher perception? 


1. The terms ''teacher perception'! and "parent perception'' are used as 
abbreviations for . . . the perceptions held by parents or teachers 
of the conditions in the schools which promoted or inhibited the 


growth of student satisfaction. 
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Problem 2. 


Problem 2. 


Problem 


Problem 3. 


Problem 3. 


Problem 4. 


Problem 


1 


What is the relationship between teacher morale and student 
satisfaction? 


Zz 


What is the relationship between teacher morale and parent 
perception? 


-3 


What is the relationship between teacher morale and teacher 
perception? 


1 


What factors within the school environment influence the 
level of teacher morale? 


Z 


What factors in the personal background of teachers appear 
to be related to the level of teacher morale? 


1 


What factors within the school environment influence the 
level, of.student satisfaction? 


Problem 4.2 


What factors in the personal background of students appear 
to be related to the level of student satisfaction? 


-3 


What factors in the personal background of parents appear 
to be related to the level of student satisfaction achieved 


by their children? 
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THE IMPORTANCE OF THE STUDY 


Many studies have examined the factors within an organization 
which related to the presence or absence of employee morale, but few have 
attempted to relate these factors to the wider environment within which 
the organization functioned. An understanding of this relationship, as 
it applied to the school in its environment would be of value to school 
administrators and teachers who need to know the degree of success that 
attends their efforts to prepare students for entry to the adult society. 
A measure of student satisfaction with their educational experience may 
prove to be such a guide. Few studies appear to have been conducted into 
the extent of satisfaction students derived from their educational 
experiences, or the extent to which students, parents and teachers were 
agreed on what constituted a satisfying educational experience. 

This study was important for a number of reasons. First, it 
attempted to relate the influence of teacher morale to student satis- 
faction with school. Second, it attempted to identify those items within 
the school and the community which related to student satisfaction and 
teacher morale. Third, it attempted to identify the extent to which 
parents and students agree on the conditions in the schools which produce 
or inhibit student satisfaction with school. 

The findings of this study will help teachers to better 
understand those factors which will help students to achieve a greater 
degree of satisfaction from their school experiences. By identifying 
those factors teachers can take positive steps to ensure that students 
experience a form of education which is relevant to the needs of students 
and likely to produce a high level of student satisfaction. For 


administrators the study will indicate the extent to which parents and 
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their children were agreed in their feelings towards the school, and the 
amount of parental support or criticism that may be expected of them. 
This knowledge should help administrators to better understand the needs 
of the community, to understand the need to constantly inform the members 
of the community of the objectives and activities of the school, and to 
help them to provide educational programs for students which will be 
relevant to their needs and related to their social and intellectual 
growth. With closer cooperation between the sida eg ees the schools, 
administrators may come to appreciate the value of increased community 
participation in the activities of the school to ensure that the work of 
the school and the aspirations of the community are more closely inter- 


meshed. 
DEFINITION OF TERMS 


The terms used in this study and the particular meanings 
attached to them are listed below. Other terms which arise in the course 
of the study are defined as they are introduced. 

Administrator: This term applied to members of the school staff who 
carried responsibility for administrative duties. Such members included 
the Principal and Vice-principal. The term did not include the Super- 
intendent, Assistant Superintendent, School Trustees or members of the 
central cffice administrative staff. 

School: The schools included in this study were four senior high schools 
in the County of St. Paul, Alberta which enrolled students in Grades 10, 
11 and 12. Although statistical comparison between schools was not the 


prime purpose of this study some comparison was inevitable because of the 


° | - i 9th 
ean 

ard bre , looroe ant zinawe2 epoh haa Ateaa td Heer108 Siow | 
erg? Jo batoarss od yen tema waists tvs 70 eae: 
abeon sity bastetshim astzed o) esodenteiiiions diss ‘lvoe 
eredasm S82 mictol yitnetends of been amt bireteyohnw oy ,yat 
a 
of bib , lodioe afd VO esl divi sag Bae Bevis oelde ans ta Woh : 

i 


xi {liw dotdw ctosbyde 107 emeapetg (apotaspubs <wewer on sm 


7 


laupsolfodni bos telooe igs of bot6te, Dam soe vida oe 


re cn 


 - 
, 


: 
eftooloe alt bnaevilummos sf) cdswied nel pe Fsqnes we0r8 
impantoo bazesdoqt. to sulsev sat ohetoet@qs 6} SOs ar 


to AION oft feds ocwens. od foodae. sa) Yo 2o7s iv hike Say at 


swat 3b MONT Araad 


. ° } 
on i 7situsiszise 2aqy 306 (uJ @ fin) an seu Soy yee 
” i] 


; ’ a > . ie ‘4 - _ 
S25003 ef).o) sels Aoineh-anwhs tsi). Ywohed bagaet iti wees 
iy 


: Sm peel *} 


boa Hong ha a Von's: Ta bonito, bah aes 


onweltede (oodse sit Fe drsdiien: of saad arpa 2iAT “i 
bsbuloat eradingin rou? eahtub syitdaaaintAbe 107 eaten 


“sque 503, abulsai son bib mio} ott Teg toning aes 


ot to 2 .oditem 16 2¢adRuNT Axon ze. . Sosbnsint aque snbsaies be 
al | Iv 
, HY Ba 
eee Mare! ov) tetyei ny f 


a 7 st : oe ca Deis 

Bl oorse RES aanee a ot rs ‘si ybuie Gian ni bobii ae) a 
rs Ss, a ay os 4 te pe ie ; 
Or “a5betd nd ‘Situ: 2 bof Favre oii BASHA) ‘ 
er spit ae -is ny Ail 
ot BOR 2ew:2ldodex res nae} 


owe eee Das 


roles 
7 ° any te: 08990 sides te | 


differences in student populations and environmental conditions in which 
the schools were located. To preserve some measure of anonymity, schools 
were identified by the letters A through D and were not referred to by 
name. 

Student: In its singular or plural form this term referred to students 
enrolled in Grades 10 through 12 in one of the four senior high schools. 
Teacher: This term referred to those individuals who taught students 

in Grades 10 through 12. Because of their small numbers, Department 
Heads and Administrators were included with teachers in statistical 
analyses. 

Parents: This term referred to those adults with whom the student lived 
during the course of the school week. These adults may have been his 
real parents, relatives, friends or people with whom the student resided 
during the school sessions. 

The definitions listed below are not so clear cut as those 
listed above. However, they are key definitions in this study and are 
presented here in some detail to clarify the concept involved. The 
following definitions have been used as working definitions throughout 
this study. 

School Climate: The definition of organizational climate which Halpin 


and Croft related to schools was presented in the form of an analogy. 


The Organizational Climate can be construed as the organ- 
izational ''personality'' of a school; figuratively, 
"bersonality'' is to the individual what ''climate"' is to 


the organization. (1962:1) 


Barnes offered a more precise definition of organizational climate which 


managed to illustrate the people and task components that were important 
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to this study. 


Organizational climate refers to the way in which an organ- 
ization is seen as fitting together task and people inputs 
in handling its key problem areas. (1968:204) 


Teacher Morale: A number of definitions existed for this concept but the 
definition by Bentley and Rempel, used in the construction of the Teacher 


Opinionnaire, was considered most appropriate for this study. 


Morale refers to the professional interest and enthusiasm 
that a person displays towards the achievement of individual 
and group goals in a given job situation. (1970:2) 


Student Satisfaction: This concept was similar to that of teacher morale 
but in a more passive sense, since students generally do not have the 
same opportunities as teachers to take part in the administration of the 
school or to determine, in any extensive sense, the direction and content 
of their educational experience. The work of Guba and Bidwell has been 


paraphrased in this study to derive a definition of student satisfaction. 


The satisfaction which a student experiences with his 
school is a function of the extent to which the school is 
perceived by the student to fulfill his expectations for 
personal, academic and social development, and to provide 
opportunities and experiences congruent with his goal 
aspriations (1957:66) 


THES LOCATION TOF SINE S STUDY 


Several reasons shaped the decision to conduct this study in 
the County of St. Paul, Alberta. One reason was the desire to find a 
stable environment relatively free from the influenc »F economic 
fluctuations or population variations. Second, it w ‘elieved that, in 


an area where limited employment opportunities existed for young people, 
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students and parents would value the educational services of the high 
schools as keys to wider employment opportunities for youth. Third, to 
the extent that the second belief was valid, it was believed that students 
and parents would have more sharply defined views in relation to the 
educational services provided by the high schools. The decision to study 
only students in senior high school was related, in part, to the foregoing 
beliefs and partly to the desire to confine the measurement of student 
satisfaction to a relatively small age span. 

The major industry in St. Paul County was farming, but the 
soil and rainfall conditions in the area allowed only marginal farming 
activities. There was some mining and some secondary industrial activity 
in the County, but these activities did little to raise the employment 
or economic status of the area. According to the 1966 Census, the County 
of St. Paul had one of the lowest per-capita incomes for the Province of 
Alberta. 

The County was predominately English speaking. But there 
were seven times as many bilingual persons, five to six times as many 
solely French speaking persons, and one third fewer English speaking 
persons than the provincial average. The major ethnic groups in the 
County were 36 percent French origin, 22 percent Ukrainian and 17 percent 
British. In addition, a large number of Indian reservations were located 
in the district. At the time of the study 513 Indian students were 
enrolled in County schools, 101 of them enrolled in Grades 10 through 12. 
A further 391 students were being educated in schools on the Indian 
reservations but these students were not included in the study. Indian 
students who were included in the study were enrolled in two schools and 


represented 67.2 percent of the enrollment at School A and 10.8 percent 
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of the enrollment in Grades 10 through 12 in School D. 

In broad terms, the four schools served communities of 
different ethnic backgrounds. Having made this generalization it should 
be understood that it carries the limitations appropriate to generaliz- 
ations but, in this case, is used for illustrative purposes only. Bearing 
these limitations in mind, the student population of School A was of 
predominantly Indian origin. At School B the students were predominantly 
French in origin. At School C they were predominantly British, while at 
School D the population consisted of a mixture of all three groups as well 
as a substantial proportion of Ukrainian students. These variations in 
ethnic background among the students in the four high schools may have 
had some bearing on the different results obtained from each of the 
schools. However, this problem was not one of those for direct inves- 
tigation in this study. Consequently, the data collected do not provide 


adequate evidence to answer this question. 
LIMITATIONS OF THE STUDY 


Certain limitations were inherent in this study as a result 
of conditions in the study area. Among the limitations were the smal] 
numbers of students enrolled in the schools studied. But in a study 
involving small schools it was difficult to overcome this obstacle 
without destroying the uniqueness of each school. The second limitation 
related to the disparities existing between the schools in terms of the 
physical facilities, the conditions of work for students and staff, the 
range of course options possible as a result of limited enrollments, and 
the nature of the student populations in each of the schools. These 


factors were directly relevant to the level of teacher morale and the 
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extent of student satisfaction. 

A certain number of parents failed to respond to the 
questionnaires, despite precautions in the study to overcome this 
possibility. Further discussion of this matter is contained in the 
chapter dealing with the methodology of the study. No explanation was 
given to account for the non-participation but one possibility, not 
anticipated at the planning stage of the study, was that the non-return 
of the questionnaires may have resulted from possible parent illiteracy 
in English. No attempt was made to check the validity of this possibil- 
ity. Whatever their reason for not responding to the questionnaires, it 
was not possible to estimate their probable level of satisfaction with 


the educational activities and outcomes of the schools. 
DELIMITATIONS OF THE STUDY 


Certain delimitations were imposed during the planning of 
the study. Among these were the decisions to confine the study to a 
particular area of the province and to concentrate the study on schools 
with small student populations. These decisions were taken to keep the 
study to a manageable size and, because of the use of an instrument not 
yet field tested (the Student Satisfaction Scale), the St. Paul Study 
was considered in the light of a pilot study to refine the instruments 
used. These delimitations restrict the findings of this study to the 
specific circumstances encountered, and exert a restraint on the general 


applicabtlity of the findings of this study. 
ASSUMPTIONS 


In conducting this study certain assumptions were made 
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regarding the responses of the participants. It was assumed that all 
responses would honestly reflect the respondent's opinions, that all 
respondents would understand the LeeoueSngaiue items, and that the same 
interpretation would be attached to each question by each respondent. 

It was also assumed that the factors which influenced the development of 
perceptions were equally distributed among the respondents and exercised 
no influence on the results. 

The instrument used to measure Student Satisfaction was 
developed, validated and tested for reliability on students enrolled in 
their first year at The University of Alberta. The assumption was made 
that the students on whom the Student Satisfaction Scale was developed 
were not meaningfully different from students enrolled in the four 


senior high schools in the County of St. Paul. 
ORGANIZATION OF THE THESIS 


This chapter presented an outline of the research area and 
depicted the schools as interwoven segments of the whole community. The 
problem investigated in this study was divided into a number of problem 
areas and the importance of the study for teachers and administrators, 
as a guide to improving the quality and relevance of students' educa- 
tional experiences at school was outlined. Definitions used in the 
study were clarified and the limitations, delimitations and assumptions 
germane to the study were stated. 

The related literature is reviewed in Chapter Two under two 
main categories, first, the organizational aspects of the school and, 
second, the individual aspects as they relate to the participants of the 


study. Under these headings an examination is made of the literature 
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relating to the organizational climate of schools, the relevance and 
influence of teacher morale, and aspects pertinent to student satis- 
faction. Literature relating to community involvment in education is 
also examined. 

Chapter Three outlines the methodology used in the conduct 
of the study and describes the research design. Details by which the 
research instruments were selected and/or developed are given. The 
means of data collection and the statistical procedures applied to the 
data are discussed in this chapter. 

The social, economic and demographic profile of the study area 
are described in Chapter Four, which also presents certain data related 
to the participants to supplement the data contained in their responses. 

In Chapter Five an analysis of the data collected in the 
study is made. The analysis of the data is organized to correspond 
with the problems and sub-problems identified and stated in Chapter One. 

The conclusions and implications of the study and recommenda- 
tions for future research are contained in Chapter Six. An Appendix 
presents samples of the instruments used in the study together with 


the raw data derived from their use. 
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CHAPTER TWO 
REVIEW OF THE LITERATURE 


The review of the literature and related research are presen- 
ted in this chapter in two sections. The first deals with the organ- 
izational aspects of the school under three sub-headings: 1) The 
Organizational Climate; 2) The Morale of Teachers; and 3) The 
Satisfaction of Students. The second section reviews the literature 
dealing with Community Involvement in Education. The third section 
relates the literature to the present study. 

In treating these topics separately there is a risk that they 
may be seen as unrelated to one another. This chapter develops the 
pattern of interdependence which exists between teachers who work in the 
schools, the students who participate in its activities and who are 
influenced by its policies, and the parents who observe the activities 
of the schools, who are influenced by them and who influence the 


educational policies of the schools as members of the community. 


ORGANIZATIONAL ASPECTS 


The Organizational Climate 

The concept of organizational climate is not the major focus 
of this study but is used, in a sense, as a point of departure for the 
theoretical framework on which this study is based. References to 
organizational climate in this chapter are made to illustrate the points 


of departure from the parameters of the organizational climate concept. 
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In the view of Halpin and Croft, it was the responsibility 
of the Principal to create and maintain the organizational climate of 
the school as one ''. . . in which he, and other group members, can 
initiate and consummate acts of leadership." (1962:10) In their view, 
the organizational climate of a school should be characterized by open- 
ness and functional flexibility rather than a closed climate which 
demonstrated a high degree of functional rigidity. While Halpin and 
Croft confined their explanations of organizational climate in the 
schools, as measured by the Organizational Climate Description 
Questionnaire, to the quality of the relationships between the principal 
and the teachers, they recognized that other factors may exert strong 
influences on the climate of the school. Among other factors they 
listed the following. 

the socic-economic status of the school's patrons; 

the biographical and personality characteristics of the 

principal and the teachers; the ''quality'' of the students; 

the attitude of the parents towards the school; the school's 
physical plant; the teachers' salary schedule; the 
educational and administrative policies of the school 
desteictss the pocationiol the school; and).02 7.) soctal 
interactions that occur between teachers and the principal. 

(1969:9) 

In this study the major emphasis was on the relationship 
existing between the school and the community or, in more precise terms, 
between the students, their parents and the teachers. Because of the 
limitations inherent in the scope of the OCDQ and the concept of organ- 
izational climate, an instrument was sought which took account of the 
attitudes of teachers, the quality of their interpersonal relationships, 


and the quality and nature of the relationship perceived to exist between 


the school and the community. The instrument chosen to meet these and 
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other requirements was the Revised Version of the Purdue Teacher 
Opinionaire. This instrument is described more fully in the chapter 
dealing with the research methodology. 

At the same time as the decision was taken to go beyond the 
parameters of the organizational climate concept, it was recognized that 
much of the research conducted on organizational climate was relevant to 
the theme of the present study and contributed data relevant to the 
various outcomes of organizational climate. 

Studies by Pyra (1965), Wilson (1966), Keis (1967) and 
Brickner (1971) yielded results which indicated positive relationships 
between school size and student attitude, between climate and teacher 
turnover, between climate and leadership behavior, and between changes 
in climate and the years of education of the principal. Marsh (1970) 
found that the perceptions held by students and teachers of the climate 
in the school were different and varied from situation to situation. 
He.was.led.to.conclude<that;''.......there. is not one.climate,present in 
school but a whole multitude of climates varying from classroom to 
classroom and from subject area to subject area.'' (1970:iv) These 
findings undermined the global concept of climate developed by Halpin 
and Croft and introduced the possibility that climate may be much more 
of a personal quality which varied from individual to individual and 
situation to situation. 

Nicholas, Virjo and Wattenberg (1965) examined the relation- 
ship between socio-economic status of the community and the climate of 
the school, and the type of problems brought to elementary school offices. 
They found significant differences in the types of problems presented to 


schools in ''low!'' and 'high'! socio-economic areas. In low status areas, 
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principals lost much of their initiative for action as a result of the 
nature and frequency of the problems generated by students in the school. 
In high status schools, principals were able to retain much of their 
initiative for action because most of the pressures exerted on the school 
came from parents and were presented in a more routine and businesslike 
manner. Principals of smaller schools were able to involve parents in 
school activities and so maintain a better relationship between the 
school and the community. This opportunity was often denied to prin- 
cipals because of the greater size of their schools and the greater 
burdens imposed on teachers as a result of higher teacher/student ratios. 

The conditions in schools under which students and teachers 
interacted have been shown as related to the type and extent of 
pressures exerted on the school by the community. It also appeared 
evident that principals of smaller schools had a good deal more flex- 
ibility open to them in their response to community pressures than was 
the case for principals of larger schools. The likelihood existed, 
therefore that size of school was an important factor influencing the 
school climate, especially where the school was subject to external 
pressure such as in areas of low socio-economic status. But external 
pressures on the school, the quality of teacher/principal relationships, 
and the quality of the relationships between teachers and students were 
factors shown to contribute to the morale of teachers, as measured by 
the Purdue Teacher Opinionnaire. 

No clear differentiation seemed to exist between the 
collective morale of teachers and the climate of the school. Halpin and 
Croft did not distinguish between the two concepts and conceded that 


they were ''. . . mapping roughly the same domain of inquiry that other 
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investigators have described as morale.'' (1962:7) The section which 
follows deals with the research and literature which the respective 


authors have considered to be related to teacher morale. 


The Morale of Teachers 

Research evidence indicated that the level of teacher morale 
had a direct bearing on the relationships between teachers, his coll- 
eagues and his students. Koura (1963) and Phillips (1973) demonstrated 
that students exposed to teachers with high morale were more likely to 
perform better and to develop more positive attitudes towards their 
studies than if exposed to teachers with low morale. Lolis (1962) found 
a positive relationship between teacher morale and the attitudes of 
teachers to parents, parents to teachers and teachers to students. 
These findings indicated that teacher morale was a key factor in achiev- 
ing good educational outcomes and improved school/community relations. 
To the extent that these findings were valid, what other factors might 
be related to the level of teacher morale in the school environment? 

Halpin and Croft saw the principal as responsible for 
providing leadership and cohesion in the school and of generating and 
sustaining favourable climate. Sweat (1963), who examined the influence 
of the personality of high school principals in the school found no 
significant relationship between teacher morale and the position of the 
principal on the Authority-Democratic personality continuum. However, 
a greater percentage of democratic administrators were willing to 
participate in the study, and teachers in democratically administered 
schools were found to have higher levels of morale than teachers in 
authoritarian administered schools. Tirpak (1970) reported similar 


findings. Ellenberg (1972), in a study of factors affecting teacher 
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morale found that teachers' opinions of whether they were understood 
and appreciated by the principal influenced their level of morale. 

In the main, it seemed evident that principals who engendered high 
levels of morale and who administered ''open climate'' schools were warm 
and people oriented and understood and appreciated the teachers who 
worked with them. These findings agree with the earlier statement by 
Likert who described effective leaders of cooperative ventures in the 
following terms. 

He is supportive, friendly and helpful rather than hostile. 

He shows confidence in the integrity, ability and motivations 

of subordinates rather than suspicion and distrust. His 

confidence in subordinates leads him to have high expectat- 

ions as to their level of performance. (1961:101) 

While principals had the power to influence the climate of 
the school, the level of teacher morale and the educational outcomes of 
the school, the attitudes of the community towards the school had an 
important influence on the behavior of the principal. Nicholas, Virjo 
and Wattenberg indicated the different types of problems presented to 
principals of schools in high and low socio-economic areas, and the 
different challenges they posed to the administrative capabilities of 
the principals. 

Urgency, crises and harrassment characterized the challenges 

confronting principals in ''low'' setting schools, whereas, 

businesslike routine operations were the nature of the 
challenges presented to principals in "high"’ area schools. 

The most serious results were that much of the principals' 

freedom to initiate action was usurped from them by these 

challenges in the !'low'' socio-economic settings, whereas, 


principals in the "high'' area schools retained more control 
over choice of activities to be initiated. (1965:121-22) 


Nicholas and his associates also saw the size of the school, as well as 
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its socio-economic level, as being important factors in defining the 


range of responses available to the principal and his teachers. 


The effects of large concentrations of children in "low! 
setting schools may need to be evaluated in terms of the 
climate they create for the school organization and for 
pupil adjustment. 

With less pupil problems confronting him, the principal in 
the ''low-open'' school was free to initiate more varied 
activities than was possible in the 'low-closed!' school. 

He was able to devote time to drawing parents into involvment 
in school affairs, and encouraging livelier interaction 
patterns with staff, outside agencies, auxiliary services, 
and the community. Meanwhile, the principal and staff of the 
''low-closed''! school were virtually immobilized, insofar as 
other activities were concerned, by the flood of pupil- 
behavior problems. (1965:125) 


The difficulty of anticipating teacher morale under conditions 
described by Nicholas and his colleagues was illustrated by the different 
concepts of teacher morale held by Redefer and Bonner. Redefer saw 
teacher morale as being sensitive to situational variables and expressed 
his views in this form. 

Teacher morale is a complex and complicated area for inves- 

tigation. Morale cannot be succinctly defined and minutely 

measured . . . Operationally, morale consists of many inter- 
related factors whose effective weighting may differ with the 

individual and the situation. (1963:59) 

Bonner, on the other hand, viewed morale as a cohesive and self-sustain- 
ing force which persisted in the face of external pressures which might, 
ordinarily, lower the level of morale. He clarified his views in these 
terms. 
Morale serves as a catalyzer and reinforcer of esprit de 
corps, an agent making for persistence and group self- 
maintenance in the face of difficulties and disruptive 


tensions. It fosters in-group organization and uniformity 
of behavior. (1959:71) 
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Halliday (1970) provided evidence which Supported Bonner's view of 
morale. Investigating the relationship between parent attitudes, 
teacher morale and community unrest, Halliday found little variation in 
the level of teacher morale although teachers perceived changes to have 
occurred in the level of community pressure and community support for 
the school. But the demonstration of community dissatisfaction with the 
activities and policies of the schools have become a relatively recent 
phenomenon. The influence of community dissatisfaction is discussed 
more fully in the final section of this chapter. 

In the past the internal relations in the school have exerted 
a considerable influence on the level of teacher morale. But evidence 
now suggests that changes have taken place in the status relationships 
within organizations which have implications for the administration of 
schools, the levels of teacher morale, the satisfaction of students, and 
the involvement of the community in educational matters. 

Traditionally, the human-organizational relationship was one 
where the individual worked to fulfill the expectations of the organ- 
ization and to satisfy its demands. The satisfaction afforded to the 
individual from his organizational role was of secondary importance. 
Haney argued that now ''society is beginning to impose other requirements 
upon its organizations'' and proceeded to expand his point of view. 

Some spokesmen feel that the structure and climate of today's 

organizations are in many respects inimical to the mental 


health and emotional development of its members. They cal] 
for a serious reappraisal of and, where advisable, significant 
changes in our organizations. 
Moreover, the organization's members, particularly its 
younger members, are expecting more of their employers. They 
demand greater satisfaction on their job for their 


psychological needs. (1973:12-13) 
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Haney attributed the transition in member/organizational relationships 
to the growing satisfaction of members' needs for economic security and 
the subsequent emergence of the need for personal and professional 
satisfaction from organizational membership, and greater inclusion in 
matters relating to their personal and professional activities. 

Boyan supported and extended Haney's general statement into 
one which related directly to teachers in the school environment. 

Changes in teachers as individuals, changes affecting 

teachers as members of school organizations, changes in 

the external environment, and changes in the posture of 

extra-school organizations have all contributed to a new 

level of teacher confrontation with the authority structure 

of the school. (1967:1) 

Although Boyan has portrayed the transition to be directed towards a 
state of confrontation, it could be argues that the likelihood of 
conflict would be related to the degree of flexibility of the principal 
and his willingness to delegate administrative responsibility and 
decision-making to teachers. By extension, the flexibility of the 
principal could determine the extent of involvement that was extended 

to members of the community in educational matters in the school. These 
views agreed closely with McGregor's earlier position when he argued the 
futility of directive management when the prime needs of employees were 
for inclusion and the satisfaction of their ''social, egoistic and 
self-fulfillment needs . . .'' (1957:28) 

As Boyan pointed out, teachers were now better trained, more 
professionally oriented and now exerted increasing pressure for involv- 
ment in the development of educational policies. The effectiveness of 
their involvement was supported by Leiman's research evidence. He 


found (1961) that higher levels of teacher morale, better attitudes 
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towards their principal, their colleagues, their students, towards 
themselves and towards their profession as teachers resulted from 
greater participation in school administrative activities. Sergiovanni 
(1967) reported similar findings when he reported that achievement, 
recognition and responsibility were factors which contributed strongly 
to teacher satisfaction. 

In this section the literature and research illustrated 
Halpin and Croft's assertion that morale was a multi-dimensional phenom- 
enon related to factors within as well as outside the school. The 
principal was portrayed as a key figure in the creation and maintenance 
of the climate of the school and the level of teacher morale. At the 
same time, the principal was shown to be subject to pressures from the 
community which, through their usurpation of his administrative 
prerogatives, limited the range of administrative responses available 
to him in his relations with the community. The decisions taken by the 
principal, in response to community pressures, and the reaction of the 
community to his actions, strongly influenced the atmosphere within the 
school and the tone of the continuing relations between the school and 
the community. In addition to the influence of the external pressures, 
the size of the school as portrayed by the teacher/student ratio had a 
profound influence on the internal behavioral state of the school, the 
morale of teachers, the quality of education available to students and 
the nature of the external relations with the community. 

Under favourable conditions, high teacher morale was shown 
to have beneficial outcomes for student achievement, to promote better 
relations with colleagues and administrators in the school, with 


students in the classroom and with parents in the community. These 
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outcomes were interrelated with the growing pressures from teachers for 
inclusion in the decision-making activities of the school. 


The following section deals with the satisfaction of students. 


The Satisfaction of Students 
Although schools were organizations created for the education 
and social development of the young, the educational concerns of students 
often took second place to the problems generated in the administration 
of the educational organization. This study attempted to view the 
educational enterprise from the viewpoint of the student and to discover 
those areas of the educational enterprise which provided him with the 
greatest measure of satisfaction. For these reasons, the definition of 
Student Satisfaction was expressed in terms on the needs of students. 
The definition paraphrased the description developed by Guba and Bidwell 
(1957:66) to portray teacher satisfaction, and was phrased as follows. 
The satisfaction which a student experiences with his school 
is a function of the extent to which the school is perceived 
by the student to fulfill his expectations for personal, 
academic and social development, and to provide opportunities 
and experiences congruent with his goal expectations. 
Defined in this sense, Student Satisfaction reflected the student's 
perceptions of the extent to which the school acted for his benefit, to 
provide him with experiences, skills and opportunities necessary to 
pursue his chosen goals in life. 
Coleman found that the student's interest in school and his 
interest in reading outside the school, his self-concept with regard to 
his learning and success at school, and his sense of control of his 


environment were related to the level of student achievement. (1966:319) 
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Of these three factors, the student's sense of control over his environ- 
ment was found to be the factor most strongly related to his achievement. 
Coleman developed his explanation in this manner. 

For children from disadvantaged groups, achievement or 
lack of achievement appears closely related to what they 
believe about their environment: whether they believe the 
environment will respond to reasonable efforts, or whether 
they believe it is instead merely random and immovable. In 
different words, it appears that children from advantaged 
groups assume that the environment will respond if they are 
able enough to affect it; children from disadvantaged 
groups do not make this assumption, but in many cases assume 
that nothing they will do can affect the environment. 
(1966:321) 

For those students, to whom the school environment appeared as ''random 
and immovable'', in Coleman's terms, the prospects of success and 
satisfaction from their schooling appeared remote. In a sense, the 
level of student satisfaction with school was a measure of the student's 
ability to adapt to externally imposed conditions, an ability to utilize 
learning experiences and to direct such experiences to the satisfaction 
of the student's own needs, interests and aspirations. 

Dyer (1972) writing on ''Equal Opportunity'', questioned the 
appropriateness of present educational goals and pointed to the 
obligation of society to provide opportunity for ''many kinds of personal 
andwsocialjeasowell sashintel hectual growthean. .jinot onkyetoohelp pupils 
to learn but to get them to want to learn... '' (1972:517) He then 
proceeded to illustrate the importance that attached to the establish- 
ment of a meaningful link between the educational activities of the 
school and the personal, social and intellectual needs of students. 

Indeed, a case can be made for the proposition that the prime 


purpose of education is to help children in their search for 
their own goals, while taking note of the fact that there are 
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certain minimum levels of competence necessary for their 

survival and the survival of society generally. (1972:517) 

By examining the school as an educational institution, and 
by attempting to measure student satisfaction with their educational 
experience, students were removed from the status of passive partner 
and given the role of the active critic. Instead of examining the 
extent to which the students conformed to the expectations of the school, 
the students were asked to indicate the extent to which they felt the 
school conformed to their expectations and provided them with a 
satisfying educational and personal experience. 

Anderson and Tissier (1973) pursued a similar line of inquiry 
when they asked the question, ''ls there a relationship between the 
manner in which the schools are run and the educational aspirations of 
students?'' In their examination of ''Social Class, School Bureaucrat- 
ization and Educational Aspirations'' they measured the level of student 
alienation to certain aspects of the school. Among the factors measured 
were feelings of powerlessness, meaninglessness, futility and self- 


estrangement. These factors resembled the student reaction to the 


"random and immovable!’ environment described by Cole Measurements 
on these criteria reflected the level of students! f: ration and 
growing resentment at being engaged in a meaningless «cries of 


activities which had little relevance to their own needs. Anderson and 
Tissier found the program in which the student was enrolled ''seemed to 
be the single largest determinant of his aspiration level." (1973:46) 


They went on to explain. 


; Indeed, there is good reason for this, since there can 
be no clearer indication to a student that he should give up 
college aspirations than his placement in a terminal 
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educational program, . . . Among other things, such programs 

serve a function in lowering the generally high aspirations 

of students. (1973:46) 

Kaufman (1969) reported similar findings, related to the influence of 
terminal courses on student attitudes. He found that students enrolled 
in college preparatory courses had more positive perceptions of school 
climate than students who were enrolled in terminal courses. 

Duggal (1969) stressed the psychological component that 
underlay student feelings of powerlessness and dissatisfaction. He 
found student unrest was attributable to psychological rather than 
material aspects of the school environment. Students were increasingly 
frustrated at the irrelevant offerings of the school and their inability 
to influence the educational process to cater to their needs. Educators 
were seen as being prepared to make concessions on material issues such 
as greater involvment in student government, but were reluctant to 
concede on matters relating to students' satisfaction with their educa- 
tion, namely on matters relating to student participation tn the planning 
of educational programs. Attention was paid by Prigmore (1968), 
Richardson (1968), Duggal (1969) and Worsham (1971) to the unfavourable 
attitudes generated by educators through their inflexibility towards 
change, their lack of understanding at student frustration at irrelevant 
courses, and their preoccupation with the belief, expressed by 
Cunningham as, ''We are the professionals. We are expert. We know the 
answers.'' (1970:365) At the same time, researchers were quick to point 
to the advantages to be gained in greater student satisfaction and 
improved student attitudes when students were involved more meaningfully 


in shaping their educational experiences. 
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Student satisfaction was portrayed as being related to the 
quality and relevance of the educational experience afforded to students 
during their schooling. Factors related to the level of student 
satisfaction were shown to be related to the extent the school is able 
to provide experiences relevant to the personal, intellectual and 
career growth of students. Much student dissatisfaction arises from 
frustration at irrelevant courses and the sense of powerlessness that 
results from inability to have more meaningful experiences replace them. 

Evidence seems to indicate that students, just as much as 
teachers, are seeking greater personal satisfaction from their years of 
schooling. They seek an education related to their personal development 
as much as to their academic or career aspirations. 

The section which follows deals with the relationship between 
the school and the community and the involvement of community in 


education. 
THE COMMUNITY CONTEXT 


In reviewing the literature on community involvement in 
education it is necessary to distinguish between two forms of community 
involvement in the schools. The first of these relates to those 
activities which involve parents and adults in the schools as volunteers, 
teacher aides, etc., in such a way that the administrative prerogatives 
of the principal are not usurped or threatened. Fantini draws attention 
to the range of activities, using parents and adults in the schools, 
which are quoted by school administrators as evidence of community 
participation in the schools. However, adult participation in these 


activities does little to increase the active voice of the community 
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in the conduct of school affairs. Rather, it serves as a token gesture 
to community involvement and as a device to lessen, to some extent, the 
gap between the school and the community. The second form of community 
participation in education is reflected by the defeat of school budgets 
by taxpayers, and by examples of wholesale replacements of trustees at 
school board elections. These examples of community action, in 
Fantini's view, reflect growing dissatisfaction with the standards of 
education coupled with a need to make effective protest against the 
rising costs of education. (1972:676) 

In the face of rising community pressures for active 
involvement, educators reacted in a variety of ways. Some were 
reluctant to grant more than token involvement in school matters in the 
belief that professional skill and experience in education were the key 
factors to successful administration. Others appeared puzzled at the 
reason for the growing community interest in education. Cunningham 
described their reaction in these terms. 

Not only are such professionals nonplussed by the motivation 

behind much of the new citizen interest; they find it 

difficult to reconcile these impulses with time-honored 

professional control over what happens in school. (1970:365) 
With continued community interest, some educators developed a 
sensitivity to public scrutiny to the point where they became increas- 
ingly defensive and created artificial barriers between the schools and 
the communities they were created to serve. In Cunningham's view, 
administrators! sensitivity served only to accentuate the state of 


distrust which seemed to exist between the schools and the community. 
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The sensitivity of school officials in many places has reached 
the point where innocent requests for information are 
interpreted as real or imagined attacks upon the schools. 

Many school personnel are extraordinarily cautious and 

communicate a hostility to the public which they are 

professionally committed to serve. (1967:182) 

Williams reported similar findings in regard to the attitudes 
of educators towards the community. He described the erosion of commun- 
ications networks, which held potential for encouraging dialogue between 
school and community, to a public relations function which advertised 
the most favourable activities of the school and ignored both the 
deficiencies of the schools' educational services and the growing 
community concerns which focused on them. Like Fantini and Cunningham, 
Williams placed the responsibility for the widening gap between schoo] 
and community on the educators! perceptions of their administrative 
capabilities and the growing bureaucratization of schools. He expressed 
his views in these words. 

The constriction of the external communication process 

from a position which ideally would promote dialogue to one 

which is largely unilateral is further compounded through the 

evolution of school systems into professional-bureaucratic 
forms of organization. In such organizations, the educators 

Operate under the norm that they are specially trained 

experts, uniquely qualified to deal with the problems of 

education. Such a stance serves to legitimize the exclusion 
of laymen from the process of decision-making within the 

school systems. (1969:1) 

While the public right to information and involvement in educational 
matters was accepted, in a theoretical sense at lease, many educators 
seemed to fear that implementation of the theory would erode their 


influence or supplant them as educational decision-makers. Fantini 


described their dilemma in the following manner. 
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Often the right of the consumer to an account for professional 
performance, while acceptable in theory (to administrators), 
is in effect nullified by challenges to what are considered 
basically professional affairs. Public education is a public 
as well as a professional business. The current educational 
climate is one of reform. It is a natural consequence that 
the public would;seek ‘its rightful role in such an important 

process. (1972:679) 

Continued community pressure for inclusion in educational 
decision-making activities, while accepted in theory by some educators, 
was seen by many as a potential threat to the continuation of the 
traditional role of educators as the arbiters of educational policy and 
practice. While the inclusion of the community was perceived as a threat 
to their administrative prerogatives and professional judgements, it 
appeared unlikely that educators, on their own initiative, would move 
for greater inclusion of community members in the decision-making activ- 
ities of the schools. Doak attributed the reluctance to change to the 
threatening atmosphere which educators perceived to surround them. He 
argued that changes in the attitudes of educators was an essential pre- 
requisite to changes in the schools. 

The climate of an organization is the first and most 
important concern in initiating and sustaining change. 

People simply do not change in a threatening atmosphere. 

They may change surface behaviors--conform--receive and 

respond at the lowest level possible and acceptable to the 


powers that be; but attitudinal change and subsequent 
behavioral change must be preceded by perceptual change. 


(1970:368) 
Bridges saw the perceptual change as being related to the reciprocal 
trust existing between the community and the educators. In his view, 
three factors were related to the development and maintenance of trust. 
In a general sense, the first of these depended on the knowledge of the 


purposes and motives underlying proposed actions, and a knowledge of how 
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an individual or a group would act in a given situation. To the extent 
that distrust existed, each group in the negotiations would attempt to 
structure the situation as far as possible to reduce the elements of 
uncertainty and unpredictability. Under such conditions, the freedom of 
action for both groups was limited and the atmosphere of distrust was 
reinforced. The second factor Bridges saw as related to the formation 

of trust was the perceived credibility or capability of one of the 

parties to perform undertakings given. If one of the parties to the 
negotiation was perceived as promising more than could reasonably be 
performed, his good faith or competence was called into question. Such 
behavior was open to a variety of interpretations, none of which increased 
the level of trust surrounding the negotiations. The third element in 
building trust, in Bridges' view, was the person's perceived ability to 
act impartially. When one was perceived to be influenced more by the 
assembled data than by his own preconceptions, a greater degree of trust 
was attached to his professional judgement and a greater degree of freedom 
allowed for it to be exercised. (1963:3) 

While the growth of trust between educators and the community 
was seen by Bridges as important to the effective interaction of school 
and community, the need for joint consultation was seen, in some 
quarters, as too important to be allowed to develop as a matter of 
chance. In the Province of Quebec, legislation in 1971 made the estab- 
lishment of School Consultative Committees mandatory for all schools. 
The committees were composed of parents, members of the community and 
educators and resource people, as required. Their function was to 
identify areas of public concern in relation to the schools, to consider 


alternatives for alleviating the concerns, to call expert opinion to 
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assist them, and to make recommendations to the principal. The principal 
was not obliged to accept the recommendations of the committee but, if 
he declined their advice, he was aware that the committee had rights of 
access to higher authority in the school system to decide on the 
educational/administrative merits of the matter. The situation of 
enforced negotiation would be unlikely to reduce, at the outset, the 
atmosphere of mutual distrust. But as principals began to appreciate 
the resources and sincerity which School Committees applied to the 
solution of educational problems it would seem likely that greater 

levels of trust and mutual respect would develop. 

Research evidence has verified the benefits, in terms of 
improved school/community relations, that result from the involvement of 
members of the community in the activities of the school. Hall (1971) 
Studied the effects of involving community members in all phases of a 
curriculum study in an I1linois School District. His findings indicated 
a significant positive change in the attitude of the community members 
involved in the study towards the school. He concluded that more 
effective changes in community attitude towards the school could be 
achieved through personal interaction between educators and community 
members than as a result of reliance on the more widely used public 
relations programs. Halliday (1970) investigated the attitudes of 
parents to schools with high and low levels of student unrest and found 
that parents were less supportive of schools where student unrest was 
high. In schools where student unrest was low the level of parent 
support was high and closer relations existed between parents and 
teachers. Halliday concluded that the problem facing educators was not 


so much how to interest parents in school activities as it was to channel 
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their interest towards constructive ends. 


Summary 

The principal has been shown to be a key figure in establish- 
ing and maintaining the organizational climate of the school. A climate 
which promoted teacher involvement and encouraged initiative led to 
beneficial outcomes for teachers, for students, and in improved relations 
between the school and the community. 

Students looked to the school to provide them with experiences 
related to their personal, social and academic needs and to provide them 
with skills to enable them to work towards their own goals. Where 
schools were perceived to be inflexible in their approach to student 
needs, and where course offerings were considered irrelevant, yet 
incapable of change, attitudes of dissatisfaction and hopelessness were 
found to emerge among students. Student responses to the irrelevance of 
schools varied according to the socio-economic status of the community. 
In higher status areas, parental pressures were more evident and were 
expressed in terms of parental expectations for the school. In lower 
status areas, the students were more likely to create behavioral problems 
which compelled administrative recognition. 

The major problem inhibiting greater community involvement 
in education appeared to be the reluctance of principals and admin- 
istrators to yield or to share their traditional role as educational 
decision-makers. In many cases, the honesty of administrators was 
called into question as they demonstrated their reluctance to yield to 


community involvement except on their own terms. While willing to 


negotiate on trivial matters of involvement, they were not prepared to 
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negotiate on matters which related to shared decision-making activities. 
The constant community pressures for more extensive and more effective 
involvement in school affairs led many administrators to adopt a defen- 
sive posture and to develop an increased sensitivity to real or imagined 
criticism of their activities. Attention was paid to the importance of 
establishing levels of trust between administrators and the community 
before effective negotiations on the future role of the school could be 


conducted. 
THE, PRESENT: STUDY 


Attention has been drawn throughout the review of the 
literature to the different perceptions held by educators, students and 
members of the community on the role and function of the school. This 
study examined the satisfaction of students with their school experience. 
Student satisfaction was defined as: 

. a function of the extent to which the school is 
perceived by the student to fulfill his expectations for 
personal, academic and social development, and to provide 
opportunities and experiences congruent with his goal 
expectations. 

At the same time as student satisfaction was being measured, teachers 
and parents were asked to respond to the same questionnaire and to 
indicate the extent to which they perceived the conditions in the school 
to be conducive to the development of student satisfaction. In this 
manner, the schools provided a common focus against which parents and 
teachers were able to compare their expectations with their perceptions 
of reality as it existed in the schools. Because the participants jn 


the study, namely the students, parents and teachers were related to the 
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school in different ways, each could be expected to hold different 
perceptions of it. 

In view of the confrontation that appears imminent between 
school administrators and the community, concerning the role and 
function of the school, it would seem appropriate that some assessment 
be made of the extent of commonality that exists between the expecta- 
tions of the three groups of participants in the school environment. 

Research has linked teacher morale with favourable student 
outcomes, and has also shown that teacher morale can be influenced by 
the real or perceived pressures exerted on the school by the community. 
In this study, teacher morale was measured for a number of reasons. 
First, it provided a means of identifying those aspects of the school 
environment which contributed to the level of morale. Second, it 
provided a measure of the teachers! satisfaction with his work environ- 
ment and allowed a comparison with the level of satisfaction expressed 
by students with their experience in the same school. Third, it allowed 
a comparison to be made between the level of teacher morale, or his 
satisfaction with the school, and the perceptions of the school held 
by members of the same community. 


The chapter which follows deals with the research design and 


methodology used in this study. 
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CHAPTER I11 
RESEARCH DESIGN AND METHODOLOGY 


This chapter describes the instruments used to gather data in 
this study. It describes the manner in which the Student Satisfaction 
Scale was developed and validated and outlines the manner in which the 


study was organized and the instruments used. 
INSTRUMENTATION 


Five instruments were used in this study. The first of these 
was the Revised Form of the Purdue Teacher Opinionaire, which was used to 
measure teacher morale. The second instrument was developed for this 
study and is referred to as the Student Satisfaction Scale. It was used 
to measure the perceptions of students, parents and teachers of the 
extent to which the conditions in the school are likely to promote 
student satisfaction with school. The remaining three instruments were 
questionnaires developed to collect biographical and demographic data 
from the students, parents and teachers taking part in the study. A more 
detailed description of the instruments used, and the manner of their use 


in this study, follows. 


The Purdue Teacher Opinionaire. 

This instrument was developed by Bentley and Rempel in 1961 to 
measure teacher morale. In its original form it consisted of 145 items 
which were selected to sample eight areas of opinion related to the 


interaction of teachers in the school environment. The authors describe 
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the development of the instrument in the following manner. 


In the development of the instrument an experimental form 
was administered to a large representative sample of high 
school teachers. The final choice of items for the Opinionaire 
was based on internal consistency item analysis techniques. 

- The 145 item instrument was validated against peer 
judgements made by fellow teachers. The peer judgements were 
obtained from teachers at the time they responded to the 
Opinionaire. To accomplish the peer judgements, a rating 


form was attached to the Opinionaire. . . . teachers were 
asked to identify by name on the rating form, . . . from three 


to ten teachers whom they considered to have the highest 
morale, and also to select an equal number whom they considered 
to have the lowest morale. : 

On the basis of the peer judgements, "high,'' "middle," 
and ''low'' teacher morale groups were identified. . . . To make 
certain that the items were working effectively at various 
morale levels, factor analysis procedures were applied to 
"high,'' "'middle,'' and ''low'' teacher morale groups. These 
additional analyses made it possible to identify ten rather 
than eight factors. All four analyses were used to refine 
and complete the present 100-item instrument. (1970:2,3,4) 


The Revised Form of the Opinionaire was subsequently 
administered to 3023 teachers in Oregon and Indiana and the results 
analysed. The Opinionaire was readministered to the same group approx- 


imately four weeks later and the two sets of data tested for correlation. 


The test-retest correlation of the two data were found to be such that 


r = .87, with 60 percent of the correlations between the factor scores 
being higher than r = .80, while all correlations were higher than 
ieee 02; 


Bentley and Rempel described the ten factors of the Revised 


Opinionaire in the following manner. 


Factor |. "'Teacher Rapport with Principal'' deals with the 
teacher's feelings about the principal, his competency, his 
interest in teachers, his ability to communicate and his 
skills in human relations. 
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Factor Il. "Satisfaction with Teaching'! pertains to teacher 
relationships with students and feelings of satisfaction 
with teaching. 


“Factor IJIt. ''Rapport among Teachers'' focuses on a teacher's 
relationships with other teachers. The items solicit the 
teacher's opinions regarding the cooperation, preparation, 
ethics, influence and competency of his peers. 


Factor IV. '‘'Teacher Salary'' pertains primarily to the 
teacher's feelings about salaries and salary policies. 


Factor V. ''Teacher Load'' deals with such matters as record- 
keeping, clerical work, ''red tape!', community demands on 
teacher time, extra-curricular load, and keeping up to date 
professionally. 


Factor VI. ‘Curriculum Issues'' solicits. teacher reaction to 
the adequacy of the school program in meeting student needs, 
in providing for individual differences, and in preparing 
Students for effective citizenship. 


Factor VII. ''Teacher Status'' samples feelings about prestige, 
security and benefits afforded by teaching. Several items 
refer to the extent to which the teacher feels he is an 
accepted member of the community. 


Factor VIII. ''Community Support of Education!’ deals with the 
extent to which the community understands and is willing to 
support a sound educational program. 


Factor IX. ''School Facilities and Services" has to do with 
the adequacy of facilities, supplies and equipment and the 
efficiency of the procedures for obtaining material and 
services. 


Factor X. ''Community Pressures'' gives special attention to 
community expectations with respect to the teacher's personal 
standards, His participation in outside-school “activities 
and his freedom to discuss controversial issues in the 
classroom. (1970:4) 
The Purdue Teacher Opinionaire was selected for this study, 
in preference to the Richardson and Blocker ''Faculty Attitude Suryey' 
and the Halpin and Croft "Organizational Climate Description Questionnaire! 
because it dealt specifically with schools, was developed with high- 


school teachers as the respondents, and viewed teacher morale in an 


environmental context wider than that provided by the immediate work 
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Situation. For example, teachers were asked to record their perceptions 
of community pressures on their activities, the extent to which they 
felt they were accepted members of the community, and the extent of 


their involvement with extra-curricular activities. 


The Student Satisfaction Scale 

This instrument was developed when a search of the literature 
failed to reveal an instrument considered suitable for the age level of 
the students to be used in the study. To develop the instrument, a 
number of first-year university students were invited to list those con- 
ditions in high school which, in their view, were important to the 
development of student satisfaction. The students, who had left high- 
school some eight months previously, submitted approximately 75 items. 
It was possible to combine some of the items owing to the similarity of 
the content or the attitudes portrayed. 

From the items submitted a basic questionnaire of 60 items 
was constructed and administered to a second group of 81 first-year 
university students. They were asked to indicate, on a five-point scale, 
how each of the conditions described in the questionnaire would, in their 
view, affect the satisfaction of students in high school. Approximately 
three weeks after the questionnaire was first administered, the same 
group of students was asked to respond to the same questionnaire. On 
this occasion, however, the 60 items were rearranged in a different order. 
The responses of the students to the questionnaire in the re-test 
situation were collected and analysed. 

The data were factor analysed, using the Varimax rotation, and 
it was found that a four-factor pattern tended to emerge. The Varimax 


rotation was used in this instance as it tended to maximize high factor 
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loadings and to produce items which were factorially pure. To select 
those items which appeared to be most discriminating, and to reduce the 
number of items in the questionnaire, an arbitrary criterion for 
selection was established. It was decided that those items which loaded 
-45 or higher on their respective factors would be included in the 
revised form of the questionnaire which, following this process, now 
numbered 38 items. 

The responses to these 38 items, obtained for the original 
test and the retest, were again analysed to determine the reliability of 
the instrument. Using the Pearson Product Moment Correlation between 
the means of the test and ae eee results, it was found that the value 
of the correlation was such that r = .998. The high correlation can be 
explained, in part, by the influence of practice or memory as a result 
of a lapse of only three weeks between the test and retest, despite the 
rearrangement of items on the retest. But the high correlation value 
obtained between the results of the test and retest also indicated that 
the instrument possessed an acceptable level of reliability. 

When the data derived from the original test of the 38 items 
was again factor analysed, it was found that the results obtained could 
be explained in terms of a five-factor configuration. It was decided 
that the five factor version of the Student Satisfaction Scale would 


be used in this study. The five factors derived in this manner are 


described below. 


Factor |. ''Personal Relationships'' related to the personal 
relationships existing within the school. Students are 


recognized as individuals. Staff try to help students in an 
atmosphere of friendliness and equity. 
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Factor Il. ‘Institutional Aspects'' refers to the atmosphere 
Grete schools |tems of this factor seem ito ret lect an 
institutional atmosphere. Teachers leave the school as soon 
as they can, there is little relationship between school 

and the community, and courses seem unrelated to students'! 
needs. There seems also to be an atmosphere of hostility, 
restriction and lack of recognition for achievement. 


Factor bhhi\,'Supervisory Attitude" erélates tothe attitude 

of teachers to students. There is close supervision, 

attention to routine matters, lack of concern by teachers 

for students’ personal or educational problems, and a 

rejection of student identity. 

Factor IV. ''Instructional Atmosphere'' refers to the school 

atmosphere in relation to the courses offered. A formal, 

impersonal, prescriptive relationship exists which inhibits 
interaction between teacher and student. Student laxity is 
penalized while teacher laxity goes unchecked. Product 
orientation and rigidity of administration appear to be 
implicit in this factor. 

Factor V. ''Student Identity'' is a minor factor related to 

Factor |, but seems to reflect the desire of students to 

identify with their peers and to be accepted as individuals 

within the school environment. 

Factor | consisted of 11 items which loaded between .442 and 
.928 on the primary loading, with 63.7 percent of the items loading above 
the level of .6. Negative secondary relationships were found between 
Factors I|, lll and IV. Five positive secondary relationships with 
Factor V loaded between .206 and .449. The remaining secondary 
pe vationships yranged,in size. from .129 to .331, with three of these 
being related to Factor III. 

Factor |! consisted of eight items which loaded between .444 
and .771 on the primary loading, with 62.5 percent of the items loading 
above the level of .6. Negative secondary relationships were found with 
Factors | and V, while Factors III and IV were positively related. The 


strongest relationship was with Factor II1, with three items between 


.303 and .368 on the secondary loadings. Three negative relationships 
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with Factor V ranged in size from .131 to .368 on the secondary loadings. 

Factor Ill consisted of eight items which loaded between .458 
and .680 on the primary loading, with 62.5 percent of the items loading 
between .4 and .5, with 37.5 percent loading above .6. Negative 
secondary relationships were found between Factors | and V, with positive 
relationships between Factors I| and IV. The strongest of the secondary 
relationships was between Factors | and V, with loadings which ranged 
from .160 to .482. 

Factor IV consisted of nine items which loaded between .417 and 
.695 on the primary loadings, with three items each loading at .4, .5 and 
.6. Negative secondary relationships were demonstrated with Factor | (two 
items) and positive relationships with Factors I| and II!. The strongest 
secondary relationship was with Factor ||], with four items which ranged 
from .292 to .433 on the secondary loadings. The three items which 
related to Factor I! carried secondary weightings from .204 to .473. 

Factor Vwas the minor factor of the cluster and consisted of 
two items. These loaded .642 and .645 on the primary loading and were 


related to Factors | and IV on the secondary loadings. 


Details of the items contributing to each factor, and their 
loadings on the primary and secondary factors, are given in Appendix A. 

The data derived from the first and second administration of 
the Student Satisfaction Scale were analysed further to determine the 
degree of correlation between the means of the items in Factors | 
through Factor V, to establish the degree of stability existing in the 
factors between the first and second administration of the instrument. 
The results are presented in Table 1, together with the Kuder-Richardson 


KR-20 Reliability Coefficient for each factor. 
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Table 1 


Correlation and Reliability Coefficients 
Between Means on Test and Retest 
Student Satisfaction Scale 


| Rn enemeeenamciemeneeemememmmememeenmeneemmmmemeee ee ee 
a a a 


Pre-Post-Test 


Factor Items Correlation KR-20 Coeff. 
| 11 .907 .998 
i 8 .873 998 
a 8 874 996 
lV 9 849 975 
V Z “505 885 


The validity of the Student Satisfaction Scale was not tested 
during the development stages beyond the initial tests for face validity 
and the item selection made as a result of the factorial analysis. A 
process of validation was planned during the field administration of the 
instrument. During the study, after the student and teacher data were 
collected, teachers were given class lists of the students they taught 
and were requested to rate each student, on a scale of ''High,'' ''Medium,"' 
and "'Low'', according to the teacher's perceptions of the student's 
satisfaction with school. These data were used separately to establish 
the validity of the Student Satisfaction Scale. In most cases, multiple 
ratings of students! satisfaction were obtained from the teachers. 
Teacher estimates of student satisfaction were subsequently compared 
with students! actual satisfaction scores, using a Pearson Product Moment 
Correlation. It was found that the correlations between the two groups 
of scores were sufficiently high that the probability of such 
correlations occurring by change were below the level of p = .05. 


The correlation values and probability levels for each of the schools 
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Table 2 


Correlations between Teacher Estimates 
of Student Satisfaction and Student Scores 
On the Student Satisfaction Scale 


By School 


a 


Location Correlation Probability 
School A 433 .005 
School B . 328 .010 
School C 465 .000 
School D 6247 .000 


On the basis of these data, collected in four schools of different size, 
each with different student populations of varying background character- 
istics, it was accepted that the Student Satisfaction Scale represented 


a valid measure of student satisfaction. 


Questionnaires 

Three questionnaires were constructed for parents, students and 
teachers to gather personal information to supplement the data derived 
by the instruments described above. Information relating to the age, 
sex and educational status of parents was gathered, together with 
supplementary data relating to their economic, residential and occupa- 
tional status in the community. Parents were also asked to indicate the 
frequency of their contact with the school on matters relating to the 
educational progress of their child. They were also asked to report on 


the extent of their satisfaction with such meetings, and on their general 


satisfaction with the amount of information they received from the school. 
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Information was also solicited on the extent of their participation in 
the social, sporting, service and church activities of the community. 

These data were considered relevant in the light of Knill's 
(1961) and Goldhammer's (1956) findings that the age, education, socio- 
economic status and involvement in school activities were all related to 
the attitudes parents held towards the school. In this study it was 
expected that greater opportunities would exist in smaller communities 
for greater involvement in community activities, that these activities 
would provide opportunities for closer interaction between teachers and 
parents, and that the greater interchange of views as well] as the persona] 
contact would lead to more favourable attitudes being held towards the 
school and the activities it performed. 

Questionnaires to teachers sought information similar to that 
asked of parents but included additional questions relating to the 
length of teacher training, teaching experience, length of service in 
the County and their future plans in relation to their teaching career. 
Other questions sought information relating to their contact with 
parents on a social basis, and their involvement in community affairs. 

Questionnaires to students sought biographical information 
similar to that asked of parents and teachers. Additional questions 
were asked about the extent of student interests in extra-curricular 
activities, their perceptions of where parents obtained their information 
about the school, and the extent of satisfaction students felt with the 
information available. Space was SPN TaEaMah the student questionnaires 
for students to list up to seven teachers with whom they had taken 


courses during the past year. This information enabled the matching 


of the students! views with the views held by teachers who had taught 
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them during the year. 
Copies of the questionnaires and other instruments distributed 


to parents, students and teachers are included as Appendixes C, D, and E. 
DATA COLLECTION 


Approval to conduct this study was obtained from the 
Superintendents of the County of St. Paul School Division and the 
St. Paul Regional High School Board. The study was also discussed with 
the principals of the schools to be involved to gain their approval for 
and cooperation in the study. Plans were formulated by which the study 
could be conducted so as not to cause undue disturbance to the normal 
conduct of the schools. The Principals' offer to make school time 
available to enable all students to complete the study at one time was 
accepted. The Principals' offer made it possible for the data to be 
collected more rapidly and probably resulted in a higher rate of return 
for responses than may have been the case had the study instruments been 
distributed and collected by mail. 

Teachers were instructed by the writer on the purpose of the 
Study and on the method of administering the instruments to students. 
Students were allowed to complete the Student Satisfaction Scale and the 
Student Questionnaire at school and were asked to take home to their 
parents the documents for their completion. The completed documents 
were to be returned to the school for collection on the following morning. 
In the smaller schools these arrangements worked satisfactorily but in 
the large high school certain difficulties reduced the effectiveness of 
the distribution and collection procedure. Owing to problems of 


scheduling and course options, some home room teachers were unable to 
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distribute the study instruments to their students. Arrangements were 
made for the returns from these students to be forwarded by mail from 
the school office, but the number of returns received in this manner was 
small. These problems, which were not anticipated at the time of the 
distribution of the kits to the teachers, resulted in a lower rate of 
return from this school than was the case with the other schools. 


Details of the rates of return from each of the schools are presented 


in Table 3. 
Table 3 
Participant Responses in this Study 
(Percent Response in Brackets) 
School A School B SChOOs- oC School D 
Teacher 


Response 12 (100) 10 (100) 12 (100) 28 (80) 


Student 
Response 29a(60 Shach62 (SO0om)sen95e (Ph. 9)c226 (4129) 


Parent 
Response 35 57 88 197 


All participants in the study received individual kits which 
contained all necessary documents and instruments for full participation 
in the study. In each kit was an introductory letter to the participant 
which described the study, the data processing to be used, and the steps 
taken to preserve the anonymity of the respondent. Kits for students 
and parents contained copies of the Student Satisfaction Scale, the eM 
5047 Answer Sheet, and the appropriate questionnaire for students or 


parents. The Answer Sheets of parents and students were matched by 
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means of an |.D. number. Explanations appropriate to the use of the |.D. 
numbers were included in the kits. The use of |1.D. Numbers avoided the 
disclosure of respondent identity and, subsequently, enabled the matching 
and sorting of responses for statistical comparison. Kits for teachers 
contained materials similar to those in students! and parents! kits but 
included a Teacher Questionnaire and a copy of the Purdue Teacher 
Opinionaire. To facilitate sorting and identification of responses, 
each kit was color coded as follows: Teachers - blue, Students - 
yellow, Parents - green. 

When data collection was completed, the information gathered 
was transferred to IBM computer cards and was identified thereafter by 
1.D. Number. Original Answer Sheets, which bore the respondent's name, 
were kept on file to verify ambiguous responses but were not used as 
part of the study or the subsequent statistical analysis. The use of 
the 1.D. Number enabled the matching of student responses with those of 
their parents and allowed teacher responses to be matched to the 
responses of students he had taught during the year. Such complete 
reliance on |.D. numbers, and the direct coding of responses by particip- 
ants on IBM Answer Sheets caused misgivings during the preparatory phase 
of the study. But fewer than one half of one percent of the responses 
received had to be rejected because of incorrect coding which concealed 
the intent of the respondent when marking the Answer Sheet. Routine 
inspection was sufficient to ensure that multiple markings, which would 
cause rejection by the optical scorer, were detected. 

To provide for the late return of student and parent responses 
to the study, each school agreed to issue general reminders to students 


regarding the return of study documents. Returns collected in this way 
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were mailed to the author and were included in the total collection of 
responses. As mentioned previously, responses from the largest high 
school were proportionately lower than from the other schools in the 
study. No satisfactory explanation could be obtained for these events 
Or, more importantly, could the number of returns from students and 
teachers be raised above the levels indicated in Table 3. 

The use of pre-packaged kits for students, teachers and 
parents greatly facilitated the distribution of questionnaires and 
ensured that each participant received the correct set of documents to 
enable full participation. The use of IBM 5047 Answer Sheets, which 
were overprinted specifically for the scoring needs of this study, 
permitted the machine scoring of responses, the rapid transfer of data 
to computer cards, and the elimination of errors and delays implicit in 


the hand-punching of data. 
TREATMENT OF THE DATA 


As mentioned above, responses from participants in this study 
were machine scored and transferred to IBM computer cards. The only 
data which could not be handled in this manner were items relating to 
the personal and demographic data of teachers. The need to hand-punch 
these data resulted from the inability to provide coding space on the 
IBM 5047 Answer Sheet, owing to the inclusion of the 100-item Purdue 
Teacher Opinionaire on the Answer Sheets for teachers. 

The data gathered from each group of respondents were as 
follows. 

Students: |.D. number for each student 


Scores on the Student Satisfaction Scale 


Personal and demographic data 
1.D. numbers of up to seven teachers 
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Parents: 1.D. number for each parent 
Scores on the Student Satisfaction Scale 
Personal and demographic data 

Teachers: 1.D. Numbers for each teacher 
Scores on the Student Satisfaction Scale 
Scores on the Purdue Teacher Opinionaire 
Personal and demographic data 

It should be clarified at this point that the responses of 
parents and teachers to the Student Satisfaction Scale represented 
measures of the parents' and teachers' perceptions of the conditions 
in the schools which related to the level of student satisfaction. The 
instrument represented, therefore, a vehicle by which the different 
perceptions of students, parents and teachers towards the conditions in 
the schools could be measured and compared. 

The personal data for students, parents and teachers were not 
processed, at this stage, beyond the transfer of the data to IBM computer 
cards. Other scores, from the initial responses of the participants, 
were used to generate additional data. Appropriate scoring programs 
were used with the item scores of the Student Satisfaction Scale to 
derive scores on each of the five factors and to yield, as well, a total 
score of Student Satisfaction. This procedure was followed with the 
data from students, parents and teachers. A similar process was applied 
to the item scores of the Purdue Teacher Opinionaire so that scores were 
produced for each of the ten factors as well as a total score for 
Teacher Morale. A series of computer cards now existed on which the 
|.D. numbers, total and factor scores on the Student Satisfaction Scale, 
and personal data for all respondents were listed. In addition, cards 


existed which recorded the total and factor scores of teachers on the 


Purdue Teacher Opinionaire, which measured teacher morale. 
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The |.D. Numbers of teachers and students were used to sort 
teachers and students into hypothetical ''classrooms''. This process was 
adopted to match teachers with the students they had taught through the 
year. It also enabled a comparison to be made between the perceptions 
of the school held by teachers and students who had interacted in a 
student/teacher/classroom experience. 

The sorting process was conducted by means of a computer 
program and the selection was made on the basis of the teacher |.D. 
numbers included in the students' responses. 

The establishment of the ''classroom unit'' also provided a 
necessary basis for subsequent comparison by the Canonical Correlation 


technique. 
STATISTICAL TECHNIQUES 


In this study four major statistical techniques were used to 
analyse the data. These were the Pearson Product Moment Correlation, 
the One-Way Analysis of Variance, Canonical Correlation, and the Chi 
Square Test of Significance. An explanation of each of these techniques, 
to illustrate their usage and characteristics and their appropriateness 


for this study follows. 


The Pearson Product Moment Correlation 

This technique was used with various data to indicate the 
existence of possible relationships between variables and to identify 
them for subsequent statistical analysis. It was also used to measure 
the relationships between the responses of participants to the different 


instruments used in this study. A series of inter-correlations were 
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developed between the scores of students, parents and teachers on the 
measures of teacher morale and student satisfaction. The following 
diagram clarifies the nature of the inter-correlations developed in 


this manner. 


Figure 1 
Inter-correlations Measured Between the Scores 


of Students, Parents and Teachers on Teacher 
Morale and Student Satisfaction 


_——————————— 
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Student Parent Teacher Teacher 
Satisfaction Perception Perception Morale 
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The Pearson Product Moment Correlation technique was chosen 
for this type of analysis because of assumptions made concerning the 
quantitative nature of the data generated by the two instruments used 
in the Study. It was assumed that responses by participants to the 
items of the Student Satisfaction Scale and the Purdue Teacher 
Opinionaire represented quantitative assessments of their feelings 
towards the situations described in the questionnaires. It was assumed, 
for example, that the responses, ''Agree,'' ''Probably Agree,'' ''Probably 
Disagree,'"' ''Disagree'' represented a progression of opinion from one 
extreme to another, such that they approximated an interval assessment. 
Whether these responses were true interval variables is open to question, 


but Ferguson drew attention to the practice of attributing interval 


1. The terms ''teacher perception" and ''parent perception" are used as 
abbreviations for . . . the perceptions held by parents or teachers 


of the conditions in the schools which promoted or inhibited the 
growth of student satisfaction. Both responses were measured by 
the one instrument, namely the Student Satisfaction Scale. 
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Sratusato.ordinalvar.iables. 


In psychological work many variables are in fact ordinal, 
although for statistical purposes they are, quite justifiably, 
commonly treated as though they were interval or ratio 
variables. For examples, scores on intelligence tests, 
scholastic aptitude tests, attitude tests, personality tests, 
and the like, are in effect ordinal variables, although they 
are commonly treated as though they were of the interval or 

ratio type. (1966:15) 

Other attributes of the Pearson Product Moment Correlation 
technique which supported its use in this study were its ability to 
handle raw data and its ability to provide a robust measure of the 
relationship between two variables. One of the pre-conditions relating 
to the use of this technique was that data being compared should be 
approximately equal in terms of the magnitude of their variance. 
However, Glass and Stanley pointed out that ''homoscedasticity is a 
property of very large bodies of bivariate data. One should not expect 
equality of variance . . . when the n's are small, say of the order of 
100 or less." (1970:141) One consequence of the smallness of the numbers 
used in this study was that the correlation coefficients derived should 
be larger, to achieve statistical significance, than would be the case 
had larger number of subjects been used in the study. 

The requirement of homogeneity of variance, together with 
the requirement that the data should be distributed in linear fashion, 
were pre-conditions to be met if the Pearson Product Moment Correlation 
coefficient was to be used for predictive purposes. No such conditions 


applied to the technique when it was to be used, as in this study, as an 


analytical tool. 
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a 
The One-Way Analysis of Variance 

This procedure was used to analyse the responses of students on 
the Student Satisfaction Scale and teacher responses on the Teacher 
Opinionaire to identify those factor scores which contributed most to 
the levels of Student Satisfaction and Teacher Morale. That is to say, 
the technique was used to determine whether students! and teachers' 
factor scores departed from the mean score of each factor to an extent 
greater than could be attributed to chance fluctuations. 

While certain pre-conditions, such as the normality of the 
population, the unblased nature of the data, and the homogeneity of the 
variance of the samples, should be met in the use of the ANOVA technique 
to ensure the validity of the results, writers appear agreed that the 
rigorous observation of these conditions was not detrimental to the use 
of the technique. Popham emphasized the robustness of the technique as 
follows. 

There is increasing evidence, however, that even though 

fairly significant departures from strict theoretical 

assumptions may exist, analysis of variance is sufficiently 

“robust™ that it: will still yield results which may be 

meaningfully interpreted. (1967:179) 

Ferguson commented on the flexibility of the ANOVA technique when he 
referred to the difficulty of demonstrating lack of normality in data 
derived from small samples. He drew attention to the effects of 
departure from the requirement of normality in the following manner. 

in general, the effect of departures from normality is to 


make the results appear somewhat more significant than 


they are. (1966:294) 


Similarly, with departures from the requirement of homogeneity of 
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variance, Ferguson stated that ''Moderate departures from homogeneity 
should not seriously affect the inferences drawn from the data.'! 
(1966:295) 

In view of the foregoing comments, it seemed likely that the 
data derived from the small numbers of respondents in this study, and the 
minor departures from the pre-conditions for the use of the ANOVA tech- 
nique would not seriously jeopardize the validity of the results if due 
caution was exercised in rejecting results which demonstrated only 


marginal significance. 


The Canonical Correlation 

This technique was developed originally by Hotelling (1935, 
1936) and provided a means of examining the interrelationship between 
two sets of measurements on the same subjects simultaneously. Cooley 
and Lohnes defined canonical correlation as ''the maximum correlation 
between linear functions between the two vector variables." (1971:169) 
They pointed out that the canonical correlation technique had the 
ability to locate additional pairs of linear functions such that the 
correlation between the new pairs of canonical variates was maximized, 
and such that they were uncorrelated with all previously located 
functions in both domains. In this sense, the canonical correlation 
technique displayed the structural relationship across domains in much 
the same way as factor analysis displayed the structural relationship 
within domains. Cooley and Lohnes proceeded further in their explanation 
of the usefulness of the canonical correlation technique and pointed out 
that, ''geometrically, the canonical model can be considered an explor- 


ation of the extent to which individuals occupy the same relative 
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positions in one measurement space as they do in the other." (1971:36) 

The canonical correlation technique required the satisfaction 
of the same pre-conditions as did the other statistical techniques 
discussed above, namely, the normality of distribution, the homogeneity 
of variance, and the freedom from bias in the sample being measured. In 
addition two other conditions were important. These were the need to 
have a sample of adequate size, although a minimum size of sample was 
not defined. However, it was pointed out that small samples led to 
small determinants in the calculation of the canonical correlations and 
these, in turn, led to artificially high correlations being generated. 
The second condition related to the need to minimize the degree of 
linearity between variables within sets. 

To meet the latter two requirements, canonical correlations 
were computed using the total numbers of teachers in the four schools 
rather than compute canonical correlations for each school, as was 
Originally intended. To meet the second requirement, to reduce linear 
dependence, factor scores only were used in the calculations and the 
total scores of each set of factors were excluded from the calculations. 

In this study comparisons were made between the perceptions of 
the school held by teachers, students and parents, and between the 
perceptions held by students, teachers and parents and the level of 
teacher morale. To make the comparison as meaningful as possible, the 
responses of teachers were matched with the responses of the students 
they taught. To achieve these comparisons, students' responses were 
matched to the teachers from whom they had taken courses during the year. 


Mean factor scores were derived from the student responses and compared 


with the factor scores of each teacher. The "classroom unit'' provided 
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a common basis for the comparison through Canonical Correlation of, say, 
student satisfaction on the one hand, and teacher morale on the other, 
which resulted from the classroom interaction. 

The Canonical Correlation process identifies those components 
of each variable which provide the highest inter-variable correlation. 
These correlations become the first pair of canonical composites. The 
process is repeated to identify those components of each variable which 
provide the next highest inter-variable correlation which is not corr- 
elated to the first pair of canonical composites. These correlations 
become the second pair of canonical composites, and so on. The value 
of the process, in Darlington's view (1973:436) is that it identifies 
the minimum number of traits that would have to be controlled or 
partialled out in order to eliminate all important linear relations 
between sets X and Y. In other words, how many traits are needed to 


explain the relationships between sets X and Y? 


Chi Square 

This technique was used to evaluate the probability that 
differences observed in the responses of participants to certain 
questionnaire items resulted from influences other than those 
attributable to chance fluctuations. 

Parents, students and teachers were divided into groups 
according to whether they had scored above or below the median score on 
the Student Satisfaction Scale. The scores of each group were then 
compared to determine whether the differences between their scores were 
of sufficient magnitude to achieve statistical significance. 

The Chi square technique was appropriate to this situation as 


the data were composed of discrete variables, which were not distributed 
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in a normal manner. Further, this technique was appropriate for use 


with small numbers of responses, such as were evident in this study. 


This chapter has described the instruments used in this study 
and explained their derivation, development and applicability to this 
study. Information was also provided on the questionnaire items which 
were used to gather personal and demographic data from parents, students 
and teachers. 

The methodology used in the study was described, and the 
procedures outlined by which data from different groups of respondents 
to the study could be identified, matched and compared. The relation- 
ship of these methods to the subsequent statistical analysis was also 
defined. 

The statistical procedures used in the analysis of the data 
were discussed, together with considerations of the appropriateness of 
hie statistics fon the study and the conditions, to, be observed in their 
use, 

The following chapter deals with the environment from which 
the data for this study were derived. A description is given of each of 
the schools from which data were collected to illustrate the diverse 


characteristics represented in all the school communities. 
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CHAPTER IV 
DESCRIPTION OF THE SAMPLE 


This chapter describes the sample on which this study was 
based in terms of enrollment data for the high schools and the social, 
demographic and personal characteristics of the parents, students and 
teachers who took part in the study. At the beginning of the chapter, 
data related to the parents, students and teachers are treated sep- 
arately but where the subject matter was of joint concern the data are 


combined and considered as a composite of the responses of each group. 
THE SCHOOLS 


This study involved the four high schools in the County of 
St. Paul which offered courses to students in Grades 10, 11 and 12. 
Three of the schools were located approximately 20 miles North-West, 
North and South-East of St. Paul, while the fourth school was located 
in the town itself. The latter school was the most recent school to be 
built in the County. It was a Regional High School which offered a wide 
range of shop and academic courses for students in Grades 10, 11 and 12. 
At the time of the study a policy of free transfer of students within 
the County was in operation. Under the provisions of this policy, 12 
students from School A and 11 from School B, 23 students in all, were 
enrolled in School D. However, the new school had provided a stimulus 
to the smaller high schools to make their courses more appealing to 


students and so retain their enrollments. In addition, the facilities 
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of the new high school were used by the smaller schools wherever 
possible to supplement their efforts to implement new and more appealing 
courses.,.lm the case of-~School 'C,; it had soustructured its school day 
that the shop and home economic facilities in the school were made 
available to a smaller high school close by to help provide a range of 
course options more suited to the students! interests. 

The scattered location of the high schools provided a 
different work environment for students and teachers. To combine the 
results derived from the different schools would conceal the individual- 
ity of each of the schools and could conceal those conditions which 
influenced the satisfaction of students with their education experience. 
Similarly, conditions which influenced the level of teacher morale may 
have been concealed by the combination of data derived from each of the 
schools. Each group of respondents is, therefore, described separately. 

The following section deals with the demographic data which 
apply to students, parents and teachers. To provide a focus for the 
study, each school was regarded as a separate entity and the students, 
parents and teachers associated with that school were referred to, for 
the sake of brevity, as students, parents or teachers of School X. 

While it may appear that comparisons between schools were the prime 
purpose of this study, this was not the case. However, some comparisons 
were inevitable because of the different environmental conditions in 


which each of the schools operated. 
THE STUDENTS 


The students who participated in this study ranged in age 


from under 16 years of age to over 21 years, but only in two schools, 
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namely Schools C and D, was the age of students in excess of 19 years. 

In broad terms, 40 percent of the student respondents were male and 60 

percent were female. Details of the age-grade distribution of students 
in this study are given in Table 4. 

In Schools A, B and C an average of 80 percent of students 
lived in the country. [In School D, 44 percent of the students lived in 
the country and 56 percent lived in the town. In all schools, more than 
80 percent of the students had lived in the area for more than 10 years. 
But the length of time that students had lived in the area varied in 
each of the schools. In School B, 90.4 percent of the students had 
lived in the area more than 10 years, in School A the proportion was 82.1 
percent, in School D, 76.5 percent and in School C, 75.1 percent. 

In terms of their involvement in extra-curricular activities, 
students responded in a manner similar to that reflected in their length 
of residence. Eighty percent of the students in Schools A and B 
expressed an interest in extra-curricular activities, while 60 percent 
of the students in School C and 55 percent of the students in School D 
made similar responses. In the case of School D, some allowance may be 
in order to compensate for the students who lived in the country. It 
may well be that the bussing arrangements for these students precluded 
full participation in extra-curricular activities. This possibility was 
not explored in the course of this study as it was not a major focus of 
interest. In similar manner, since student involvement in school 
activities was of greater concern than the specific nature of the extra- 
curricular activities they pursued, no definition of extra-curricular 
activities was given. The responses received were interpreted as a 


reflection of activities which the students, themselves, perceived to 
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Age 


School A 


Under 16 

16 - 17 

18 - 19 
Bo= 2] 

22 and over 


School B 


Under 16 
16t="17 

18 - 19 

20 - 21 

22 and over 


School C 


Under 16 

le = 17 

18 - 19 

20 - 21 

22 and over 


School D 


Under 16 
160- 117 

18 - 19 

Z0 = "2 

22 and over 


Table 4 
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Age and Grade Distribution of Student Respondents 
(Rounded Percent - By School) 


Grade 10 


Grade ]] 


30.6 


Grade 12 


12.8 
ica 


Student Response Data 


Students enrolled 64 
Student response 39 


Percent response 60. 


Sex distribution 


Male 33.3 


Students enrolled 78 
Student response 63 


Percent response 80. 


Sex distribution 
Male 


Students enrolled 132 
Student response 95 


Percent response Ae. 


Sex distribution 


Male 47.4 


Students enrolled 539 
Student response 226 
Percent response 41 
Sex distribution 

Male 48.7. 


Total = 100 percent 


Female 66. 


31.7 Female 66. 


Female 52. 


Female 5l. 
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be activities supplementary to the normal routine of the school rather 
than participation in a specific set of activities. 

Further data related to students have been combined with 
data from parents and teachers and are presented later in the chapter. 
The next two sections of this chapter deal with matters relating to 


teachers and parents as separate groups of respondents. 
THE PARENTS 


Parent response to the study was very satisfactory. The 
rate of response from parents, in relation to the number of student 
responses, ranged from 87.2 percent for School D, 89.7 percent for 
School A, 91.9 percent for School B to 92.6 percent for School C. These 
rates of return were indicative of the extent of interest and support 
accorded this study by parents. 

The proportion of male to female parent responses remained 
relatively constant for all schools and closely approximated the rate of 
response demonstrated by students (60% female, 40% male). Response from 
female parents represented 58 percent of the total return, with 42 
percent of the returns being made by male parents. 

The median age for all parents was in the category of 
40 - 49 years. In general terms, 86 percent of the parents who responded 
had lived in the area for 10 years or more. For School B, 94.6 percent 
of the parents had lived in the area 10 years or more, For School C the 
proportion was 88.6 percent, School D 82.8 percent and School A, 77.0 
percent. 


Parents reported varying lengths of formal education, ranging 


from under 6 years to 16 years or more. Some 58.2 percent of the parents 
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reported 7 to 9 years of formal education, while 27.2 percent reported 

10 to 12 years. Parents in School B reported more years of formal 
education than did parents in other schools, 98.2 percent of the parents 
in School B reported between 7 and 12 years of formal education. 

Parents of other schools reported varying periods of formal education as 
follows: School A, 82.8 percent, School D, 82.0 percent and School C, 
78.6 percent. When related to the type of employment pursued by parents, 


63.8 percent of all parents reported that they were engaged in managerial 


or skilled forms of employment. In this study farmers were considered 
to occupy managerial positions. In School B, 75.5 percent of parents 
reported they were engaged in managerial or skilled occupations. In 


School D, 64.3 percent of the parents were grouped in this category, 
together with 62.9 percent of parents in School A and 52.4 percent of 
the parents at School C. Full details of the occupational/educational 
Status of all parents are reported in Table 5. 

In response to the questions investigating parental interest 
in high school affairs, 84 percent of all parents reported keen interest. 
Of the parents at School B, 96.4 percent expressed keen interest, 88.5 
percent of the parents at School A, 78.2 percent of parents at School D 
and 72.8 percent of parents at School C reported similar interest. 

Almost 64 percent of all parents questioned reported that 
they had made more than one visit to the school to discuss their child- 
ren's educational progress. However, 36.1 percent of parents reported 
they had made no visits at all to the school during the year. The 
question of formal parent-teacher interviews in these schools was not 
raised during this study. In School B, 93 percent of the parents 


reported more than one visit to the school, 65.9 percent of parents at 
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School C reported in similar manner, while 57.2 percent and 39.6 percent 
of parents in Schools A and D, respectively, reported more than one 
visit to the school during the year. Parents expressed varying levels 
of satisfaction and uncertainty regarding the outcomes of their visits 
to the school. In School B, 80.7 percent of parents expressed satis- 
faction and 10.5 percent expressed uncertainty at the outcomes of their 
visits. In School C, parents' responses were in the order of 72.7 
percent and 18.2 percent, in School D, 65.7 percent and 27.9 percent, 
and in School A, 65.7 percent and 22.9 percent. 

Additional data on parent responses are reported in this 
chapter in combination with data derived from the responses of students 
and teachers to the same questions. The following section of this 
chapter is devoted to the responses of teachers to the questions relating 


to personal and demographic characteristics. 
THE TEACHERS 


Teacher response to this study represented 89.9 percent of 
the teachers employed in the four schools. All teachers in Schools A, 
B and C participated in the study while 80 percent of the teachers 
employed in School D took part. Overall, the sex ratio of peschen who 
responded to the study was slightly more than 2:1 in favor of male 
teachers. In School A the ratio of male to female teachers was 3:1, 
in School B, 1:1, in School C, 6:1, and in School D, of those teachers 
who responded, the ratio was 1.8:1. 

The median age of teachers who responded to the study fell 
between the 30 - 39 and the 40 - 49 year categories. In Schools A and C, 


58.3 percent of the teachers were in the 40 to 60 years and over 
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categories, while in Schools B and D, the majority of teachers were 
under 40 years of age. The amount of teacher education which teachers 
had completed ranged from the 1 - 2 years category to the 6 - 9 years 
category, with 79.6 percent of all teachers having completed 3 - 5 years 
of teacher education. Just as the age of teachers in the four schools 
varied, so did the amount of teacher education which teachers had 
completed. An analysis of the ages of all teachers and the extent of 
their teacher education for each of the four schools is given in Table 6. 

The majority of teachers who responded to this study seemed 
to have gained a good deal of their teaching experience in the County of 
St. Paul. The years of teaching experience and the years of teaching in 
the County coincided for 61.7 percent of the teachers in the study. In 
School B, 50 percent of the teachers had gained all their teaching 
experience in the County. In School D the proportion of teachers in 
this category was 57 percent, in School A it was 66.7 percent and in 
School C it was 75 percent. In keeping with these data, 81 percent of 
the teachers in the study had grown up in the Province of Alberta, while 
35.2 percent of all teachers had grown up in the County of St. Paul. 
Data on the years of teaching experience, and years of teaching in the 
County are illustrated in Table 7. 

Teachers were also asked to state the number of years they 
had lived in the area and to indicate whether or not they planned to 
move in the foreseeable future. Of all teachers in the study, almost 
63 percent had lived in the area for more than six years and, of this 
number of teachers, 41 percent stated their intention to live in the 
area permanently. While 16 percent of those teachers who had lived in 


the area for more than 6 years expressed uncertainty about their future 
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plans, only 5.5 percent of the long-term residents indicated their 
intention to move. A similar pattern was reflected among teachers who 
had lived in the area five years or less. Of this group, 64 percent 
Stated their intention to live in the area permanently, 23.9 percent 
indicated uncertainty about their future plans, while only seven percent 
indicated their intention to move. 

As might be expected of people who had lived for so long in 
the one area, and who had been involved closely with the schools, 93 
percent of all teachers indicated a considerable interest in High School/ 
Community Activities, while the remaining seven percent were uncertain 
about the extent of their interest. Similarly, more than 88 percent of 
all teachers were on visiting terms with more than 3 to 4 people in the 
community, while more than 71 percent of all teachers were on visiting 
terms with 7 or more people in the community. 

lt was assumed that teachers who had been part of the 
community for so long, who were interested in High School/Communi ty 
Affairs, and who counted parents as their friends would be able to judge 
the extent of community knowledge about the school. When questioned on 
their satisfaction "with the amount of information the local community 
appeared to have about the High School'', teachers in the four schools 
responded in different manners. Their responses ranged from a high level 
of satisfaction with the information available to the community to 
responses which indicated strong dissatisfaction. This response was 
unanticipated in the planning stages of the study and no provision was 
made to analyse the reasons underlying the dissatisfaction expressed by 
almost 25 percent of all teachers. Responses of teachers to this 


question are presented in Table 8. 
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Teachers participating in this study were asked to respond 
to instruments which measured their perceptions of conditions in the 
schools and which measured the level of teacher morale. Data derived by 
these means are discussed fully in Chapter 5. 

The data presented earlier referred specifically to the 
responses of parents, students and teachers and were kept separate to 
illustrate more clearly the characteristics of each group. The 
following section merges the responses of each group on matters of joint 
concern to demonstrate more effectively those areas in which the views 


of the three groups diverged on matters of common concern. 
PARENTS, STUDENTS AND TEACHERS 


In the preceding section teachers reported their satisfaction 
with the amount of information the community had about the high school. 
Parents and students were asked similar questions and their responses 
tabulated. The two data, which have been combined in Table 9 to 
facilitate comparison, indicate that 25.6 percent of all parents, 20.1 
percent of all students and 24.8 percent of all teachers were dissatis- 
fied with the amount of information the community had about the high 
school. 

When parents, students and teachers were asked how they 
perceived most of the information about the local high school to be 
disseminated, all respondents were in reasonable agreement. In general 
terms, it was agreed that most of the information was disseminated by 
students and the teachers. However, different groups in the four schools 
varied in the way they gave credit for the dissemination of information. 


In School B, for example, parents and students saw the teachers as being 
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far more important in the communications process than the teachers 
claimed. This situation was quite different in the remaining three 
schools where teachers saw themselves occupying a far more important role 
in the pattern of communications than the parents or students were pre- 
pared to accord them. Full details of the responses of parents, students 
and teachers to this question are given in Table 10. 

Parents, students and teachers were each asked to state their 
views on the desirability of teachers living and teaching in the same 
community. The majority of respondents in all groups thought the 
proposal highly desirable with only a small percentage of each group 
holding contrary views. In the overall view, 78.3 percent of all 
parents favored the proposal while 4.7 percent opposed it; 72.9 percent 
of students supported and 5.9 percent opposed the proposal; while 77.5 
percent of teachers supported and 6.8 percent opposed the view that 
teachers should live and teach in the same community. Since the views 
expressed reflected community attitudes towards the acceptance of 
teachers and their integration into the community, they were relevant to 
this study as possible influences affecting the level of teacher morale. 
Full details of the responses of each group to this question are given 
ip Tablesi1. 

In response to the question, ''How many of the teachers at the 
local high school do you know well enough to visit socially?" parents 
and students claimed varying amounts of social contact with teachers. 

In general terms, 36 percent of all parents knew no teachers wel] enough 
to visit them socially, while 36.9 percent of students made similar 
claims. The degree of similarity between the responses of students and 


parents was not surprising since both shared the same home environment 
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where, presumably, the bulk of social contact with friends occurred. 
Because the variations in the degree of social contact reflected in each 
of the schools are an important guide to the level of social acceptance 
and integration into the community, the responses of parents, students 
and teachers to this question are included in Table 12. 

All respondents were asked to indicate the extent of their 
participation in four types of community activity. These were the social 
activities, sporting activities, service activities and church activ- 
ities of the community. The responses to these questions indicated the 
extent of teacher participation in community activities and illustrated 
the opportunities which existed for social interaction with members of 
the community in activities unrelated to the school. In some cases, 
teacher participation in the activities was wholehearted, and may have 
provided leadership in the community, in other cases their participation 
was less enthusiastic. But the extent of participation demonstrated the 
extent to which teacher/community interaction was possible outside the 
normal role relationship imposed by the school. Details of these 
responses are presented in Table 13. 

All participants in this study were asked to respond to the 
Student Satisfaction Scale to indicate the extent to which they per- 
ceived the conditions in the school to be conducive to the growth of 
student satisfaction. The data derived from the use of this instrument 
formed a major part of this study and was subjected to extensive 
Statistical analysis. For this reason it was more appropriate to 
consider the data derived as a result of the Student Satisfaction Scale 


in Chapter 5 which presents an analysis of the data. 
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This chapter presented a social, demographic and educational 
profile of the participants in the study and tabulated some of their 
responses as a basis for further comparison. More detailed analysis of 


the data is contained in the following chapter. 


fenetipoubs brs zitiqeipomad: , Isigee 6 ‘onions onillee 

1eh4 %o shoz bate tudes: bas (buses sity or ‘dinseioliveg @ 
to afeylens boliageb Siok. . doe lnegngD silat ‘wo’ visa 
isiceds pHiWwerith ons nt be 


82 


CHAPTER Y 
ANALYSIS OF THE DATA 
Introduction 


The presentation of data in this chapter, and the subsequent 
Statistical analysis, follows the order established in the statement of 
the problem outlined in Chapter |. 

This study investigated four major problems. The first of 
these examined the perceptions of the school held by students, parents 
and teachers and the relationships that existed between the views of 
the three groups. The second problem investigated the morale of 
teachers and the relationship that existed between ogee morale and 
the perceptions of the school held by students, parents and teachers. 
The third problem examined the factors in the school and in the personal 
background of teachers which may have influenced the level of teacher 
morale. The fourth problem examined the factors in the school and in 
the personal background of students which may have influenced the level 
of student satisfaction. It also investigated the personal character- 
istics of students, and the parents of those students, who displayed 
high levels of student satisfaction. The second aspect of this problem 
sought to define the personal characteristics of those students who 


demonstrated low levels of student satisfaction, together with the 


personal characteristics of their parents. 
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PERCEPTIONS OF THE SCHOOL 


Throughout this chapter the term "perceptions of the school!! 
has been used as an abbreviation to refer to the perceptions held by 
parents, students and teachers of the extent to which conditions in the 
schools encouraged the growth of student satisfaction. In this study, 
student satisfaction was defined as the extent to which the school was 
perceived by students as fulfilling their expectations for personal, 
academic and social development, and the extent to which it provided 
Opportunities and experiences congruent with students' goal aspirations. 
: Perceptions of the school varied according to the nature and 
extent of the individual's involvement with the school. Students were 
directly involved in the school and their experiences were reflected in 
their scores on student satisfaction. Parents were external to the 
school but were interested observers nonetheless. Their perceptions of 
the school reflected information and attitudes gathered from others as 
well as their own assessment of the extent to which the school provided 
a satisfying and worthwhile experience for students. Teachers were 
involved in the school as employees and, in this sense, manipulated the 
environment in which the students were educated. Their perceptions of 
the school were tinged with elements of their economic and career 
involvement with the school as well as by their concerns as educators to 
provide students with the personal, academic and social opportunities 
required to help them to achieve their goal aspirations. The Student 


Satisfaction Scale, therefore, measured the perceptions which three 


groups of people held of a central object with which they are al 
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associated to varying degrees. 
Statistical Considerations 


At the outset it was anticipated that analysis of the 
relationships within each school would be possible with the canonical 
correlation technique. However, the use of the ''classroom'' as a unit of 
comparison reduced the sample size to a level where the use of the 
canonical correlation within schools was inappropriate. Because of the 
sensitivity of the technique to small numbers, and to the possibility of 
linear dependencies between data, responses from all schools were merged 
to yield a sample of 62 cases. The Pearson Product Moment Correlation 
technique was used to preserve the individuality of the schools and to 
investigate the six sub-problems contained in Problems 1 and 2 of this 
Study so as to demonstrate the nature of the relationships within them. 
The data so gained was used to supplement that gained through the use of 
the canonical correlation. 

The values of all Pearson Product Moment Correlations were 
presented to illustrate the nature and extent of the inter-correlations 
present. The correlation matrix for all schools, calculated as part of 
the canonical correlation process, presented only those correlations 
which equalled or exceeded the level of significance p = .05, but 
indicated the direction of all correlation values. The data were 
presented in this manner to provide greater clarity and insight into the 
relationships measured. 

The scores achieved by parents, students and teachers were 
relevant to this section of the chapter. Table 14 reports the mean 


scores of the respondents in each school on the Total and Factor Scores 
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Table 14 


Means of the Total and Factor Scores on Student Satisfaction Scale 


for Parents, Students and Teachers - By School 


(Standard Deviations in Brackets) 


Factor Factor Factor Factor Factor 


Total 


Score 


N 


Parents 


School A 


Students N = 
Teachers N 


t= 5 


Parents 


B 


Schoo] 


Students N 


10 


Teachers N = 


N = 88 


Students N = 95 


Parents 


School C 


7.24028) 


12 


Teachers N = 


622 ey 


27.0 (be?) 
24.3 (3.6) 
29.9 (2.4) 


23.26 (326) 
28.5. (385) 
25-8 (2° 7) 


gh kk (3-8) 
243: (3.85) 
24.9 (24) 


34.8 (5.4) 


34.5 (5.1) 


11528 (14.9) 
11646. (13-7) 
V25. 302928 


eae eo) 


Parents 


School D 


(1.30 


(0.8) 


6.1 


Students N =226 
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In this table and all subsequent tables item total scores are used. 
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86 
of the Student Satisfaction Scale. These data serve to supplement the 
statistical analysis performed in this chapter. 


Figure 2 presents a summary of factor descriptions. A more 


detailed description was presented in Chapter 3. 


Figure 2 


Factor Descriptions for Student Satisfaction 


Factog 1% Personal Relationships within the School 
Facton 2. Institutional Aspects of the School 
Factom 3. Supervisory Attitude of Teachers 

Factor 4. Instructional Atmosphere of the School 
Factog 5. Student Identity. The desire to be 


treated as a person. 


An examination of the data related to the three aspects of 


Problem 1 follows. 
Problem 1.1 


"What is the relationship between Student Satisfaction and 

Parent Perception?'! 

The relationship between the factor scores of students and 
parents on the Student Satisfaction Scale for Schools A through D 
respectively is presented in Tables 15 through 18. Tables 19 and 20 
demonstrate the inter-correlation matrix and the canonical correlations 
for all schools. 

The degree of relationship between Student Satisfaction and 
Parent Perception varied for each school. There were numerous positive 
relationships in the four schools which equalled or exceeded the required 


level of significance, p = .05, and a number of correlations which were 
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close to significance. In three schools some negative correlations were 
recorded but only one of these achieved statistical significance. In 
general, a substantial level of agreement existed between the perceptions 
of the school held by students and those held by their parents. When the 
relationships between the responses of students and parents were plotted 
for all schools, it was found that matching and significant correlations 
had been achieved on each of the five factors. Further, 84 percent of 
the cells in the inter-correlation matrix were occupied by values which 
were statistically significant. A number of the cells of the matrix were 
occupied by significant correlations from two or more schools. These 
data reflected the substantial agreement that existed between parents 

and students on their perceptions of the school. These data are 


illustrated in Figure 3. 


Figure 3 


Distribution of Significant Correlations: 
Student Satisfaction and Parent Perception in all Schools 


Parent Perception 


Factors 
1 
2 
Student 3 
Satisfaction 
4 
5 


D = negative correlation 
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In terms of the significant correlations recorded, parents 
and students in School B were closer together in their views of the 
school than were parents and students in other schools. Parents and 
students at Schools C, D and A followed in descending order of signif- 
icant correlations. 

The correlation matrix presented in Table 19 reflected the 
high degree of relationship between the views of parents and those of 
the students. When the responses of parents and students from all 
schools were combined no negative correlations were recorded, and all of 
the values were of significant magnitude to achieve statistical signif- 
icance at the level p = .05. 

The degree of correlation which existed between the clusters 
of factor scores was reported in Table 20. The canonical correlation 
between the pairs of composites derived from the factor scores on Student 
Satisfaction and Parent Perception demonstrated a high degree of positive 
relationship on four of the pairs of composttes: These ranged from 
Re = 0.910 between composites 1 - 5 to Rc = 0.428 between composites 
4k - 5. These four correlations were significant beyond the level p = .02. 
The remaining correlation was not significant. These correlations 
reflected the degree of agreement which existed between the views of the 
parents and those of the students concerning the conditions in the school 


and their potential for providing an educational experience satisfying 


. The term ''composite!' has been used to refer to the linear 
composite or weighted average, which reflected the canonical weights 
assigned to each of the variables in the canonical correlation process. 
The first canonical correlate was the highest correlation between the 
weighted composite of X variables and the weighted compos ite OF icy, 
Variables. The second canonical correlate was the highest correlation 
that could be found between X and Y weighted composites, which were not 
correlated to the first canonical variates. Additional canonical 
correlations were derived in a similar manner. (Darlington, 1973) 
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to students. The degree of agreement between the views of parents and 
students was demonstrated in Table 14, where parents and students of 
School B achieved the highest mean score for all parents and students 
on the total and five factor scores of the Student Satisfaction Scale. 
In rank order, Schools D, A, and C followed, with parents and students 


maintaining approximately the same rank order in all cases. 
Problem 1.2 


"What is the relationship between Teacher Perception and 
Student Satisfaction?" 


The relationship between the perceptions of the school held 
by students and teachers is demonstrated in Tables 21 through 24, which 
relate to Schools A through D respectively. Tables 25 and 26 demonstrate 
the relationships which existed in all schools between the average 
perception scores of students and those of their teachers. 

The degree of relationship between Student Satisfaction and 
Teacher Perception varied for each school and indicated that students 
and teachers perceived the school in which they interacted in quite a 
different manner. There were indications that some divergence of views 
of the school existed between teachers and students in some schools. 
While positive correlations were recorded in Schools A, B and C, /2 per- 
cent of the correlations recorded in School D were negative in direction 
but not of sufficient magnitude to achieve statistical significance. 
Such findings, while carrying little statistical weight, are important 
to school administrators by revealing potential disharmony between 


teachers and students. 


The number of positive correlations which achieved the level 
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of significance p = .05 was considerably smaller than that achieved 
between students and parents. Only five significant correlations were 
recorded between the perceptions of students and teachers in the four 
schools. The distribution of the significant correlations are 


illustrated in Figure 4. 


Figure 4 


Distribution of Significant Correlations 
Student Satisfaction and Teacher Perception in all Schools 


Teacher Perception 


Factors 
1 
2 
Student 3 
Satisfaction 
h 
5 


It is difficult to account for the frequency of the negative 
correlation recorded by students in School D. No data obtained in this 
study provided conclusive evidence. The possibility that the response 
may have resulted from the adverse reactions of the Indian and Metis 
students in the school was offset by the reality that, while 10.8 percent 
of the student population at School D was composed of Indian or Metis 
students, at School A - where Indian and Metis students comprised 67.2 
percent of the student population - a far smaller number of non- 
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remained, however, that the negative responses recorded were genuine 
expressions of student dissatisfaction with this particular school. 

The correlation matrix presented in Table 25 reflected the 
lack of agreement existing between the perceptions of students and 
teachers. No significant correlations were recorded and 52 percent of 
the correlations based on responses from all schools were negative in 
direction. The canonical correlations calculated between the pairs of 
composites derived from the factor scores on Student Satisfaction and 
Teacher Perception reflected the same lack of agreement. None of the 
canonical correlations were of sufficient magnitude to achieve 
Statistical significance at the level p = .05. 

On the basis of these data, it seemed evident that teachers 
and students in three schools agreed to some extent on their perceptions 
of the school. In the fourth school students and teachers seemed to 


hold divergent views on the school as a satisfying educational experience. 


Problem 1.3 


"What is the relationship between Parent Perception and 

Teacher Perception?" 

The relationship between the perceptions of the school held 
by parents and teachers is demonstrated in Tables 27 through 30, which 
relate to the responses recorded in Schools A through D respectively. 
Tables 31 and 32 demonstrate the relationship which existed in all 
schools between the perceptions of parents and those of teachers. 

Although 85 percent of all correlations recorded between the 
perceptions of teachers and those of parents were positive, only five 


percent of them were of sufficient magnitude to exceed the required 
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level of significance where p = .05. All these significant correlations 
were recorded in School C and demonstrated significant agreement between 
the scores of teachers on Factor 2, and the scores of parents on Factors 
feehrough 5. .That is to say, significant agreement existed between 
parents! views on the conditions in the school, which related to the 
level of student satisfaction, and the views of teachers on the 
Institutional Aspects of the School. The distribution of the significant 


correlations is illustrated in Figure 5. 


Figure 5 


Distribution of Significant Correlations 
Parent Perception and Teacher Perception in all Schools 


Teacher Perception 


Factors 
1 
2 
Parent 3 
Perception 
h 
5 


No data were available in this study to account, with any 


certainty, for the significant level of agreement between parents and 


teachers in this school. However, other correlations recorded between 


Certain aspects of parents! and teachers’ perceptions, which did not 
attain statistical significance, raised the possibility that parents at 


School C may have been in agreement with the policies implemented by the 
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teachers but still were not certain that the most satisfactory educa- 
tional experiences were available to the students. 

The only characteristic which seemed to set teachers in 
School C apart from teachers in other schools was the predominance of 
male teachers employed in the school. It might well have been the case 
that parents at the school believed in a ''firm but fair'' approach to 
education for their children and that a staff, composed mainly of male 
teachers, could best provide that atmosphere. But no data were collected 
in this study which would provide evidence for or against this proposi- 
tion. Similarly, no follow-up study was conducted to allow the 
investigation of those matters for which explanations were not found 
during the first study. 

The correlation matrix presented in Table 31 demonstrated the 
level of agreement which existed between the perceptions of parents and 
those of teachers. No significant correlations were recorded and 36 
percent of the correlations based on the responses from all schools were 
negative in direction. The canonical correlations calculated between the 
pairs of composites derived from the factor scores on Parent Perception 
and Teacher Perception reflected the same lack of agreement. None of the 
canonical correlations presented in Table 32 were of sufficient magnitude 
to achieve statistical significance at the level p = .05. 

Although significant and positive correlations were recorded 
between the perceptions of teachers and parents in Scnool Caahoaconnes= 
ponding agreement was reported in any of the other schools. The evidence 
presented in Table 31, of the correlation between the perceptions of 


teachers and parents in all schools, indicated that no agreement existed 


. . ° e 
between parents and teachers on those conditions In the schools that wer 


rey 


-naubs yrosseteliée 22am nis porta” ville eisometd 
elias arts ox Sheahan | 

ni vternoest? te 6) Botiese dp itw sidelibsomieds Yine 

to Bodsainiabsig sit e6w efoorive nate’ at oressea2 mort: 
een SAY nead sved fsa sHptmot  . Tegeige aiene chiar de 
dosoyaas "viet gud mit" 6 mM bevetted loorse ‘ear 

sism to’ vinfem betoqmos’ Pete 6 1607 RRR eT ee work 
betaslich soaw 636b on Ju@  .s 7 etqeonds yer) ab ivowy send: 
«jzoqc1q. 2ids seniape 10 WO? sonehive shiverg bf anew ative 
i 

ii wollte of bersubae> esw Ybbge qu-wek lot on .yive ttm 

ron “S19w eno! tsnéelexs do trv 1d? 219336 seeds to . 

-ouae seni 

bsierzenomab fe slides) ni batngesag och viem noi seh arate ‘6 “a | 


meq 0 esolsqdeayaq Sat Aeswied bateixe (tity Ihemeangs © 


 ab1039%+Si1Sw smd) telSr7OD jnaottinets = 
e1s5w eloodae. lin mov? 2a2noges7 si} no, bezed aoaizel ores ad) 
Bis coswied bsieluSIea enoitelsdaes vata Buy iis 
nolijassied tnsie9 no. eaxda2e r6tset ont eit Salta co0 nog 
sd3 to. sno’ .1nemaeip6.te ab! ie + bene Fane noitges1s4 
abusiipem tnsisitive to siaw Sf slide wi aa emda : " 
20; = q bevel ont +6 opnbo Vt inp te leptaeitete * 
babi29s% ssw ‘int daternes ev tsteag ‘ne ono Nina giant 
“257702 on Yo | Onno mt dswegee bag eiics Ao shetaqeanal ¢ id 
agnsbive ‘oft setabaue jenjo’sd2.4¢ une 1 hc net a 
+o. 2001 1993794 aft neowasd! notebl ainoayatt Ae) IR efile abe’ 1G . 
batelee tnsmesie6. on fend) bagss Teal” pido Lina dehstesthns oll 
era tet Zidonse aia na enotaiitinas pa no! nated Ane 8290788, asowied 


2 


necessary to provide students with a satisfying educational experience. 


Summary 


The relationships which have been demonstrated between the 
perceptions of the school held by students, parents and teachers 
indicated that while differences existed in some schools between the 
perceptions held by members of each group, parents and students were 
far closer in their agreement than they were with teachers. Students 
and parents in Schools A and D seemed to be less in agreement with their 
perceptions: of the school than was the case between parents and students 
in Schools B and C. It was a matter of fact that Indian and Metis 
students made up 67.2 percent of the enrollment of School A and 10.8 
percent of the enrollment at School D. Whether the presence of these 
students accounted for the lower level of agreement between parents and 
students could not be determined by the data available. 

The relationship between the perceptions of students and 
teachers demonstrated a range of reactions which varied from slight but 
mostly positive correlations in three schools, to evident dissatisfaction 
in the fourth. Again, the influence of the Indian and Metis students on 
these results must be questioned. Was the influence of these students 
sufficient to account for the negative relationships demonstrated, or 
were the negative relationships to the perceptions of teachers due to a 
more general dissatisfaction on the part of the students at these 
schools with the educational offerings of the schools? These questions 
could not be answered by the data available. 

The comparison of the perceptions of parents, students an 


teachers demonstrated in Table 14 summarized the status of each grou 
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relation to the others. It does not suggest a comparison between schools 
so much as an effort to identify areas for further investigation. 

The closeness of parents and students in their perceptions 
of the school was reflected in the rank order positions which each held 
on the basis of the means of the Total and Factor Scores on the Student 
Satisfaction Scale. Apart from a few variations in position on some of 
the factor scores, parents and students maintained the same relative 
positions to each other. 

Parents and students at School B recorded the highest levels 
of satisfaction on the total and all factor scores. Parents and students 
at School D recorded the next highest level of Satisfaction. But on 
Factor 4, relating to the Instructional Atmosphere of the School, 
students recorded their lower satisfaction through scores which moved 
them to 4th position. Both parents and students expressed lower satis- 
faction on Factor 5, relating to Student Identity, which lowered their 
position to 3rd in rank order. Parent scores on Factor J, concerned 
with Personal Relations within the School, reflected a lower level of 
satisfaction such that their position in this factor fell to 3rd in rank 
order. Taken in combination, parents and students expressed lower 
satisfaction with the Personal Relations within the School and with the 
attention paid to Student Identity, while students, in addition, 
expressed lower levels of satisfaction with the Instructional Atmosphere 
of the School. These data do not explain the lack of correlations 
reported between parents and students, on the one hand, and teachers on 
the other, on their perceptions of the school. But they..serve to 


identify starting points for subsequent investigations. 
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Parents and students in School A occupied 3rd position in 
the rank order, but expressed greater satisfaction with the attention 
given to student identity, such that their scores on this factor moved 
them to 2nd position. Students expressed greater satisfaction with the 
Instructional Atmosphere, and parents with the Personal Relations within 
the School so that their scores on these factors moved them to 2nd place 
in the rank order. In summary, while parents and students at School A 
were relatively low in terms of their general satisfaction with the 
school, they reflected greater satisfaction on the factors of Student 
Identity, the Instructional Atmosphere of the School, and the Personal 
Relations within the School. 

Parents and students in School C fell into 4th position on 
all their scores, except that students expressed greater satisfaction 
with the Instructional Atmosphere of the School such that their response 
moved them to 3rd position. Parents recorded greater satisfaction with 
the attention paid to Student Identity such that they moved to 3rd 
position on this factor. 

Teacher scores bore little resemblance to those recorded by 
parents and students, in that they were considerably higher on the total 
scores and on the factor scores. Only in School B were the teacher 
Scores comparable to the scores recorded by parents and students. In 
other schools it was as though teachers were responding to an environment 
which only they had experienced, so much higher were thetrscores. 

Clearly, with such disparities between the perceptions of 
the school held by parents, students and teachers, much work is needed 
to develop a concept which is recognizable to all. The following section 


investigates the relationship between teacher morale and the perceptions 
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of the school held by parents, students and teachers. 
THE MORALE OF TEACHERS 


The morale of teachers represents a complex subject for 
investigation because of the variety of relationships in which the 
teacher is involved as a member of the school and as a member of the 
community. First, he functions as an employee of the School Board, whose 
contract specifies his activities, his conditions of work and his role 
relationships. Within the school his activities are more closely 
directed by the Principal, while his life in the school, and perhaps 
outside the school, is spent in interaction with other teachers. Within 
the classroom certain relations prevail between students and teachers. 
Different sets of teacher/student relationships exist within each class- 
room or group of students. As a member of the school staff, the teacher 
interacts with the parents of his students on matters of joint concern. 
Outside the school the teacher may be involved in different sets of 
relationships with parents, students or other members of the community. 

The influences of each of these interactions has some bearing 
on the attitudes and levels of satisfaction teachers being to and derive 
from their performance as teachers. The Purdue Teacher Opinionaire 
recognizes teacher morale as a multi-dimensional phenomenon. It measures 
teacher responses to ten situational variables related to the school, 
the school board, the educational curriculum and the interpersonal and 
personal satisfactions derived from the role of teacher. 

The ten factors which comprise the Purdue Teacher Opinionaire, 
as a measure of teacher morale, are listed in summary form in Figure 6. 


A more detailed description of the factors was presented in Chapter 3. 


ett baie © Aue 


-exsipead be esniabent “seinen vd vi 


sha 


uo 


ASN IAIT FG aang ber - ida 


107 yYosldee xslamos cc etnerargeT opi Yo alexon 6 
Hoidw of eqidznolteics To gee higy ams Yo asieded ota 
¥o y9dinem ¢ 28 bos foodne Odr Fe eae ie bev. at 
e2zorw . 63608 losioe aff to ‘s5ynTqme O86 aniotgamit oh sae 
sloy #14 SAe Ara To. eho? 1 On0d Sin jeans tide eid. eof : 
Misiiol oo eve Sb 201) Ive Se nls 
orivsy brs.  ldedoe ett ni oii zit af titw baqicen e" ’ 

iagiW .eiedaset isato na iw iJosvesni ai brag ei” rds 
~siI63) tres ebude osswiad Liavere sia elie Niedtes | : 
-ezal> faa intiw Seizes, cginesotestat insta \waeinee % ‘san 
137908) sf3 , ter7e-lopiise sar to > eden: 6) ef a je 
NSsona., 7101, To e193%en no |e jabwite ein te nauk orks 
to 2392 ineisitib al gayvbovnlesd gam! ead wlth ba 
V3 inummon sti to 21sdmem r9ffe) 10 arqehyta pperctanes 
enitésad smae es enoitzensdnd sted! te Beae te scons tat © 
syineh bone OF paisd 2130063) palagetal tee to cient bing webu ia: 
stisnoiaigd toroast aubiut ont, | eysilogy, 26 smidtt 
esigeon 4} _ norsmoanarta len0t anatlt- “13iun 6 a aterm 4s 


i 


.leodze ofi oF balelar: eo lel ys (aneisauste nat e i ii 
brs fenoersargini oi bee muta iyo: tana sep aie 


sverisest Yo afew dda ont tiie 
Si ism tnt go variasT subi? ‘atl selnqmog ade a 


dnciead ni mot yer ni | aoe aie, “ate 


" ; : 7 a ‘th 


116 


Figure 6 


Factor Descriptions for Teacher Morale 


Factor 1. Teacher Rapport with Principal 
Facton 2. Satisfaction with Teaching 
RACtOn 3. Rapport among Teachers 

Factor 4. Teacher Salary 

Facton 5% Teacher Load 

Factor 6. Curriculum Issues 

Factog 7: Teacher Status 

Factor 8. Community Support of Education 
racton 9. School Facilities and Services 
Factor 10. Community Pressures 


The means of the total and factor scores on Teacher Morale 
are presented in Table 33. These data are presented as a supplement to 
the statistical analysis performed in this chapter. 

An examination of the data related to the three aspects of 


Problem 2 follows. 
Problem 2.] 


"What is the relationship between Teacher Morale and 

Student Satisfaction?" 

The relationship between the factor scores on Student 
Satisfaction and the factor scores for Teacher Morale, for Schools A 
through D, is presented in Tables 34 through 37. Tables 28 and 39 
demonstrate the inter-correlation matirx and the canonical correlations 
for all schools. 

The relationships demonstrated in each of the schools between 


Teacher Morale and Student Satisfaction were quite different and ranged 
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from positive and significant correlations in two schools to widespread 
negative correlations in the other two schools. 

In School A, only one negative correlation between Teacher 
Morale and Student Satisfaction was found to be Statistically signnticant. 
However, of the other correlations recorded, a number of positive and a 
greater number of negative correlations approached the required level of 
significance. No positive correlations attained statistical significance. 

In School B the situation was quite different. Sixteen 
percent of the positive correlations achieved statistical significance 
while many of the other positive correlations approached this level. 

None of the three negative correlations was statistically significant. 

In School C a similar situation prevailed. Only two of the 
correlations recorded were negative in direction while 15 of the positive 
correlations were statistically significant, and many more were close to 
this level. None of the negative correlations was statistically 
significant. 

In School D a similar position prevailed to that demonstrated 
in School A. None of the correlations recorded in School D was statis- 
tically significant. On the basis of these data it was evident that no 
significant relationship existed between the levels of Teacher Morale 
and Student Satisfaction in School D. 

The positive correlations recorded in Schools B and C 
indicated that some degree of interrelationship existed between the level 


of Teacher Morale and Student Satisfaction, such that each was likely to 


respond favourably to the other. In Schools A and D no such relationship 


existed. While lacking statistical significance, the presence of the 


many negative correlations indicated the likelihood that the relationships 
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within the school were not supportive of Teacher Morale or Student 
Satisfaction. 

The distribution of significant correlations between Teacher 
Morale and Student Satisfaction, in all schools, is presented in 


Figure 7. 


Figure 7 


Distribution of Significant Correlations 
Teacher Morale and Student Satisfaction 
in all Schools 
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Although a number of significant correlations were recorded between 
Student Satisfaction and Teacher Morale in Schools B and C, the influence 
of the negative responses from Schools A and D were such that, when the 
responses for all schools were merged, only three significant correlations 
were recorded. These were negative in direction and were Statistically 
significant beyond the level p = .05. These data are presented in 

Table 38. The canonical correlations calculated between the pairs of 
composites derived from the factor scores on Student Satisfaction and 
Teacher Morale reflected the same lack of agreement. None of the 
canonical correlations, illustrated in Table 39, were of sufficient 
magnitude to achieve statistical significance at the level p = .05. 

On the basis of these data it appeared that, while agreement 
existed in some schools between Student Satisfaction and Teacher Morale, 
in the overall situation a slight negative relationship existed between 
Teacher Morale and Student Satisfaction. The existence of a neutral to 
negative relationship between the morale of teachers and the satisfaction 
of students has implications for the administrators of these schools in 
that there is need for them to discover ways in which the student/teacher 


relationships in their schools might be improved. 
Problem 2.2 


"What is the relationship between Teacher Morale and 
Parent Perception?" 


The relationship between the factor scores of Teacher Morale 


and the factor scores of Parent Perception, for Schools A through D, is 


Presented in Tables 40 through 43. Tables hh and 45 demonstrate the 


intercorrelation matrix between Teacher Morale and Parent Perception, and 


the canonical correlations calculated from these data for all schools. 
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The degree of correlation reported between the factor scores 
of parents and those of teachers varied from school to school, both in 
magnitude and in direction. In the four schools significant correlations 
were recorded in both positive and negative directions. The distribution 


of these correlations is illustrated in Figure 8. 


Figure 8 


Distribution of Significant Correlations 
Teacher Morale and Parent Perception 
in all Schools 


Parent Perception 


Factors 


Teacher 
Morale fa 
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There were considerably fewer significant correlations 
between the morale of teachers and the perceptions of parents than had 
been the case between teachers and students. Parents at Schools B and C 
were the only ones to record positive correlations that were statistic- 
ally significant. Parents at School B were most favourably related to 
teacher morale. Three significant correlations were recorded between 
Teacher Morale and Parent Perception. In School C, a number of positive 
correlations approached the required level for statistical significance 
but only one correlation achieved significance. In School B a number of 
other positive correlations were close to significance, while a smaller 
number in School C fell just short of this level. In School A, parents 
recorded four significant negative correlations with a number more 
falling just short of the required level of p = .05. In School D only 
one significant correlation was recorded, this was negative in direction. 
None of the positive correlations recorded in Schools A or D approached 
the required level to achieve statistical significance. 

In general terms, parents' perceptions of the school 
contrasted with the teachers' morale scores on the first four factors of 
the Student Satisfaction Scale, with the first two factors registering 
the greatest number of negative correlations. That is to say, parents 
reacted negatively to the Personal Relationships within the School, to 
the Institutional Aspects of the School, and to a lesser extent to the 
Supervisory Attitudes of Teachers and the Instructional Atmosphere of 
the school. The negative responses were not general for all schools but 
were concentrated in the parents of Schools A and Di," and to a° lesser 


extent in the parents of School C. 


The pattern of negative correlations between the perception 
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of parents and the morale of teachers was again demonstrated when the 
inter-correlations between parents and teachers in all schools were 
calculated. These data are presented in Table 44. Of the inter- 
correlations recorded, only one of the seven significant correlations 
was positive in direction, the remainder were negative. In terms of the 
small number of statistically significant correlations recorded, the 
negative relations between the morale of teachers and the perception of 
parents does not evoke concern. But in terms of the administrative 
implications, the situation is quite different. It would be unwise for 
any administrator in possession of similar data to ignore the need to 
establish better relations with parents and to seek out ways to change 
the perception of the school held by parents in an attempt to increase 
the level of community support available to him. 

The canonical correlations calculated between the pairs of 
composites derived from the factor scores on Parent Perception and 
Teacher Morale demonstrated the strength of the parents' negative 
responses. Two of the canonical correlations derived between these sets 
of variables were significant to the level p = .05. These data are 


presented in Table 45. 

On the basis of these data, parent perceptions of the school 
were negatively related to the levels of teacher morale to a limited but 
significant extent. In particular, parents’ perceptions on Factors 1, 2 
and 4, which related to the Personal Relationships, the Institutional 
Aspects and the Instructional Atmosphere of the School, correlated neg- 


atively with the teachers' scores on Factors 3, 6 and 9. These factors 


referred to the Rapport among Teachers, their concern with Curriculum 


Issues, and their satisfaction with School Facilities and Services. 
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Problem 2.3 

"What is the relationship between Teacher Morale and 

Teacher Perception?'' 

The relationship between the factor scores of Teacher Morale 
and the factor scores of Teacher Perception, for Schools A through D, 
is presented in Tables 46 through 49. Tables 50 and 51 demonstrate the 
intercorrelation matrix between Teacher Morale and Teacher Perception and 
the canonical correlations calculated for all schools from these data. 

In general terms there was a good deal of agreement between 
the perceptions of the school held by teachers and the level of teacher 
morale, but there were variations in the extent of agreement between 
schools. In Schools A and D teachers demonstrated the lowest number of 
significant correlations between Teacher Morale and Teacher Perception. 
In School A only J8 percent of the correlations were statistically 
significant and all of these were positive. Only two of the eleven 
negative correlations recorded approached the required level of signif- 
icance. Nine of the negative correlations existed between Factor 4 on 
the Student Satisfaction Scale, relating to the Instructional Atmosphere 
of the School, and Factors 1 through 9 on Teacher Morale. The factor 
scores of teachers at School A on Factor 4 of the Student Satisfaction 
Scale were proportionately lower than their scores on the other factors. 
On this basis, it appeared that their satisfaction with the Instructional 
Atmosphere in School A contrasted with their satisfaction with the other 
aspects of the school environment. 


In School D, a greater number of correlations were 


Statistically significant. Thirty percent of the correlations were 


Positive and significant, while another 14 percent were vu SAKES) Ye8 1 
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of correlation of the level required for statistical significance. 
Unlike School A, there were no negative correlations recorded. 

In School B, 38 percent of the correlations between Teacher 
Morale and Teacher Perception were positive and significant. There were, 
however, a number of non-significant negative correlations between al] 
Factors of Teacher Perception and Factors 4 and 9 of Teacher Morale. 
These factors related to the satisfaction of teachers with their salary 
scales, and their satisfaction with the facilities and services in the 
school. 

In School C, nineteen of the correlations were positive and 
significant and a small number of positive correlations were near to 
significance. Only two of the correlations received were negative and 
these were not significant. On the basis of these data, it appeared that 
a substantial degree of agreement existed between the morale of teachers 
and their perceptions of the school as environments likely to produce 
educational experiences satisfying for students. 

The distribution of significant correlations, presented in 
Figure 9, illustrated the extent to which teachers in the four schools 
were in agreement on the relationship between their factor scores on 
Teacher Morale and Teacher Perception. In two of the cells of the matrix, 
teachers in the four schools all recorded significant correlations. 

These were between Factor 1 on Teacher Perception, and Factors 1 and 3 
on Teacher Morale. That is to say, the perceptions of teachers of the 
Personal Relations in the School were significantly related, for all 

teachers, to the extent of Teacher Rapport with the Principal and with 


the level of Rapport among Teachers. In seven other cells of the matrix, 


significant correlations were reported between teachers from three of the 
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schools, while six other cells contained significant correlations from 


teachers in two of the schools. These data are reported in Figure 9. 


Figure 9 


Distribution of Significant Correlations 
Teacher Morale and Teacher Perception 
. in all Schools 


Teacher Perception 


Factors 


Teacher 
Morale C 
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The matrix of inter-correlations recorded between Teacher 
Morale and Teacher Perception for all teachers, presented in Table 50, 


demonstrated that 70 percent of the correlations were positive and 
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significant. No negative correlations were recorded. On Factor Sion 
Teacher Perception, teacher responses were such that only one significant 
correlation was recorded with the factors of Teacher Morale. This 
correlation occurred with Factor 2 of Teacher Morale which dealt with 
Satisfaction with Teaching. On this basis, it appeared that teachers 

who were satisfied with teaching were also likely to be understanding of 
the student's need for identity. Two factors of Teacher Morale which did 
not correlate to any extent with factors of Teacher Perception were 
Factors 4 and 9, These factors related to Teacher Salary and School 
Facilities and they correlated only with Factor 3 on Teacher Perception, 
which had to do with the Supervisory Attitudes of Teachers. No meaning- 
ful explanation can be given for these correlations. 

Despite the widespread pattern of significant correlations, 
the canonical correlation calculated between the pairs of composites 
derived from the factor scores on Teacher Morale and Teacher Perception 
was only significant between one pair of composites. The other 
correlations derived fell far below the level required to achieve 
statistical significance at the level p = .05. The data relating to 
the canonical correlations between the pairs of composites are presented 
in Table 51. 

Teacher Morale was demonstrated to be related to the 
perceptions teachers held of the schoo] as a satisfying educational 
experience for students. The morale of teachers was more closely related 
to Teacher Perception in schools where there was closer agreement demon- 
strated between Teacher Morale and the perceptions of parents and students 


on those conditions in the schools which contributed to a higher level of 


Student satisfaction. In the absence of evidence, in the factor scores 
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of teachers, indicating the presence of community influences on teacher 
perceptions or morale, it is likely that the closer agreement between 
the views of teachers and those of parents and students resulted from 

a greater sensitivity, on the part of the teachers, to the needs and 


aspirations of the community. 


Summa ry 


The relationships which emerged between the morale of teachers 
and the perceptions of the school held by parents, students and teachers 
was quite different in each of the schools. In Schools B and C, the 
relationship between Student Satisfaction and Teacher Morale was largely 
positive and significant, with many more positive correlations approach- 
ing the required level of significance. In School A, no positive 
correlations attained statistical significance while one negative 
correlation attained this level. In School D, none of the calculations 
recorded was statistically significant. 

The relationship between Teacher Morale and Parent Perception 
resembled, but was more negative than, the pattern established between 
students and teachers. Parents in Schools B and C recorded a greater 
number of negative correlations, though none was significant, than was 


the case between teachers and students. Three positive correlations in 


School B were significant and one in School C. In School A, four 
negative correlations were recorded which achieved stati sit kcaltist oni f- 
icance. In School D one significant negative correlation was recorded 
between Teacher Morale and Parent Perception. 

The relationship between Teacher Morale and Teacher Perception 


was mostly positive in all schools. A small number of non-significant 
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negative correlations was recorded in Schools A and B, but the predom- 
inant responses were positive and significant. The relationship between 
Teacher Morale and Teacher Perception in Schools C and D was more 
positive with a greater number of correlations above the significance 
level of p = .05. 

Although different perceptions of the school were held by 
parents, students and teachers, each of the perceptions appeared to 
have been arrived at without consultation between the three participant 
groups. On the basis of the mean factor scores on Teacher Morale, 
reported in Table 33, none of the teachers in the four schools perceived 
markedly different levels of community support, differences in the 
community status of teachers, or community pressures which would have 
suggested direct community involvement in the policy-making processes 
of the schools. In some schools, for example School A, teachers' percep- 
tions of the school and their morale scores, bore little relationship to 
the perceptions concerning the school held by parents and students. It 
was difficult to account for the great discrepancy between the perception 
scores of parents, students and teachers, or the morale scores of 
teachers at School A. No data gathered in this study provided an answer 
to this question. But teachers at other schools seemed to have developed 
a greater responsiveness to the attitudes of their communities. 

It seemed to be that a good deal of scope existed for 
Parents, students and teachers to collaborate to develop a system of 
local education which would reflect more closely the expectations of the 
Parents and students, and which would allow teachers to use their skills 
more effectively to provide more satisfying, more relevant and more 


valuable educational experiences for students. 
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The section which follows examines the level of Teacher Morale 
in relation to factors in the school, and in the personal life of 


teachers, which may have influenced the level of teacher morale. 
INFLUENCES ON TEACHER MORALE 


Attention has already been given to the multi-dimensional 
nature of Teacher Morale. Halpin and Croft earlier recognized the 
existence of factors outside the school environment which could influence 
the state of the organizational climate. Bentley and Rempel recognized 
the complexity of teacher morale, when constructing the Purdue Teacher 
Opinionaire, by identifying ten factors which contributed to the level 
of Teacher Morale. These factors were concerned with the level of inter- 
personal relations with the Principal, students and other teachers in 
the school, with the teacher's satisfaction with his working conditions, 
with his professional concerns about curriculum, his acceptance into the 
community, and his perceptions of the community as supportive or 
directive of the school's activities. 

Examination of the influences on Teacher Morale was divided 
into two categories which dealt with the influence of the school 
environment and second, the influence of factors in the personal back- 
ground of teachers which may have contributed to their level of morale. 


The first of these categories was investigated as Problem 3.1. 


Problem 3.1 


"What factors within the school environment influence the 
level of Teacher Morale?" 


The ten factors of the Purdue Teacher Opinionaire were used 
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to analyse the significance of the difference between the factor scores 
of teachers who achieved "high" or ''low'' morale scores. Teachers were 
divided into two groups according to whether their total] morale score 
fell above or below the median score on Teacher Morale for teachers in 
their school. The selection of the median was made necessary owing to 
the small numbers of teachers in each school and the imbalance in group 
size which resulted when teachers were divided into "high"! and "low!! 
groups on the basis of their total score in relation to the mean score 
for teachers in their school. The use of the median, as a selection 
criterion, while providing more balanced groups for statistical analysis, 
provided a distortion by placing teachers in categories which, on their 
relationship to the mean score, would have been inappropriate. The 
results of the analyses, therefore, do not represent an accurate analysis 
of those factors which may influence teacher morale but provided, 
instead, a guide which may have value in future studies. 


A comparison of the mean and median scores in the four schools 


is presented in Figure 10. 
Figure 10 


Comparison of Mean and Median Scores 
on Teacher Morale in all Schools 


School A School B School C School D 
Mean 351.0 320.4 CR GAS 313.6 
Median 354.5 3325.5 Balieue 305.5 


The scores for teachers on Teacher Morale were divided, at 


* ~ it VW 
the median point of the total scores, into groups of 'high'' and ''low 


Morale for each school. The factor scores for each group were subject 
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to analysis of variance to determine whether the variations from the 
mean for each group of scores was sufficiently great to be statistically 
significant. The results of this analysis are presented in Table 52. 

In School A, six factor scores for each group differed 
sufficiently from the mean as to be statistically significant. These 
were the factors Teacher Rapport with the Principal, Rapport among 
Teachers, Teacher Salary, Curriculum Issues, Community Support of 
Education, and School Facilities and Services. 

In School B, only three factors were found on which the 
difference between the means for each group were statistically significant. 
These factors were Satisfaction with Teaching, Teacher Status, and 
Communi ty Support of Education. 

In School C, seven factors were found in which the difference 
between the means of each group were statistically significant. These 
factors were Teacher Rapport with Principal, Rapport among Teachers, 
Teacher Salary, Curriculum Issues, Teacher Status, Community Support 
of Education, and School Facilities and Services. 

In School D, the differences between the means of each group 
were found to be significant for each factor. 

On the basis of the data presented in Table 52, it appeared 


evident that different factors contributed to the teacher morale scores 


in each of the four schools. Factors which were common to all schools, 


in the influence they exerted on Teacher Morale, were Community Support 
of Education and to a lesser extent Teacher Rapport with the Principal. 


The Factor, Teacher Rapport with the Principal, came close to being 


common to all schools but the level of significance achieved in School B 


was p = .06, which was slightly below the level required for statistical 
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significance. Factors which were common to two schools were Rapport 
among Teachers, Teacher Salaries, Curriculum Issues, Teacher Status in 
the Community, and School Facilities and Services. 

Teacher Morale appeared to be strongly influenced by a 
mixture of professional, economic, inter-personal and community factors, 
with the factor of Community Support of Education being seen as contrib- 
uting most strongly to.the level of Teacher Morale while the factors 
Teacher Rapport with Principal, Rapport among Teachers, Teacher Status 
in the Community, Curriculum Issues, Teacher Salaries, and School 
Facilities and Services contributed to a lesser extent to the final 


level of Teacher Morale. 
Problem 3.2 


"What factors in the personal background of teachers appear 

to be related to the level of Teacher Morale?'! 

Examination of the personal factors in the background of 
teachers, school by school, did not yield any pattern which appeared to 
relate to Teacher Morale. This was thought to be due to the small number 
of teachers employed in three of the four schools. Accordingly, the data 
for all teachers were merged as one group with all "high morale" and 
"low morale!’ teachers identified in the individual schools being retained 
as members of the "high"! and ''low'' groups. 

The responses of both groups of teachers were subjected to a 
Chi-Square test of significance to determine whether the observed 
differences between the responses resulted from the operation of chance 
factors. An arbitrary criterion was set for the tabulation of results. 


Only those responses which yielded probability levels less than p = .10 
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were included in Table 53, which presented the results of the Chi-square 
analysis. Only 11 of the 25 items of personal data solicited from 
teachers were found to be statistically different when the scores of the 
vhigh” and 'low''! morale groups were compared. The following pattern of 
responses emerged. 

Teachers with high morale tended to be older teachers who 
had resided longer in the area than other teachers. They also tended to 
have a slightly higher level of home ownership than did teachers with 
low morale. Twice as many women teachers belonged to the high morale 
group than belonged to the low morale group. The husbands/wives of high 
morale teachers were more likely to work and to be employed in the 
County. Wives/husbands of low morale teachers were more often employed 
outside the County. 

Teachers with high morale had generally received fewer years 
of teacher education, but had taught for more years than teachers with 
low morale. In addition, they had taught for longer periods of time in 
the County schools. They were more satisfied with the amount of 
information about the school that was available to the community and saw 
the school as the major medium by which information about the school was 
transmitted. This view was in contrast to that of the low morale 
teachers who were more dissatisfied with the information available to the 
community and who saw the information being disseminated by the more 
informal means of student and neighbour transmission. 

High morale teachers were more involved in the social, service 


and church activities of the community, and knew more parents socially-- 


but not to a significant extent. Low morale teachers, on the other hand, 


Were significantly more involved in the sporting activities of the 
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community. However, it should not be assumed that the differences just 
described were attributable solely to the level of teacher morale. 

Other factors, such as the younger age of low morale teachers, could be 
cited to account for many of the observed differences. All that was 
established by the Chi-square analysis was that the observed differences 


were not due to the operation of chance factors. 


Summary 


Analysis of the responses of teachers selected on the basis 
of their high or low scores on the Teacher Opinionaire indicated that 
certain factors appeared to contribute more than others to the total 
morale scores. Factors which appeared to contribute most to the level 
of morale in the majority of schools related to Teacher Rapport with 
Principal, Rapport among Teachers, Teacher Status in the Community, 
Curriculum Issues, Teacher Salaries and School Facilities and Services. 
In all schools, the responses of teachers indicated that the factor 
Community Support of Education was a strong influence on the overal] 
level of Teacher Morale. 

When the personal characteristics of teachers were analysed 
to produce a profile of a "high morale teacher,'' the figure sketched was 
one of maturity, financial security and close involvement with the life 
of the community through long years of residence. There is little 
question that the long-term teachers in the County made valuable contri- 
butions to local education during their years of service. Whether they 
had been able to keep abreast of professional developments in education 
However, the 


during these years was not investigated in this study. 


extent to which they had been unable to keep abreast of educational 
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developments, or the readiness with which they considered or accepted 
new ideas, may have had a bearing on the lower morale scores recorded by 
some of the younger teachers. Similarly, the extent to which inflexibil- 
ity and rigidity of thinking existed among the older teachers may have 
influenced the lower levels of satisfaction among some of the students. 

The section which follows analyses the influence which 

factors in the personal lives of students may have exerted on the levels 


OE Student satisfaction. 
INFLUENCES ON STUDENT SATISFACTION 


Students and teachers participated in the school at different 
levels of involvement. Teachers were involved in a variety of roles 
which influenced their behavior in and attitudes towards the school. 

The involvement of students was not so complicated. They were there as 
students to be ''educated'' and as community members, and the level of 
Satisfaction they expressed towards the school probably stemmed from 
their experience in it and reflected the value they attached to the 
experience. 

Student satisfaction was measured on a five factor scale 
which took account of student attitudes towards the interpersonal 
relations within the school, the atmosphere of the school and the way it 
blended with the community, the attitude of the teachers and the 


instructional atmosphere of the school. --The final»factor related to the 


: nee : : ee 
Student's need to be recognized as an individual in his own rig 


Examination of the influences on Student Satisfaction was 


divided into two categories which dealt with the influence of the school 


i sonal 
environment and second, the influence of factors in the perso 
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background of students which may have influenced their level of satis- 


faction. The first of these categories was investigated as Problem 4.1. 
Problem 4.1 


"What factors within the school environment influenced the 

level of Student Satisfaction?'! 

The five factors of the Student Satisfaction Scale were used 
to analyse the significance of the difference between the means of the 
factor scores of students who achieved "high"! and "low'' satisfaction 
scores. Students at each school were divided into two groups according 
to whether their total satisfaction scores fell above or below the mean 
score on Student Satisfaction for students in their school. The mean 
score was used as the dividing point for students, as distinct from the 
use of the median for teachers, because the greater numbers of students 
in each school provided sufficient numbers of students in each group to 
allow for meaningful statistical analysis. 

The two groups of students were designated as “high'' and ''low'! 
satisfaction students, according to the relationship of their total score 
to the mean score of all students in their school. The factor scores for 
each group of students were subjected to analysis of variance to 
determine whether the variation from the mean for each group of scores 
was sufficiently great to be statistically significant at the level 
p= .05. The results of this analysis are presented in Table 54, 


In all schools, the five factors of the Student Satisfaction 


Scale were found to yield significant differences between students with 


high and low levels of satisfaction with their school experience. The 


factors which yielded the lowest levels of significance, while being 
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statistically significant beyond the level p = .05, were Factors 2 and 5 
in School A, and Factor 5 in School B. 

Factor 2 was concerned with the Institutional Atmosphere of 
the School and stressed the attitudinal relationship which existed 
between the school and the community, the teachers and the students, and 
extent to which the needs of the students seemed to be secondary to the 
institutional needs of the school. Student responses in School A 
indicated that they were less sharply divided on this ussue, in terms of 
their factor scores on Student Satisfaction, than they were on other 
factors relating to their school experiences. 

Factor 5 of the Student Satisfaction Scale was the weakest 
of the five factors and, because it depended on student responses to two 
questionnaire items, was subject to greater fluctuation than the other 
factors. Factor 5 was concerned with Student Identity and the desire of 
Students to identify with their peers and to be accepted within the 
school as individuals in their own right. In a sense, the quality of 
student relationships within the school was also implicit in this factor 
for the responses of students to this factor depended, in one instance, 
on the extent to which they agreed that students in the school were a 
"great bunch.'' To the extent that ethnic, linguistic or cultural 
differences may have influenced student responses to this item, the 
ability of the item to measure student identification with his peers 


may have been prejudiced by the presence of these unanticipated variables. 


Problem 4.2 


in the personal background of students appeared 
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The personal data in the background of students were examined 
to determine whether a profile of characteristics could be developed 
which typified students of high and low satisfaction. 

The responses of both groups of students in the four schools 
were subjected to a Chi-square test of significance to determine whether 
the difference between the responses of students in each group were such 
that they could be attributed to the operation of chance factors. The 
results of this analysis are presented in Table 55. The level of 
probability at which observed differences between scores were regarded 
as statistically significant remained the same as for the analysis of 
teachers! background data, namely p = .10. 

When the responses of students with high and low scores in 
all schools were compared, eleven of the fifteen items of personal data 
solicited from students were found to be significantly different in one 
or more of the schools. 

In Schools A, C and D, students with high satisfaction scores 
were agreed that teachers should live and teach in the same community. 
Students in School B with low satisfaction scores were more in favor of 
this proposition than students with high satisfaction scores, but the 
difference between the two groups was not statistically significant. 
WoOw'satisfaction students in School B’also demonstrated a strong involve- 
ment in the sporting activities of the community, though not to a 
Significant extent. Whether their interest was associated with their 
views on teacher residence, or with the fact that 70 percent of the 
teachers at the school were involved in community sporting activities, 


could not be determined. 
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Students with low satisfaction in School D indicated, ina 
manner which was significantly different from the responses of high 
satisfaction students, that they intended to leave the district in the 
near future. At the same time, high satisfaction students in School B 
made similar responses. Reference to the raw data relating to student 
responses, contained in Appendix F, indicated that of all students in 
Schools B and D who stated their intention to leave the district in the 
near future, 23 percent were enrolled in Grade 10, 92.8 percent in 
Grade 11 and 66.7 percent in Grade 12 in School B, and 31.8 percent, 
50.6 percent and 61 percent in Grades 10, 11 and 12 in School D. The 
surprising feature of these responses was the large proportion of 
Grade 11 students in School B who planned to leave the district. A more 
understandable pattern of responses was provided by students in School D, 
where the proportion of students who planned to leave increased the 
closer they came to the end of their schooling. No explanation can be 
provided from the data gathered in this study to account for the responses 
of students in School B. 

Students with high satisfaction scores tended to be younger 
than students with low satisfaction scores and, in School B tended to be 
in Grades 10 and 11. Female students generally displayed higher levels 
of satisfaction with school than did male students, but in none of the 
schools was the difference sufficiently great to be statistically 
significant. 

In Schools A and B, high satisfaction students expressed 


their satisfaction with the amount of information available to their 


Parents. Their responses were significantly different from those of 


Students with lower levels of satisfaction. In their assessment of the 


- Me's Bip ee een i 
cat OOM ee Be 
tLe 7 


ani ,bytestbei @ Idoro? 9) rotsanteiae wor, 
gir) to eseneqes ort? wort cera a | 


oti ni singel Sde ses! os Hebgeent 


8 inwist-ni etasbite nolraetelter Aeity 
fishbute of .prigste® ated wey sh? Os soney stan 
2$eebute Pg ta sed? bers >iegi 4 ki bwegyA al | 
ats cil, ringeib aft "seme! O72. nolIameey vherta bedete of 
ni anesyaq 2.22 ,0F stawa mi vet Fata Tein an097 99, 


inesyeq B.H oas ,8 feotlet nb stephan peparrag. 


tal } beedoe nt 4f too fh , ot 
+c : 139 imi “ oS} 16° 


som A .daiteatb sds syeel an benaee bs via te 
J pet Se. 4 bad neta ; {a 632 yO iq chWw stain dl ‘ss 
xi} bezsatonl sv¥oei (oF bandela cay srvobite Ye. V7} 


ad toa nolsenalaes,cW ip foorge tiny Yo “on 


anoges1. ens vo? Jnumsss of; ybere oh aT 


1SsEnUCY 20 0% BAbas) .est6Oe nostagte lier — 


ad oy bsbeai § loorad ni bee eaeee noi soetttee, wot 
eisys! ~angid Deysiqeth vi lereqae 2inebuge: heniot 
oid lo saon Wi Sud, | 2oqnbuse. laa aeB aoe any Pre 


Asia sd GF 463%e ona 7 


*” 


bee laiqxs Elnahode noltastzitne bat 


\isdd, of sidaelleve oi ena A, 


To Sens. nes sooth 4 


163 
different media for disseminating information, high satisfaction students 
saw students as being most important in the dissemination process but 
placed the activities of the school only slightly below in importance, 
while newspapers and other media received only token attention. Low 
satisfaction students, by contrast, gave students a far greater level of 
importance and relegated the school in the dissemination process to a far 
lower level of importance, in fact on equal footing with newspapers and 
other media. 

High satisfaction students in School B knew more teachers 
socially than did the low satisfaction students, but even then 20 percent 
of the high satisfaction students reported that they knew no teachers 
socially. In none of the other schools was the difference between the 
responses of high and low satisfaction students on this item statis- 
tically significant. 

In School D, high satisfaction students were more interested 
in extra-curricular activities than low satisfaction students. But low 
Satisfaction students were more involved in service activities in the 
community than were high satisfaction students. The responses of both 
sets of students to these items were statistically significant, as was 
the response of high satisfaction students in School A who reported 
involvement in the church activities of the community. 

No clear cut profile emerged from the responses to these 
questions which could be used to typify students with high or low levels 


of student satisfaction. On the basis of the data in Table 55, the high 


Satisfaction student favored teachers living in the community in which 


they taught, was satisfied with the information available to his parents 


and tended to be younger and to have more female than male members among 
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the group. 

This fragmentary profile indicated the difficulties of 
stereotyping students as high or low in satisfaction on the basis of 
their resemblance to certain characteristics. At the same time, on the 
basis of the variety of activities in which low satisfaction students 
were involved, there appeared to be no single Satisfactory method by 
which the interests of low satisfaction students could be engaged in 
school or community activities. The data suggested that what appealed 
to students in one area did not appeal to students in other areas. 

The implications of these findings would seem to discount 
the value of set responses to set situations in dealing with the problem 
of how to improve the quality of students! school experience. A good 
deal appeared to depend on the interest and initiative of teachers to 
explore ways of involving low satisfaction students in school and 
community activities which would provide opportunities for their social 
and personal development, and which could lead, in time, to the kindling 
of greater interest in their educational development. 

The following section examines the relationship between the 


personal background data of parents and the satisfaction of students. 


item 4.3 


"What factors in the personal background of parents appear 
to be related to the level of Student Satisfaction achieved 


by their children?" 
The personal data of parents were examined to determine 
whether any profile of characteristics existed which would better describe 


Parents of students with high and low levels of student satisfaction. 
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Parents were placed in "high! and ''Jow'! categories according to whether 
their children's scores on the Student Satisfaction Scale had placed them 
in high or low satisfaction groups. For ease of comparison, parents 
were also ''assigned'' to the schools attended by their children. 

The responses of both groups of parents in the four schools 
were subjected to Chi-square tests of significance to determine whether 
the difference between the responses of parents in each group were such 
that they could be attributed to the operation of chance factors. The 
results of this analysis are presented in Table 56. The level of 
probability at which observed differences between scores were regarded 
as statistically significant remained the same as for the analysis of 
teachers' and students' background data, namely p = .10. 

When the responses of parents in the high and low categories 
in all schools were compared, only five of the twenty-one items of 
personal data solicited from parents were found to be significantly 
different. No factor was found which was statistically significant in 
more than one of the schools. 

Parents in the high satisfaction group in School A were older, 
to a significant extent, than parents in the low satisfaction group. 
They were also significantly more satisfied with the amount of informa- 
tion available to them about the school than were parents in the low 
Satisfaction group. 

In School B, parents in the low satisfaction group reported 
that they were more frequent visitors to the school to discuss ther 
children's educational progress than were parents in the high satisfac 


tion group. They also reported that they were more active in the social 


activities of the communities. In both cases the differences between 
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the scores of the high and low satisfaction groups of parents was 
statistically significant. 

In School C, only the responses to one item of personal 
background data reached the required level of significance. On this 
item, high satisfaction parents reported greater satisfaction with their 
visits to the school than did parents in the low satisfaction group. 

The educational level of parents did not emerge as a 
Significant item of background data in this study. But in all schools, 
parents of high satisfaction students tended to have higher levels of 
education than did the parents of students with low levels of satisfac- 
tion. It was not possible, from the data gathered in this study, to 
determine whether a causative relationship existed between the educational 
level of parents and the satisfaction of students. The earlier work of 
Knill (1961) indicated a relationship between the education of parents 
and their attitude towards the school. He found that people with more 
education tended to be more supportive of the school than people with 
less education. Were this to be the case in this study, where 83 percent 
of the students lived with their parents, it would be reasonable to 
Suppose that some of the parents! attitudes towards the school would be 
transmitted to the students and would be reflected in the scores on 
student satisfaction. Knill also found that parents in higher levels of 
employment were more supportive of the school than parents in lower forms 
of employment. In Schools B and C, parents with high level jobs had high 


Satisfaction students. In School D there was no observable difference 


between the groups of parents, while in School A, the parents with the 


high level jobs had students with low levels of satisfaction. Ingnone-or 


these instances did the differences between each group reach the required 


level of significance. 
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Summary 


Analysis of the responses of students to the five factors of 
the Student Satisfaction Scale revealed that on each of the factors the 
scores recorded by the students with high and low levels of satisfaction 
were sufficiently different to achieve levels of significance greater 
than p = .05. 

Examination of the personal data of students indicated that, 
in three of the four schools, students believed that teachers should 
live and teach in the same community and, by inference, should become an 
integral part of the community. By contrast, this factor did not emerge 
as a significant issue when the background data of teachers were analysed. 

Other background data of students suggested that satisfaction 
with school seemed to be greater among younger students and that with 
increasing age satisfaction with school was likely to decrease. The 
amount of information available to parents achieved statistical 
significance as a factor related to the satisfaction of students in two 
of the four schools. But students and teachers differed in their choice 
of the media by which the information was disseminated. Teachers tended 
to regard the school as the focal point for disseminating information. 
Many students perceived themselves as the key figures in the information 
network. These differences in viewpoint have implications for the manner 
in which the school is perceived for, if the informal or student centred 


channels of communication are more effective than the formal or school 


centred channels, the perceptions of the school come to be based on its 


actual performance rather than its promise of performance or its public 


relations activities. These findings, though not statistically 


Significant, lend support to the argument of Williams (1969) who pointed 
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to the weaknesses implicit in the development of public relations 
policies for schools. He argued that since they projected an unreal 
image of the school, through a centralized agency, local initiative for 
relating to the clientele of the school was impaired and the school was 
unable to cope with the realities of an unsympathetic or hostile 
community. In Williams' view, there was need for closer personal contact 
between the school and its clients. Students in this study seemed to be 
conveying the same message. 

Few factors emerged from the personal background of parents 
which could provide a profile of parents whose children were satisfied 
with their educational experience. The level of student satisfaction 
seemed to depend more on the atmosphere and activities of the school 
than on the personal characteristics of parents. However, there was some 
indication that children of less educated parents, who held low level 
jobs, may have a more negative attitude towards school than children of 
more advantaged parents. To the extent that Coleman's thesis is valid, 
that disadvantaged children view the school environment as ‘random and 
immovable", it may be appropriate for teachers to spend more of their 
time demonstrating the relevance of education to disadvantaged children 


and to be less preoccupied with the transmission of subject content for 


its own sake. 


This chapter analysed the data gathered in this study in 


relation to the four major problems investigated. The first problem 


examined the relationships existing between the perceptions of the school 


held by students, parents and teachers. The results disclosed that the 


perceptions of the school held by students and their parents varied from 


School to school yet maintained a reasonable amount of agreement. 
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When the results from the four schools were merged, the correlations 
between Parent Perception and Student Satisfaction were positive and 
statistically significant on five of the factors compared. A canonical 
correlation which compared the clusters of factors produced four correl- 
ations which were highly significant and one which was not. 

The relationship between the perceptions of teachers and 
Students yielded correlations which ranged from not significant to near 
significant and, in a few cases, above the level of significance required. 
A small number of correlations between Teacher Perception and Student 
Satisfaction were positive and significant in three schools, but correl- 
ations in the fourth school were mostly negative in direction but not 
statistically significant. These results demonstrate slight but not 
universal agreement between students and teachers on the ability of the 
school to provide a satisfying educational experience. When the results 
From all schools were merged, no significant positive correlation was 
found between Teacher Perception and Student Satisfaction. Although 52 
percent of the correlations recorded were negative in direction none were 
significant in size. Similarly, the canonical correlation between the 
clusters of factors scores for Teacher Perception and Student Satisfaction 
yielded no correlations of significant size. 
The relationship between Parent Perception and Teacher 

Perception yielded correlations in three schools which were below the 
required level of significance, but which were positive in direction. 
In the fourth school, a number of correlations were both positive and 
Significant. When the results of all schools were considered, no 


Significant correlations were found between the perceptions of parents 


and the perceptions of teachers. While some negative correlations were 
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recorded between the perceptions of parents and teachers, none were 
Statistically significant. None of the canonical correlations was 
statistically significant. 

The second problem investigated the relationship between 
Teacher Morale and Student Perception. In two schools, no significant 
relationship was found but a number of correlations approached the level 
of significance. In the other two schools correlations were mostly 
positive and many approached or exceeded the level required for statis- 
tical significance. When the results from all schools were merged, 62 
percent of the possible correlations were negative and some were 
statistically significant. No significant positive correlations were 
recorded. These relationships were reflected in the canonical correla- 
tions which failed to yield any statistically significant results. 

The relationship between Teacher Morale and Parent Perception 
was negative and significant in two schools, while two schools recorded 
positive and significant correlations. In all schools negative correla- 
tions were recorded but not all of these were statistically significant. 
The correlation matrix for all schools yielded inter-correlations which 
were mostly negative and where only one of the seven significant 
correlations was positive. However, statistically significant canonical 


correlations were found between two pairs of new composites. 
The relationship between Teacher Morale and Teacher Perception 


was mainly positive and significant. When the results from all schools 


were merged, the correlations were positive and significant in 70 percent 


of the cases. When canonical correlations were calculated between the 


Clusters of factor scores, only one was found to be significant. 
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The third problem investigated the factors in the school 
environment which related to Teacher Morale. In different schools 
different combinations of factor scores were found to be significant 
when the responses of ''High Morale’ and ''Low Morale!' teachers were 
compared. Factors found to be significant in most schools related to 
Teacher Rapport with Principal, Satisfaction with Teaching, and Community 
Support of Education. 

Background factors in teachers! lives which were significantly 
related to Teacher Morale were the age and sex of teachers, their home 
Owner status and years of residence in the area, and whether their 
husband/wife worked in the County. On the professional level, the years 
of teacher education, years of experience and the years of teaching in 
the County were important factors. Other factors were teacher involve- 
ment in sporting activities in the community and their perceptions of 
the manner in which information about the school was disseminated. 

The fourth problem investigated the personal factors in the 
lives of students which related to their perceptions of the school. 
Students in three schools believed teachers should live and teach in the 
Same community. Other responses included the students’ satisfaction with 


the information available to their parents, the future plans of students 


to leave the district, and their age. In single schools, student satis-~ 


faction was related to interest in extra-curricular activities, their 
Participation in the activities of the community and their views on the 
Manner in which information was disseminated about the school. 

Parents of the students made fewer responses which were 


Statistically significant, and none were common to parents in other 


Schools. The factors which emerged which differentiated between parents 
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of students with high and low levels of student satisfaction were the 
age of parents, their satisfaction with the information about the school 
available to them, the frequency of their visits to the school and their 
satisfaction with the visits, and their involvement in the social activ- 
ities of the community. 

On the basis of these data, it appeared evident that the 
satisfaction of students with their school experience depended on 
factors. intrinsic to the school rather than on extrinsic factors in 
their environment. 

In the concluding chapter, the findings of this study are 
summarized and conclusions are drawn. The implications of the findings 
for administrators of schools are discussed and recommendations made 


for future research into matters related to the theme of this study. 
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CHAPTER VI 


SUMMARY, FINDINGS, IMPLICATIONS 
AND RECOMMENDATIONS 

This chapter reviews the preceding chapters and integrates 
the various strands developed throughout this study. It examines the 
findings and draws from them a series of implications for administrators 
and for the pre-service and in-service education of teachers. 
To conclude this chapter, recommendations are made which relate to 
additional research questions which suggested themselves as a result 


of this study. 


SUMMARY 

This study was a four-part investigation of the relationship 
between (1) the perceptions held by students, parents and teachers of 
the school as a satisfying educational experience for students; (2) sthe 
perceptions held by students, parents and teachers and their relationship 
to the level of teacher morale; (3) those factors in the school and/or 
the personal background of teachers which related to their level of 
morale; and (4) those factors in the school and/or the personal back- 
ground of students which related to the level of satisfaction students 
felt towards their school experience. To supplement the final aspect of 
this study, an analysis was made of the personal background factors of 


Parents whose children achieved high levels of satisfaction with school. 


It was hoped that these data would provide a profile of parents of "high 


Satisfaction students.'! 
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The study was conducted in the four senior high schools in 
the County of St. Paul, Alberta. Three instruments used to gather data 
from participants were the modified Purdue Teacher Opinionaire, which 
measured teacher morale; the Student Satisfaction Scale which measured 
both student satisfaction and the perceptions of parents and teachers of 
the school as a satisfying experience for students; anda series of 
questionnaires which solicited personal and demographic data from the 
participants. 

Because each school operated under different environmental 
conditions and with different student populations, each school was treated 
as a separate organization for most analytic purposes. In some cases 
this policy led to small numbers of cases being used in the statistical 
analyses, but the prime purpose of the policy was to preserve the 
individuality of each school. 

Three forms of data were derived from the participants of the 
Study. First, the responses of teachers to the Purdue Teacher Opinionaire 
were taken as a measure of teacher morale and were analysed to provide a 
total morale score and ten factor scores for each teacher. Second, 
responses from parents, students and teachers to the items of the Student 
Satisfaction Scale were taken as measures of student satisfaction, in the 
case of students, and as measures of parent or teacher perception, and 
were analysed to provide a total score and five factor scores for each 
respondent. Intercorrelations were calculated for these data, and 
correlations were also calculated between the satisfaction or perception 
scores of students, parents and teachers and the data derived from the 
The personal and demographic details of the 


teacher morale scores. 


respondents, provided by the questionnaires, were used to investigate 
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those characteristics which were related to the responses of students, 
parents and teachers on the measures of student Satisfaction, parent and 
teacher perception and teacher morale. Findings derived from the use of 


these instruments are discussed in the section which follows. 
FINDINGS 
Perceptions of the School 


Perceptions of the school held by parents, students and 
teachers varied in all schools. Only in one school were similar 
perceptions of the school held by parents, students and teachers. In 
other schools it was as though teachers were responding to an environment 
which only they had experienced, so much higher were their scores. In 
part, the differences in perception between teachers, on the one hand, 
and parents and students on the other, may have been due to the 
occupational and career links which caused the teacher to identify more 
closely with the school than was possible for parents or students. 

The perceptions of the school held by parents and students 
were much more closely related than they were with the perceptions of the 
school held by teachers. Although some negative correlations were 
recorded between the perceptions of students and parents in some schools, 
they were mostly positive and frequently significant to the level where 
Dax 05, 

The degree of agreement between students and teachers, in 
the perceptions they held of the school, were positive in three of the 


schools but only marginally significant. In the fourth school, the 


correlations between the perceptions of students and teachers were mostly 
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negative though not of sufficient magnitude to achieve Statistical 
significance. 

The degree of agreement between parents and teachers, in 
their perceptions of the school, were predominantly positive although 
only five significant correlations were recorded between the parents and 
teachers of one school. 

The perception scores of teachers bore little resemblance to 
the scores recorded by parents and students for they were considerably 
higher in every respect. Only in one school were the teacher scores 
comparable to the scores recorded by parents and students. 

Clearly, with such disparities between the perceptions of 
students, parents and teachers in the way they regarded the school, much 
work remains to be done to develop a concept of the school which is 


recognizable to all and which meets the expectations of all groups. 


pee Note le lofileachers 


The comparison of mean factor scores illustrated the different 
rankings in teacher morale between schools. School A appeared to be the 
school in which teachers recorded the highest scores on teacher morale. 
This was the case with the total scores as well as most of the factor 
scores. On these bases, Schools C, B and D followed in second, third 
and fourth position. But comparison of the mean scores revealed little 
of the interplay between the personal, professional, work related and 
community related factors which influenced the level of teacher morale. 
The different numbers of items which comprised each of the factors further 
Cloaked the intrinsic value attached by teachers to each of the factor 


items. The values given by teachers to each of the factors indicates 
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the extent to which each of the factors contributed to the level of 
Teacher Morale in each school. To disclose these patterns, the mean 
scores of teachers on each factor were calculated as a percentage of the 
possible score for that factor. The results were ranked in descending 
order of magnitude. The outcomes of the comparison are presented in 


Figure ovr. 
Figure 11 


Comparative Teacher Ratings on Teacher Morale Factors 
in each School 


Teacher Morale Schools 
Factors B C D 


Teacher Rapport with Principal 
Satisfaction with Teaching 
Rapport among Teachers 
Teacher Salary 

Teacher Load 

Curriculum Issues 

Teacher Status 


Community Support of Education 


(ey SS Kops Kooy Wty Wey YS AU Beetles 


Ww Se f=) Koel) Sony Nop a Si » ON ae A 


ov 


School Facilities and Services 


Wie hie NI Koos CU Sy Wo) 
—_ 
SO iC) ON NO er 


Community Pressures 1 


en ee nN A A 


On the basis of these rankings, teachers in School B gave 
greatest prominence to the factor Teacher Rapport with Prinerpa » 
Teachers in School D gave most weight to Satisfaction with Teaching. 
Teachers in School A rated the factor Community Pressure as most important 
while teachers in School C placed most importance on the factor Rapport 


‘ ‘ eheiee 
among Teachers. Only four factors were given approximately simi 


ratings by all teachers. These were the factors related to Teacher 
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Salary, Teacher Load, School Facilities and Services and Communi ty 
Support of Education. The first three of these factors related to 
conditions of work rather than to professional, personal or communi ty- 
related aspects of evens Apart from the ratings applied to 
Teacher Load, the ratings for the remaining factors were of a relatively 
low order. In terms of teacher responses to the personal, professional, 
and community-related factors, it was evident that teachers in each 
school responded in different ways to the different relations prevailing 
within their schools or between their schools and the community. 

The ratings presented in Figure 11 demonstrated the multi- 
dimensional nature of teacher morale and the manner in which the factors 
interacted, in different combinations, to create the final picture of 
teacher morale. The level of teacher morale in each school depended not 
only on the leadership of the principal, although this was important, 
but on other factors inside and outside the school which influenced the 


teachers! response to the questionnaire items. 


Teacher Morale and Perceptions of the School 


The relationship between Teacher Morale and the perceptions 


of the school held by students, parents and teachers varied from school 


to school and from group to group. 


The levels of Student Satisfaction in Schools B and C were 
positively and significantly related to the levels of Teacher Morale 


displayed by the teachers. In Schools A and D only one significant 


negative correlation was recorded between Student Satisfaction and 


Teacher Morale. No significant positive correlations were registered. 


When the levels of all Student Satisfaction were compared with the levels 
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of all Teacher Morale, three significant negative correlations were 
recorded. No positive and significant correlations were registered. 

Fewer significant relationships were recorded between the 
morale of teachers diahene perceptions of parents. Five of the nine 
significant correlations recorded in all schools were negative in 
direction. Parents in Schools B and C recorded four significant positive 
correlations while the parents in Schools A and D were negative in their 
response to the morale of teachers. Parents' negative reactions focussed 
on the factors relating to the Personal Relations in the School, the 
Institutional Aspects and the Instructional Atmosphere of the School. 

By contrast, the relationship between Teacher Morale and 
Teacher Perception was predominantly positive and significant. While 
some negative correlations were recorded in some schools between Teacher 
Morale and Teacher Perception, these were not significant, while the 
positive correlations were significant to the level where p = .05. When 
the morale of all teachers was correlated with the perceptions of al] 
teachers no negative correlations were recorded and 72 percent of the 


inter-correlations were statistically significant. 


Environmental Influences 


The factors which appeared to contribute most to the level of 
Teacher Morale related to the Community Support of Education, Rapport 
with the Principal, Rapport among Teachers, Teacher Status in the 
Community and with factors associated with working conditions. To the 
extent that the factor scores reflected teacher responses to the actual 
conditions portrayed by the factors, the universal recognition accorded 


to Community Support of Education as an important influence on Teacher 
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Morale illustrated the importance of establishing effective relations 
between the school and the community. The diversities that were demon- 
Strated between the perceptions of teachers and their level of morale, 
on the one hand, and the perceptions of parents and students on the 
other, reinforced this conclusion. 

To the extent that the factor scores on Student Satisfaction 
reflected student responses to the conditions in the school, their 
responses indicated that the conditions portrayed by the five factors 
were important contributors to the level of student satisfaction. 

In the wider community context, many students believed that 
teachers should live in the community in which they taught. These 
expressions may have reflected a desire by students for teachers to 
become more involved in the life and activities of the community. Some 
students expressed dissatisfaction at the extent of information available 
to the community about the activities of the school and saw themselves 
as an important link between the school and the community for the dissem- 
ination of information about the school to the community. To the extent 
that students are important sources of information about the school, the 
importance of student satisfaction with all aspects of the school 


environment assumes new importance. 

The analysis of background characteristics of parents did 
not disclose any profile which could serve to identify parents of 
students with high or low levels of student satisfaction. However, there 
were some indications that parents who had marginal levels of education 
and who held low level jobs may precondition their children, consciously 
limited their 


Eienconsciously, to react to schoo] in a manner which 


ability to gain the fullest benefit from the educational experiences 


available, 
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CONCLUSIONS AND IMPLICATIONS 


Certain conclusions can be drawn from this study which have 
implications for the training of new administrators, the retraining of 


teachers, and for the research activities of universities. | 


& Students and parents expressed varying satisfaction at the 
extent to which the school met their educational expectations and 
provided a satisfying educational experience for students. Teachers, on 
the other hand, expressed levels of satisfaction with the school as an 
educational experience for students which bore little resemblance to the 
views expressed either by students or their parents. 

These views reflect similar expressions of dissatisfaction 
with the state of education to those expressed earlier in the United 
States. There the pattern of unrest has led to increased pressures for 
public involvement in the decision-making processes of education to 
ensure that more valuable educational experiences are available to 
students. Such pressures for public inclusion challenge the traditional 
role of the school administrator as the decision-maker and educational 
leader. They also pose the question whether the present training of 
school administrators is adequate for the rapidly changing educational 
and environmental conditions in which they will be required to operate. 

New administrators need to be trained to the reality of 
community involvement in education, to be responsive and sensitive to 


the needs and aspirations of communities, and trained to constantly test 


the ''mood'' of the community towards the school. They should also be 


trained to develop and to use community interest in education and "to 
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encourage community involvement in the planning and policy-making 
activities of the school. 

Existing administrators have a more difficult task than new 
administrators, for the nature of the relationship between the adminis- 
trator and the community has already been set. However, the skills 
specified for new administrators are as much required by existing 
administrators who need to be given the confidence and the courage to 
change long-established administrative styles by gaining experience in 
the necessary skills for the effective administration of a community 
enterprise. 

If the proposition is accepted that effective education 
depends on the mutual respect and interaction of all interested groups, 
then it follows that the administration of education is too important a 
responsibility to be entrusted to the inept, though well-meaning, 


management of self-taught administrators. 


II Students gave evidence in their responses that they welcomed 
the community participation of teachers and enjoyed the opportunity to 
work with them on community and extra-curricular activities. But when 
teachers assumed the role of ''teacher'' a change of atmosphere seemed to 
cloud the relationship between student and teacher. Student dissatisfac- 
tion at the personal relationships within the school, the institutional 
aspects, the supervisory attitude of teachers, the instructional 
atmosphere of the school and the degree to which students were recognized 


as individuals were significantly related to the level of student 


Satisfaction with school. There seemed to be a feeling conveyed that, 


when the teacher/student relationship prevailed, teachers became pre- 


Occupied with their role as school officials and tended to overlook the 
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person to person relationship implicit in the concept of the school. 

lt can be argued that this state of affairs was a logical 
outcome of the present methods of teacher training, where student 
teachers were given considerable exposure to the theoretical, philo- 
sophical and subject content aspects of education, and little experience 
in relating to students. The charge may be valid that much of the 
content of contemporary education is irrelevant to the needs of students, 
but it may equally be true that teachers who have difficulty in relating 
to their students would have greater difficulty in conveying to students 
the educational importance implicit in the subject material. 

Teacher education which made greater use of field based 
experience, which allowed student teachers to experience the atmosphere 
and problems of a classroom concurrent with their courses on classroom 
management, would do much to endow the theoretical courses with a new 
relevance. Equally, it would allow student teachers to gain confidence, 
under the guidance of a supervising teacher, and experience in relating 
to students, and to develop the skill of quickly establishing rapport 
with students. Such an approach, which would favor the interpersonal 
respect between student and teacher, rather than mastery of subject 
content, would reverse the present emphasis of teacher training where 
student teachers are graded on their mastery of content but not on their 
ability to relate to students. 

Such an approach as that proposed above would probably lead 
to higher attrition rates among student teachers than the present system. 
Beene teachers would be able to decide, on the basis of their 


experience with students in the classroom, whether they were suited to 


a career of teaching. By contrast, the present system--through inadequate 
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exposure of student teachers to the real world of the classroom--al lows 
an individual to train for a career for which he may be emotional ly 
unsuited. 

While the attrition rate among student teachers would likely 
increase, it can be argued that the teachers produced by a field-based 
system of teacher education would be better equipped to teach through 
their ability to relate more readily to the students they were to teach. 

Teachers already in the classroom would need to have 
opportunities, through in-service education, to relate to students in 
situations where the traditional teacher/student relationships were not 
applicable. While some teachers would benefit from the opportunities to 
relate to students on a personal level some would continue to demonstrate 
their inability to achieve or to maintain satisfactory rapport with 
Students. For teachers such as these, provisions should be made for 
retaining to careers where the ability to relate to students was not an 
essential pre-requisite. The ability of teachers to relate to students, 
and to provide for their affective development, appears now to be equally 


as important as their ability to cater to the cognitive needs of students. 


11 Teachers gave evidence, through their morale scores, that 

the level of their morale depended on the interaction of a number of 
factors inside the school and in the community outside. If it is 
accepted that the morale of teachers is the responsibility of the 
principal to maintain--as part of upholding the general tone of the 
School--it follows that the principal should be competent to analyse the 
level of morale among teachers, to identify those factors which may be 
and to be competent to effect 


contributing to lower levels of morale, 


those changes which could lead to the desired improvements. 
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Administrators of schools and school systems need to have the 
ability to identify the low points in the morale structures of their 
Organizations and the personal confidence to investigate situations 
within the school which may evoke criticism of their administration. 
Evidence in this study has emphasized the importance of the human inter- 
action in determining the effectiveness of the school as an educational 
experience for students and as a community enterprise. The selection of 
school administrators has tended to favor those who have already demon- 
strated skills in the management of some aspect of the physical resources 
of the schools. Not always has attention been focussed on the ability of 
administrators to develop cohesive teams of educators which have the 
ability to provide a balanced education for students by paying attention 
to their affective as well as their cognitive needs. 

it is important to realize that, at a certain level of 
administrative responsibility, the ability to manage the physical 
resources of the organization becomes subordinate to the ability to 
manage the human resources of the organization. That is not to say that 
the human side of the enterprise is emphasized while the management of 
the physical resources is ignored. But an administrator, skilled in 
developing the human potential of his subordinates, would have little 
difficulty in delegating responsibility and authority to subordinates, 
as part of their growth experience, for the management of key aspects of 
the enterprise. While these skills are acquired attributes, they require 
a good deal of trust and self-confidence from administrators who may 
believe that, in delegating responsibility and authority to subordinates, 


they are eroding their base of authority and abrogating their responsibil- 


ity to provide leadership. 
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Vo™develop ‘these skills; and*to gain a sufficient level of 
self-assurance, administrators need a good deal of assistance through 
programs of in-service and pre-service education, and through special 


programs of graduate study in Educational Administration. 


IV Universities have a responsibility to provide the leadership, 
the immediate assistance and the long-term developmental programs needed 
to produce administrators competent to manage the physical resources of 
the schools and to develop to the fullest the human potential of the 
students and the teachers who work in them. 

Through their unique position, universities are able to 
provide objective insights into the operation of the schools and to 
provide guidance and leadership to administrators to improve the 
efficiency and effectiveness of the educational enterprise. The oppor- 
tunity to provide leadership and training rests upon the ability and the 
willingness of universities to conduct systematic research into the 
Current and emerging problems of education. They also have a respons- 
ibility to develop and field test instruments which would allow 
administrators to conduct progressive diagnoses of their organizations 
with a view to effecting necessary improvements in their performance. 

Universities, especially Departments of Educational 
Administration, have a responsibility to provide a balanced blend of 
theoretical knowledge and practical experience in programs of Field- 
based research into educational problems. Administrators who undergo 
courses of post graduate education have reason to expect that they could 
develop competence and receive expert guidance in the latest methods of 


investigating problems associated with the management of the human and 


Physical resources of the school. Of considerable value to administrators 
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would be the ability to participate in On-going programs of research 
related to problems of school-community interaction. While administrators 
may be proficient in matters of internal management, evidence suggests 
that much of the friction generated between school and community results 
from the reluctance or the inability of administrators to face the 
problems posed by their communities. Reference was made earlier to 
reported misperceptions by administrators of the purpose and intent of 
community interest in education. Through inept administrative handling 
of the issues, hostility was generated between school and communi ty 
under conditions which, with enlightened handling, could have led to 
fruitful interaction between the community and the school. 

School administrators, in the course of their daily duties 
are too close and too involved in the problems of the school to be 
completely objective in their reactions to them. Universities, because 
of their detached position, are ideally situated to provide expert 
consultative services to school administrators, as an extension of their 
normal function, and so make a valuable contribution to the improvement 


of public education. 
RECOMMENDATIONS 


During the course of this study ééftain of ‘the 'Fesubts 
indicated the need for more specialized research into related areas. 
This section of the chapter proposes certain areas in which further 
research could be conducted. 

It became evident during the study that the Student 
Satisfaction Scale, which was a satisfactory measure for identifying 


Students with high and low levels of student satisfaction, lacked the 
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refinement necessary to give it precision as a diagnostic tool. To some 
extent, these shortcomings derived from the origins and manner of 
development of the instrument as a student-based measure. However, the 
results achieved during this study indicated the need for further deve lop- 
ment in specific areas to provide greater diagnostic capability, of a 
practically useful nature, than it presently possesses. 

There is need for studies to be undertaken to develop a 
diagnostic tool for principals which would enable them to gather feedback 
on the effectiveness of their administrative activities and their inter- 
personal relations. Given the status differential between principals and 
teachers it is unreasonable to expect that teachers would feel secure 
enough to bring to the notice of the principal certain patterns of his 
behavior which adversely affected the tone of the school or the internal 
harmony of its inter-personal relations. 

Similarly, there is need for some medium of exchange to be 
developed between school and community to sensitize the principal to the 
needs of the community, to appraise him of community reactions to school 
activities and performance, and to allow him to direct the activities of 
the school more effectively to meet the needs of the students and the 
community. 

Students in this study demonstrated declining levels of 
student satisfaction with school as their age and grade levels increased. 
Because the attitudes students displayed towards the school, in their 


final years, probably has a bearing on their readiness to undergo later 


Programs of post-secondary education, it is important to discover the 


reasons for student dissatisfaction. Studies oriented to analysing and 


identifying the changing, age related, levels of student satisfaction, 
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and their probable causes, could do much to improve the attitudes of 
students towards school and greatly improve their attitudes towards 
subsequent, career related, educational experiences. 

This study yielded evidence which indicated the interplay of 
different factors which influenced the level of teacher morale. It 
would be of great value to administrators to know which factors exerted 
the greatest influence on the level of teacher morale. It would be of 
value, for example, to know whether improvements in the working 
conditions of teachers or improvements in their interpersonal relations 
would improve their level of morale and have beneficial results on the 
relations of the school to the community. 

Evidence suggested that one of the influences related to the 
level of parent satisfaction with the school was the amount of 
information they had about the school. Little research effort appears 
to have been directed to identifying that information about the school 
which is of greatest interest and value to the community. There is need 
to bridge the communications gap between school and community before 
mutual trust and understanding between each group can be fully achieved. 
At the same time, principals need to be able to gauge the mood of the 
public to determine the level of acceptance that proposed innovations 
are likely to receive, and also to make the school more responsive to the 
expressed needs of the community. 

Allied to the preceding point is the need for studies to be 


conducted to identify the areas where community expertise, for example 


in the areas of administration and finance, could be utilized to effect 


i Ww 
greater school efficiency. Traditionally, educators have been “expert 
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regard to the views, values or aspirations of the community. It has 
become increasingly clear that the omni-capability of school principals 
and administrators has been challenged and that community pressures for 
greater consultation ie inclusion in the policy making activities of the 
school make confrontation or collaboration inevitable. It would seem to 
be of value for administrators to know the nature and extent of 
community needs for inclusion in the administrative activities of the 
school. Through joint discussion it would be possible to negotiate 
workable patterns of integration which would allow the school to operate 
effectively, in performing its professional activities, and would allow 
the community to participate to make the educational activities of the 


school a valued and satisfying segment of community life. 
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APPENDIX A 


[tems and Factor Loadings on Student Satisfaction Scale 
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Item Primary Secondary 
Loading Loading 


me otudents at *this Schaol are a great 
bunch. 642 (Vv) 268 (t¥) 


2. Teachers work with students to solve 
learning problems. -.660 (111) 72 (Y) 


3. The Principal supervises students 
very closely. 585 (tll) -.482 (1) 


4. Too much time is wasted on unimportant 
things. 658 (1!) .150 (IV) 


5. A student is just a number, not a 
person at this school. 488 (IV) 8S.) 


6. Teachers are prepared to discuss 
students! ideas. 


-.458 (111) 371 () 


7. Anything students do well is 


recognized at this school. -.494 (11) .368 (Vv) 
Pepi teateachere disdikes a student there 

is no way the student can do well. 6.13) CEE} .160 (Vv) 
9. Teachers don't bother to learn 

students' names all year. .695 (IV) ocomcre 
10. Students get disciplined for incomplete 

assignments. 519, (IN) .388 (111) 
Il. Students and teachers have no chance to ot 

work together on group projects. .691 (IV) BLS 
12. School authorities try to tell students | 

how to live their lives. 644 (1V) ORO CE 
3. tudents down by 
3. Teachers try to put stude _788 (1) 270 (v) 


using sarcasm. 
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APPENDIX A (continued) 


Students get praised when they do a 
good job. 


Teachers«get out of.school just as 
soon as they can. 


The courses here are right on what 
students need to get a job. 


This school really seems to be part 
of the community. 


The Principal and teachers are 
against the students. 


Teachers don't prepare for their classes. 


The Principal tells students what 
courses they will take. 


This school is unrelated to the real 
world outside. 


Teachers are always willing to work on 
community projects. 


There are too many compulsory courses. 


There is a friendly atmosphere in 
EMSs. SCHOO]. 


Students could drop out of this 
school and no one would care. 


The Principal continually tries to 
Catch students. 


Students don't learn how to study 
only what to study. 


Students can establish good relations 
with teachers here. 


.629 


ALY 


695 


ay 


666 


417 


464 


Primary 
Loading 


198 


Secondary 


Loading 
ly 


436 


328 


6905 


244 


- 299 
~473 


Ral 335) 


sAV9 


+367 


e292 


331 


ASS) 


Bon 


402 


449 


(Vv) 


any) 


Pat) 


a oe SSS ne 
i 7 : 
yisbaaaec Yen y 4 a) : 
en! bec.) pribeod ; jae ? eer 
Sita ——_ ea - 
(v) dE (i) 148 
(phn) SSE. (it) @8a. 
(ivr) £ae- (oi) AaA > 
i) eg, (14), @@de+ 
(y¥) t¢ ry) ee 
er. ed 2 TS« 222643 sian ‘ 
<a ao 
76¢iW te 3 
a (Yi) Ore. 
| $4 erg o\ be 
(‘Vip @Lbi (114) dae. > ae 


ro Anca oie it 
(Ww). Tae. (11) Sek. = . 
(irr) Ses (vi) PEP. 
fer) fee.- (+) 1884 
C14} 22. Cova), Se. 
(Vi) AEE. (1). ada.s 


(tat) See, (Vi) Pre. 


{v) eas, {1} doe. 


29%. 


BU. 


Bt. 


BZ. 


ee 


34, 


p>. 


36. 
ST 


BO. 


APPENDIX A (continued) 


There is no freedom here to do 
anything. 


The Principal is concerned that 
Students get a fair deal. 


Students are encouraged to take part 
in student government. 


Teachers at this school treat students 
as real people. 


Teachers use their own time to help 
students with problems. 


Students get recognition when they 
do a good job. 


Teachers help students realize they 
have something to give to people. 


Students can talk freely with teachers. 


Teachers take the trouble to explain 
the importance of a subject. 


Teachers cooperate with each other. 
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APPENDIX B 


" 2 RELEVANT CORRESPONDENCE 


Ets ‘to advise that 
cee YOU On the om 


4 Begioual alight Prhonl a 


199% 


ot Xe pie + t Ss = n 
a omnnal Hivh Schaal Re, 


Ast th 


Bopp. 
gs. P.O. BOX 1461 ay iV, 
St. Haul, Alberta 


April 4, 1972 


Mr. Alan Hellyer 

855 General Services Building 
University of Alberta 
Edmonton 7, Alberta 


Dear Sir: 
RE: Research Project 
This is to advise that we will be very happy to participate and 


cooperate with you on the proposed research project you discussed 
with me. 


Yours truly, 
7G art 
Paul Chamberland 


| Principal 
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or OFFICE OF SEC.-TREAS. * “p> 
St. Paul, Alberta 


Postai Code TOA 3A0 


“April llth, 1972. 


Mr. A. Hellyer, 

Zeeo- General Services Building, 
University of Alberta, 

/ Edmonton, Alberta. 


Dear Sir: 


Mieetoliowing. are the specific enrolments of the 
Meenior High Schools of the County of St.Paul # 19: 
‘Ashmont Secondary - 64 

F.G. Miller High School, Elk Point - 132 
Beeeilaig. - 78 

Heinsburg - 36. 

Attached is a list of teachers offering high School 
Hanstruction during the second semester. 

Trust that this is the information you are seeking. 
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855 Generel Services Building, 


June 7th, 1972. 


Explanatory Note: 


This letter was sent to teachers who had not returned questionnaire 
items for this study. 


I have been disappointed to see that you have not retrvrned 
the questionnaire distributed to yon as perl of the St.) paul otucys 
If you have a memory like mine, you have probably just forgotten to 
return it. If this is the case, please drop it in the mail to me 
8S soon as possible, and don't bother tc read any further. Or the 
other hand, if you have some reservations about answering the 


Questionnaire, plesse read on. 


Because I am uncertain why you have not returned the 
qQuesticnnaire, I am at a loss to know how to gain your confidence 
and your cooperation. Perheps if I talk about the study itself, 
and the safeguards that exist to protect your anonymity, it might 
be a start. 


I believe that far too Little is known of the important role 
played by teachers in the community. The St. Paul Study is designed 
to measure the influence teachers exert, consciously or unconsciously, 
on the students they teach, on the students! perents, and in are 
community as a whole. Your contribution to the study is of great 
importance for, as a teacher, you and your colleagues exert en 
intinence on the students you teach end, es 3a “school, exert an 
additional influence on the whole community. I em interested in 


measuring this influence. 


Tt is difficult to explain how individual information, given 
in a study of this nature, can be important in itself yet en 
anonymous within the tote] informetion presented by ees : 
may help to think of individual infornetion es being pee on ro) 

€ -- os : j i i 3 
complex machine. It is of great importance pgererha ae oe 
even greater importance as a part of the le nee, papier 

", < yaad 7 TLS SHebeby ree 
Just the same, safeguards have been used in thi y Pp 


individual information strictly confidential. 
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Te Sadie LS CoO 
the form shown on the computer card reproduced below. 


1 1a 1o sense to anyone. But 
directly from the answer sheets, and aes oe Nie 2 nee 
the information, so coded, can be scorea by 


the data needed for this study. For the purposes of this study 
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aoe 
there is no need for the information received from the participants 
to be decoded further. This is one of the main reasons why I feel 


confident in the assurances I have given you regarding the security 
of the information you have given me. 
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I do not know whether the information I have given you about 
the study and the security measures built into it have restored your 
confidence, but I would certainly appreciate your participation in 
this study. If you have any further questions about the study, as 
a whole or specific parts of it, I would be happy to give you further 


information. In the meantime I would appreciate it if you would . 
complete the questionnaire and return it to me, If you have mislaid 
the original one, please write to me and I will supply you with another. 


Yours sincerely, 


Alan Hellyer. 
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FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON 7, CANADA 


855 General Services Building, 
June 6th, 1972 


Deer Sir or Madam: 


I am aware that you have a lot of extra duties to complete by 
the end of the year, but I would be grateful if you could give me the 
Same generous assistance you gave me recently and take a few minutes 
to complete the attached form. 


The purpose of the attached rating scale is to obtain your 
assessment of the degree of satisfaction with school that each 
Student whom you taught displayed during the year. These ratings 
will be used to test the validity of one of the instruments used in 
Peerot. Paul Study. 


For the sake of uniformity, the following definition of - 
“satisfaction” is proposed: 
. the extent to which students see school as meeting 
their expectations for personal, academic and social development 
and of providing opportunities and experiences relevant to 
his goal aspirations. 


INSTRUCTIONS : 


Please rate each student whom you taught on a three-point 
scale of satisfaction, High, Medium or Low, by placing an H, M or L 
alongside the student's name. If you would return the completed 
ratings to the school office as soon as possible they will be 
returned to me by mail. 


I would ask your cooperation in this final matter, for at 
will provide valuable information on the validity of one of the 
measures used in the earlier study, and could provide information 
which would lead to better student-teacher understanding. 


May I take this opportunity of thanking you for your past 
cooperation and of wishing you a pleasant Summer vacation. 


Yours sincerely, 


We. L ; 
Alan Hellyer / ~— 
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>» ENSTRUMENTS COMPLETED BY PARENTS 
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FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON 7, CANADA 


Dear Parent: 


Could I enlist your aid in a study that is being conducted in the 
High Schools of St. Paul County. Its purpose is to examine how certain 
aspects of school life appear to Administrators, Teachers, Students, 
Parents and School Employees. I would welcome your cooperation and 
participation in this study. 


Although this study has the approval of the School Authorities, 
it is not being conducted by them, and your identity and your responses 
will remain confidential. It may seem odd, therefore, that you are asked 
to attach your name to the Answer Sheet. Allow me to explain. The 
Statistical analyses to which these data will be subjected require the 
matching of student's responses with those of his or her parents, and 
with those of his or her teachers. It is important, therefore, that I 
have your name to effect this matching. Once it has been achieved, your 
responses will be identified by a code number. Once the data have been 
coded there will be no way in which individual responses can be identified. 


Your participation in this study is very important. When you have 
completed your responses, please seal them in the envelope supplied and 
have your son or daughter return them to school. I will collect them 
there in the unopened envelopes and take them from the school for coding 
and analysis. 


The results of this study will be presented so that your responses 
will appear as part of the group findings. Every effort will be made to 
ensure that your responses to the test items will remain confidential. 

I hope that you will cooperate with me by completing your section of the 
Study. Do not be afraid to answer any of the questions frankly. 


Thank you for your patience in reading this letter, and for your 
cooperation. 


Yours sincerely, 


Mi. 


Alan Hellye 
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THE ST.PAUL STUDY 


This study is designed to allow Administrators, Teachers, Parents, 
Students and School Employees to express their views about the local 
High School, as it relates to the community. Your views are important to 
this study, so please express them frankly. There are no right or wrong 
responses. The one that expresses your view is the right one for you. 


A separate Answer Sheet is provided for your responses. There is a 
place on it for your name. As well, you have been given an I.D. number 
for this study to preserve your identity. Please record your name and 
Z.5. number on the Answer Sheet in the manner shown below. 


The responses you make will be confidential. DO NOT OMIT ANY ITEMS. 
HOW TO RECORD YOUR I.D. NUMBER 
If your I.D. Number happened ute Ge irene ee Peis oe ee 
See ee would Sip cee) Se eG ere per 
record it as shown in the WRG te fac toa Sh pe TS 
: ea a eS Re a ee Fo Oe a ey (RSE Oy 
example to the right. | 3 sei tedss =2:: em =t5 ai: nf: ake nt: ot 
8 22:: ssi: =? 22: o*-: 22 of: =22-- cree a3 
7 2-2. este: --7.- 2-2: oA: ais =:%:: oon fs rife: 
PR) kor ' 2 3 6 $s a 7 8 c) 


DIRECTIONS FOR RECORDING RESPONSES ON ANSWER SHEET 


Read each statement carefully. Then indicate whether you agree, probably agree, probably 
disagree, or disagree with each statement. Mark your answers on the separate answer sheet 
in the following inanner: 


If you agree with the statement, blacken the spacc.........------- fle Leal 


If you are somewhat uncertain, but probably agree with the AG 
BEIGE DIACKEN thi SPACC........<.-...---.cod-n--cee--resnsneseseeecantecensrateencanneneatze 


If you are somewhat uncertain, but probably disagree with the state- 


(3) Aut fit £43 Bot 
ment, blacken the space........- Pe eae 
A One Cea ene 
If you disagree with the statement, blacken the space......------ (4.)..... Sst tems fs:s2 Yoara 


pace. If vou change a response, 


All marks should be heavy and completely fill the answer 5] 
; hect. Please do not mark 


erase the first mark completely. Make no stray marks on the answer $ 
this booklet. 
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ST. PAUL OPINIONAIRE 


Instructions: 


The following statements relate to conditions which have been said to 
exist in some High Schools. Please indicate the extent to which you agree 
that each of the following statements is true of your High School. 


Record your answers on the separate Answer Sheet provided. Do this 
by placing a mark in one of the guide lines as shown in the example. Use 
an HB pencil. Do not make marks longer than the guide lines. The numbers 
in brackets at the top of each column, indicate the correct set of guide 
lines for that answer. Oe oe eas 


Probably Probably 


Agree agree disagree Disagree 
(1) (2) (3) (4) 

GD) KGa EDN CL 
be Students at this school are a great bunch. A “PAs PD 
Ze Teachers work with students to solve learning problems. A- VPA” PD 
oie The Principal supervises students very strictly. A PAS. BD 
4. Too much time is wasted on unimportant things. A” PPA. 2D 
1A A student is just a number, not a person, at this 

school. A FA PD 
6. Teachers are prepared to discuss students' ideas. PA PD 
I Anything students do well is recognized at this school. PA PLD 
8. If a teacher doesn't like a student there is no way the 
student can do well. PA PD 
9. Teachers don't bother to learn students’ names all year. PA PD 
10. Students get disciplined for incomplete assignments. PAT SED 
11. Students and teachers have no chance to work together - a a 
on group projects. 
12. School authorities try to tell students how to live aera 
their lives. 
13, Teachers try to put students down by using sarcasm. Al PA Seed 
‘ D 
14, Students get praised when they do a good job. Ax TAPAS Hs F 
D 
i5. Teachers get out of school just as soon as they can. Ave Ps. 4 
16. The courses here are right on what students need to eat 
feta job. - 
i A 
17. This school really seems to be part of the community. jee) 
: 1S sv 
18. The Principal and teachers are against the students. wy aly 
Ao PAS TED 


19. Teachers don't prepare for their classes. 


Ss ileal 
20. The Principal tells students what courses they wi AD PASSED 


take. 
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33. 


34. 
B56 


36. 
SYP A 


38. 


This school is unrelated to the real world outside. 


Teachers are always willing to work on community 
projects. ( 


There are too many compulsory courses. 
There is a friendly atmosphere in this school. 


Students could drop out ef this school and no one 
would care. 


The Principal continually tries to catch students. 
Students don't learn how to study only what to study. 


Students can establish good relations with teachers at 
this school. 


There is no freedom here to do anything. 


The Principal is concerned that students get a fair 
deal. 


Students are encouraged to take part in student 
government. 


Teachers at this schoo] treat students as real people. 


Teachers use their own time to help students with 
problems. 


Students get recognition when they do a good job. 


Teachers help students realize they have something 
to give to people. 


Students can talk freely with teachers here. 


Teachers take the trouble to explain the importance 
of a subject. 


Teachers cooperate with each other. 


Please continue to the next 


(2) 
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(2) 7G) 
PAs SPD 
PAG; PD 
FAS ED 
PAWSEPD 
FA PD 
EA ge ED 
PA PD 
PA. » PD 
PA. “ED 
PA PD 
PA PD 
PA. PD 
PA PD 
PA PD 
PAS PD 
PA PD 
PA PD 
PA PD 


page and complete the questions there. 
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ST. PAUL PARENTS ' QUESTIONNAIRE 


Instructions: 


To answer these questions, please use the Answer Sheet provided. 
You may not be familiar with this method of answering but your children are 
quite used to it. If you need help, please ask your son or daughter to 
show you. Choose the answer you desire.. Near it you will find a number in 
brackets. Place a mark-in the guide lines which bear that number on the 
Answer Sheet. The example on the page before will show you how to do it. 


KKEKKKRKEKE 


1. How many years have you lived in this area? 


ee 2 3-5 6-9 10 - 15 16 or more 


(1) (2) (3) (4) (5) 
2. Do you plan to. . « stay in this area permanently? (1) 
move in a year or so? (2) 
move as soon as possible? (3) 
My future plans are uncertain at present. (4) 
3. Do you now .. . live with parents? (1) 
live on a reservation? (2) 
own your own home? (3) 
rent but do not plan to buy? (4) 
rent now but plan to buy soon? (5) 


4, Please indicate your present age group. 
2729 30 - 39 40 - 49 50: - 99 60 or over 


(1) (2) (3) (4) ey) 
Ds Sex: Male Ch) Female (2) 
6. What is your relationship to the student? 
j Other? 
ue her? Relative? Landlord? . 
oe ine (3) (4) (5) (Specify) 
paeewiithis household, are yous © © 
fee thesajo. 2pcone earner? (1) 
Bere wite of the major income earner? (2) 
. . . husband of the major income earner? (3) 
. . a resident in the household? (4) 


regular schooling did you complete? 


Less than 6 7-9 10 - 12 13 - 15 16 eae 
(1) (2) (3) (4) 


8. How many years of 
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12: 


13. 


Iver 


15. 


16. 


ADs 


In this household, is the major income earner . 
a. employed in private business? (1) c. self employed? 


b. employed on a government Jobee FEZ) d. at present unemployed? 


What is the normal work of the major income earner? 
a. managerial? (1) c. semi-skilled worker? (3) 


b. skilled worker? (2) d. unskilled worker? (4) 


How interested are you in local High School affairs? 


Very Not Not-atraia 
interested Interested Undecided interested interested 
(1) (2) (3) (4) (5) 


How satisfied are you with the amount of information you get about 
the local High School? 


Very Not Not at all 
satisfied Satisfied Undecided satisfied satisfied 
Cr) (2) (3) (4) (5) 


How do you get most of your information about the local High School? 


a. from news media? (1) d. from your children? (4) 
b. from the Principal or teachers? (2) e. from the neighbours? (5) 
c. from other school employees? (3) 


How desirable do you think it is that teachers should live and teach 


in the same community? 


Very Not Not at all 
desirable Desirable Undecided desirable desirable 
(1) C2) (3) (4) (5) 


How many times during the past year have you visited the local High 
School to discuss your child's education? 


None 1-2 ce) 5 - 6 7 or more 
(1) (2) (3) (4) (5) 


How satisfied have you been with the way your problems, in relation 


to the school, have been handled? 


Ve Not Not at all 

ry oer. Sent, 

Satisfied Satisfied Undecided satisfied a 
Q) (2) (3) (4) 


F . aE 
How many of the teachers at the local High School do you know we 


enough to visit socially? 


None i 2 3-4 5 - 6 
(1) (2) (3) (4) (5) 
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In this 


Can you suggest any ways by which the local High School could improve 
its service to the community? 


question. Write your answer below. 


Thank you for being so patient, 
KKKKKEKKKKE 


community, how active are you in. . 


Socialvactivaities? 


Sporting activities? 


Service activities? 


Church activities? 


Very 
active 
(1) 
Very 
active 
(1) 
Very 
active 


(1) 


Very 
active 


(1) 


[5] 


Some 
activity 


(2) 


Some 
activity 
(2) 
Some 
activity 


(2) 


Some 
activity 


(2) 


Do not use the Answer 


No 
activity 
(3) 
No 
activity 


(3) 


No 
activity 
(3) 
No 
activity 


(3) 


Sheet for this 


and thank you for your cooperation. 
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FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON 7, CANADA 


Dear Student: 


Could I enlist your aid in a study that is being conducted in the 
High Schools of St. Paul County. Its purpose is to examine how certain 
aspects of school life appear to Administrators, Teachers, other School 
Employees, Parents and Students. I would welcome your cooperation and 
participation in this study. 


Although this study has the approval of the School Authorities, 
it is not being conducted by them and your identity and responses will 
remain confidential. It may seem odd, therefore, that you are asked to 
attach your name to the Answer Sheet. Allow me to explain. The statistical 
analyses to which these data will be subjected require that students' 
responses are matched with those of their parents, and with those of their 
teachers. It is important, therefore, that I have your name to effect 
this matching. Once it has been achieved, your responses will be given a 
code number. Once the data have been coded for analysis there will be no 
way in which individual responses can be identified. 


Your parents' participation in this study is also important. Would 
you please take home to your parents, or the people with whom you are 
living, the Parents' Questionnaire you have been given. It is very like 
the one you are about to complete. If necessary, would you please help your 
Parents to complete the Questionnaire and return it to school on the next 
school day. Return it sealed in the envelope provided to the School Office. 
I will collect them and take them from the school for coding and analysis. 


The results of this study will be presented so that your responses 
will appear as part of the group findings. Your responses will be strictly 
confidential. I hope that you will cooperate with me by completing Aes 
Section of the study, and also by encouraging your parents, or those wit 
whom you live, to complete their section of the study as well. Do not be 
afraid to answer any of the questions frankly. 


Thank you for your patience in reading this letter, and for your 
cooperation. 


Yours sincerely, 


Can. be, 


Alan Hellyer. 
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THE ST.PAUL STUDY 


This study is designed to allow Administrators, Teachers, Parents, 
Students and School Employees to express their views about the local 
High School, as it relates to the community. Your views are important to 
this study, so please express them frankly. There are no right or wrong 
responses. The one that expresses your view is the right one for you. 


A separate Answer Sheet is provided for your responses. There is a 
place on it for your name. As well, you have been given an I.D. number 
for this study to preserve your identity. Please record your name and 
2.5. number on the Answer Sheet in the manner shown below. 


The responses you make will be confidential. DO NOT OMIT ANY ITEMS. 


HOW TO RECORD YOUR I.D. NUMBER 


If your I.D. Number happened [ad st ie ig Dee oe Orr wee ee 
to be 44387 , you would a8 a eet te sia er ree tS 
record it as shown in the fees tad Sree? ree a Ses Ly A a) oe 
fo) 1 3 a 5B 

example to the right. | 3 3 Sse, sict ttt owt Gta ookeS GS Ee ee 
8 pees oes ote: --2.. of. sve ogee sete z =e 

7 gees cohec suf a welts i 228s ue o-Ps i ae 

| oars reine z-?-: ae = st: eel scone seine of: eecee 


DIRECTIONS FOR RECORDING RESPONSES ON ANSWER SOLET 


Read each statement carefully. Then indicate whether you agree, probally agree, probably 
disagree, or disaeree with each statement. Mark vour answers on the separate answer shect 
in the following manner: 


If you agree with the statement, blacken the space...........------ SJ ome: Leow! 


° . “pep rn state- 
If you are somewhat uncertain, but probably agree with the as 
BRCM DIACKEN CC SPACC...-......2..ce--ocereceseeectennewesenerenaacoenetre se cetanearhes 


If you are somewhat uncertain, but probably disagree with the ae Rly one eaneee 


MPeMt Ae Ct tie SPaACe sc... 2s..c.t.nso-r2--nrnprsrensneneneracenacenerecannecartaeeaatras 


If you disagree with the statement, blacken the space..........-.-- (oye 


completely fill the answer space. If vou change a response, 


All marks should be heavy and : 
ks on the answer sheet. Please do not man 


erase the first mark completely. Make no stray mar 
this booklet. 
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ST. PAUL OPINIONAIRE 


Instructions: 


The following statements relate to conditions which have been said to 
exist in some High Schools. Please indicate the extent to which you agree 
that each of the following statements is true of your High School. 


Record your answers on the separate Answer Sheet provided. Do this 
by placing a mark in one of the guide lines as shown in the example. Use 
an HB pencil. Do not make marks longer than the guide lines. The numbers 
in brackets at the top of each column, indicate the correct set of guide 
lines for that answer. Appar arene 


Probably Probably 


Agree agree disagree Disagree 
(1) (2) (3) (4) 
(1) (2) (3) (4) 
1. Students at this school are a great bunch. B PAL SED: 32D 
as Teachers work with students to solve learning problems. A PA PD D 
3. The Principal supervises students very strictly. AD BA TED 
4. Too much time is wasted on unimportant things. Ao “PAS OPDG ee 
5. A student is just a number, not a person, at this 
school. Ay) CRAs > PDD 
6. Teachers are prepared to discuss students' ideas. A ~ PA PD 
7. Anything students do well is recognized at this school. PAUSED oD 
8. If a teacher doesn't like a student there is no way the 
student can do well. A PA PD 
a. Teachers don't bother to learn students’ names all year. PA PD 
10. Students get disciplined for incomplete assignments. FAs kD 
11. Students and teachers have no chance to work together Tans 4 
on group projects. 
12. School authorities try to tell students how to live fe tane en 
their lives. 
13. Teachers try to put students down by using sarcasm. A PA PD D 
e > D 
14, Students get praised when they do a good job. de (RAG ED 
D 
15. Teachers get out of school just as soon as they can. A PA PD 
16. The courses here are right on what students need to i ey ra ° 
get a job. 5 
i D 
17. This school really seems to be part of the community. ant at 
; Do 
18, The Principal and teachers are against the students. Ae oe ee 
j As PA) 2ED2)—D 
19. Teachers don't prepare for their classes. 
S ire 
20. The Principal tells students what courses they wi A> SPAY RP Dee xD 


take. 


(1) 
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38, 


This school is unrelated to the real world outside. 


Teachers are always willing to work on community 
projects. 


There are too many compulsory courses. 
There is a friendly atmosphere in this school. 


Students could drop out of this school and no one 
would care. 


The Principal continually tries to catch students. 
Students don't learn how to study only what to study. 


Students can establish good relations with teachers at 
this school. 


There is no freedom here to do anything. 


The Principal is concerned that students get a fair 
deal. 


Students are encouraged to take part in student 
government. 


Teachers at this school treat students as real people. 


Teachers use their own time to help students with 
problems. 


Students get recognition when they do a good job. 


Teachers help students realize they have something 
to give to people. 


Students can talk freely with teachers here. 


Teachers take the trouble to explain the importance 
of a subject. 


Teachers cooperate with each other. 


Please continue to the next pa 


(2) 


(1) 
A 


) 
PA ED 
PA ED 
PA «4 PD 
Paper 
PA PD 
PAs e LED 
PASS ED 
6 TP via) 
PA PD 
PA). PD 
PAS PPD 
PA PD 
PAS) sc 2D 
PAGS ED 
PAS SPD 
PA PD 
PA PD 
PA ©PD 


ge and complete the questions there. 
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ST. PAUL STUDENTS'! QUESTIONNAIRE 
Instructions: 


To answer these questions, please use the Answer Sheet provided. 
You are probably familiar with this method of answering, but if you need 
help please ask your teacher. Choose the answer you desire. Near it you 
will find a number in brackets. Place a mark in the guide lines which bear 
that number on the Answer Sheet. The example on the page before will show 
you how to do it. 


BRKKKERKEER 


1. How many years have you lived in this area? 


1-2 3-5 6- 9 10 - 15 16 or more 


(1) (2) (3) (4) (5) 
2. Do you plan to... stay in this area permanently? (1) 
move in a year or so? (2) 
move as soon as possible? (3) 
My future plans are uncertain at present. (4) 
Ss Do you now .. . live with parents in town? Gh 
live with parents in the country? (2) 
live with parents on a reservation? (3) 
live with relatives in town? (4) 
board in town? (5) 
4. Please indicate your present age group. 
Under 16 16 - 17 Lore 1g 20 - 21 22 or over 
(1) (2) (3) (4) (5) 
5. What Grade are you in at High School? 
Grade 10 Grade 1] Grade 12 
(1) (2) (3) 
6... Sex: Male (1) Female (2) 
7. How interested are you in extra-curricular High School activities? 
Not at all 
Very Not 
interested Interested Undecided interested Sane 
(1) (2) (3) (4) 


S. How satisfied are you with the amount of information your parents 


get about the local High School? 


Vv Not Not at all 

er 

ee ees Satisfied Undecided satisfied a 
(1) (2) (3) (4) 


[3] 
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al. 


1H 


aes 


14, 


15. 


16. 


How do your parents get most of their information about the local 
High School? 


a. from news media? (1) d. from you, yourself? (4) 
b. from the Principal and teachers? (2) e. from the neighbours? (5) 
c. from other school employees? (3) 


How desirable do you think it is that teachers should live and teach 
in the same community? 


Very Not Not at all 
desirable _ Desirable Undecided desirable desirable 
(1) (2) (3) (4) (5) 


How many of the teachers at the local High School do you, yourself, 


know well enough to visit socially? 


None 1 =2 3-4 5 - 6 
(1) (2) (3) (4) 
In this community, how active are you 
Very 
« « « Social activities? active 
(1) 
Very 
+ « « Sporting activities? active 
(1) 
Very 
e « » Service activities? active 
(1) 
Very 
“a «© Church activities? active 
(1) 


List the names and the I.D. numbers of the teacher you have had in 
the past school year on the lines below. 


tomPant: 2) of the Answer Sheet. 


7 or more 


(5) 


Some 
activity 
(2) 
Some 
activity 
(2) 
Some 
activity 
(2) 
Some 
activity 


(2) 


list the seven with whom you had most contact. 


(7) 


Note: 


Thank you for being so patient, 


[4] 


The names of teachers at this school, 
for this study, are listed on the page following. 


No 
activity 
(3) 
No 
activity 


(3) 


No 
activity 
(3) 
No 
activity 


1D) 


Transfer their I.D. 
If you had more than seven teachers, 


numbers 


List teachers with I.D. 
numbers lower than 10, 


———— as Ol, 02, 03, etc. 


and their I.D. numbers 


and thank you for your cooperation. 
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FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON 7. CANADA 


Dear Sir or Madam: 


Could I enlist your aid in a study that is being conducted in the 
High Schools of St. Paul County. Its purpose is to examine how certain 
aspects of school life appear to Administrators, Teachers, Students, 
Parents and School Employees. I would welcome your cooperation and 
participation in this study. 


Although this study has the approval of the School Authorities, 
it is not being conducted by them, and your identity and your responses 
will remain confidential. It may seem odd, therefore, that you are asked 
to attach your name to the Answer Sheet. Allow me to explain. The 
Statistical analyses to which these data will be subjected require the 
Matching of students' responses with those of their parents, and with 
those of their teachers. It is important, therefore, that I have your 
name to effect this matching. Once it has been achieved, your responses 
will be identified by a code number. Once the data have been coded there 
will be no way in which individual responses can be identified. 


Your participation in this study is very important. When you have 
completed your responses, please seal them in the envelope supplied and 
leave them with the school office. I will collect them from there and 
take them from the school for coding and analysis. 


The results of this study will be presented so that your responses 
will appear as part of the group findings. Every effort will be made to 
ensure that your responses to the test items will remain confidential. 

I hope that you will cooperate with me by completing your section of the 
Study. Do not be afraid to answer any of the questions frankly. 


Thank you for your patience in reading this letter, and for your 
cooperation. 


Yours sincerely, 


fli. dato, 


Alan Hellyer. 
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THE ST.PAUL STUDY 


This study is designed to allow Administrators, Teachers, Parents, 
Students and School Employees to express their views about the local 
High School, as it relates to the community. Your views are important to 
this study, so please express them frankly. There are no right or wrong 
responses. The one that expresses your view is the right one for you. 


A separate Answer Sheet is provided for your responses. There is a 
place on it for your name. As well, you have been given an I.D. number 
for this study to preserve your identity. Please record your name and 
Z.D. number on the Answer Sheet in the manner shown below. 


The responses you make will be confidential. DO NOT OMIT ANY ITEMS. 


HOW TO RECORD YOUR 1.D. NUMBER 


If your 1.D. Number happened [al 26) pew owe ee Lo ee Ce ae 
to be 44387 , you would Siglies Se ee Delalts lane ee 
record it as shown in the ae, att mn Seige. es Cee ‘ 
oO q = a 6 Sie 

example to the right. | 3 heznee Sesae © SocsS) Teme oss ce Sess. Stes5, Ses52 pict ie feces 
8 ae ae =:2:- =22-: =-4.- 2. 2: 8-- 2222: —" 22: 

Rey apenas ee ee a EN A 

° ’ 2 3 4 5 f ? 8 3 


DIRECTIONS FOR RECORDING RESPONSES ON ANSWER SHEET 


Read each statement carefully. Then indicate whether you agree, probally agree, probably ly 
disagree, or disacree with cach statement. Mark your answers on the separate answer Beds 
ey CIS ST CE 
in the following manner: 


If you agree with the statement, blacken the space........-.-------- Cus: eos G2 ease ene 


If you are somewhat uncertain, but probably agree with the SESE 
Ment, blacken the space.........-..ccscccceceeseneceescseneesneescenseennscensesestsstecnes 
If you are somewhat uncertain, but probably disagree w ‘ith the state- 


(>) iS) GI easy gee 
ment, blacken the STS me an OP enone e rnetr er aca ae tg aa 


If you disagree with the statement, blacken the space.......-.---(4).-.-- 


All marks should be heavy and completely fill the answer space. If you Sag san oe 
erase the first mark completely. Make no stray marks on the answer sheet. Please do not mat 
this booklet. 
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ST. PAUL OPINIONAIRE 


Instructions: 


The following statements relate to conditions which have been said to 
exist in some High Schools. Please indicate the extent to which you agree 
that each of the following statements is true of your High School. 


Record your answers on the separate Answer Sheet provided. Do this 
by placing a mark in one of the guide lines as shown in the example. Use 
an HB pencil. Do not make marks longer than the guide lines. The numbers 
in brackets at the top of each column, indicate the correct set of guide 
lines for that answer. Re eR 


Probably Probably 


Agree agree disagree Disagree 
(1) (2) (3) (4) 
Cl) 2) GF) 
Js Students at this school are a great bunch. BD GPAs PDD. 
fap Teachers work with students to solve learning problems. A PAW ED D 
a's The Principal supervises students very strictly. A PAY OP Dor ep 
4, Too much time is wasted on unimportant things. A / PAD (2D ep 
23 A student is just a number, not a person, at this 
school. A PA. PD Dd 
6. Teachers are prepared to discuss students' ideas. PA PD 
Zk Anything students do well is recognized at this school. PAY PD 
8. If a teacher doesn't like a student there is no way the 
student can do well. A PA PD 
9. Teachers don't bother to learn students’ names all year. PAYS PD 
10. Students get disciplined for incomplete assignments. (CO ee 38) 
11. Students and teachers have no chance to work together pe nin 
on group projects. 
12. School authorities try to tell students how to live 4h Ae eager 
theix lives. 
13. Teachers try to put students down by using sarcasm. A.» EAS) GED GD 
: D D 
14, Students get praised when they do a good job. fe EA ek 
15. Teachers get out of school just as soon as they can, Be Ea Ey 
16. The courses here are right on what students need to P a * i 
Set. a job. eda 
j PA 
17. This school really seems to be part of the community. 2 
. - 3 PASS ED 
18. The Principal and teachers are against the students. A 
APA)? PDY oD 


19, Teachers don't prepare for their classes. 


ill 
20. The laos tells students what courses they wl Nee hike eae 
Cake. 


(1) 
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23% 
24. 
25. 


26. 
De 
28. 


20: 
30. 


SHA 


32. 
a3. 


34. 
35. 


36. 
37. 


38. 


This school is unrelated to the real world outside. 


Teachers are always willing to work on community 
projects. 


There are too many compulsory courses. 
There is a friendly atmosphere in this school. 


Students could drop out of this school and no one 
would care. 


The Principal continually tries to catch students. 
Students don't learn how to study only what to study. 


Students can establish good relations with teachers at 
this school. 


There is no freedom here to do anything. 


The Principal is concerned that students get a fair 
deal. 


Students are encouraged to take part in student 
government. 


Teachers at this school treat students as real people. 


Teachers use their own time to help students with 
problems. 


Students get recognition when they do a good job. 


Teachers help students realize they have something 
to give to people. 


Students can talk freely with teachers here. 


Teachers take the trouble to explain the importance 
of a subject. 


Teachers cooperate with each other. 


Please continue to t 


[2] 


(1) 


(297 (3) 
PA, TED 
PAD 
PAs PD 
PA” “PD 
PAS AED 
PA) “PD 
PA PD 
PA, =2D 
PAIS ED 
PA. PD 
PAA eD 
PA PD 
PA PD 
PANT ep 
PAY -FD 
PA PD 
BRT oED 
PAW GED 


he next page and complete the questions there. 
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ST. PAUL TEACHERS' QUESTIONNAIRE 


Instructions: 


any items. 


In completing these questions, please check or circle the desired 
response. Few questions require a written answer. Please do not omit 


I.D. number for this study immediately below. 


10% 


a 


Mee 


Name of School: Weishe JAIME ier 


KRKKEKKERERK 


How many years have you lived in this area? 


eee eg ees 6-9 10 - 15 16 or more 


Do you plan to. . . stay in this area permanently? 
move in a year or so? 
move as soon as possible? 


My future plans are uncertain at present. 


Do you now. . . live with parents? 
own your own home? 
rent but do not plan to buy? 


rent now but plan to buy soon? 


Please circle your present age group 
21 - 29 30 - 39 40 - 49 0 ed 60 or over. 


Sex: Male Female 

AGEGAVOU.. . wmarried? single? engaged? 

Is your husband/wife employed in St. Paul County? Yes No 
Yes No 


Is your husband/wife a teacher? 


; : 9 

Did you grow up in... this County? this Province? 
this Country? another Country? 

"a rural area: a small town? 


Did you grow up in.. 
a large town? apeaty? 


How many miles do you live from where you teach/work? 
Oger 1 Zi= 3 4-5 6-7 8 or more 
What position do you hold in this school? 


Principal Vice-Principal Dept. Head 


[3] 


Please be sure to record the name of your school and your 


N/A 


N/A 


Teacher Non-teacher 
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What are your long-range plans? 


To continue teaching/working in this school? 


OR To seek promotion in this school? 
OR To seek promotion elsewhere? 
OR To give up teaching altogether? 


How many years of teacher education have you completed? yrs. 


Counting this year, how many full years have you been teaching? Vier 


How many full years have you taught in this County? yrs. 


How interested would you say you are in High School/Community affairs? 


Nteke AS Beal 
interested 


Not 
interested 


Very 


interested Interested Undecided 


How satisfied are you with the amount of information the local 
community appears to have about the High School? 


Not at all 
satisfied 


Not 
satisfied 


Very 


satisfied Undecided 


Satisfied 


In your opinion, how does the local community get most of its 
information about the High School? 


a. from news media? d. from their children? 
b. from the Principal or teachers? e. from the neighbours? 
c. from other school employees? 


How desirable do you think it is that teachers should live and teach 


in the same community? 
Not ratvaiel 
desirable 


Not 


Very 
desirable 


desirable Undecided 


Desirable 


How many parents of High School students do you know well enough 
to visit socially? 


qe? 3-4 7 or more 


None 5 - 6 


In this community, how active are you in. . 


Very Some No 

weer Social activities? active activity activity: 
Very Some No 

wee Sporting activities? active activity activity 
Very Some No 

Weemeoervice activities? active activity activicy 
Very Some No 
active activity activity 


Church activities? 
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THE ST. PAUL TEACHERS' OPINIONAIRE 


Please continue to the next page and complete this 
Opinionaire. Instructions for its completion are 
the same as those given at the beginning of this 

booklet. Record your answers on the Answer Sheet, 


in the section headed Teachers’ Opinionaire. Do 


not omit any items, please. 


® as . 
rie 7 a $s Pa 
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wt 
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7 
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18. 


ao. 


20. 


7AM 


22. 


23. 


Details, “red tape,” and required reports absorb too much of THY Tings. ee aes 


. The work of individual faculty members is appreciated and commended by our 
et ee te ee FIND era eho atosth  crecodvivepantechunhiboieoinses.ctoeclaeielcceulons oka 


. Teachers feel free to criticize administrative policy at faculty meetings called by 
TA [RIDGES SY “SRO reco sO ae a sececicecati i saaregese terete eee 


. The faculty feels that their suggestions pertaining to salaries are adequately 
transmitted by the administration to the board of educatione..ccccccccccccceccseseseccececeoseceeseceen 


. Teachers in this school are expected to do an unreasonable amount of record- 
Be VPA CLOT ICAL WOE Ka cacccce cose sete scociescdoctcsdcancncavessevsaessscence pcb Gevee athe WAR ae Renee gee 


. My principal makes a real effort to maintain close contact with the faculty................ 
Community demands upon the teacher's time are unreasonable..........cececeeceseeseseeceseeee 
- Iam satisfied with the policies under which pay raises are granted ........ceeseceeeeeeeeees 
. My teaching load is greater than that of most of the other teachers in our school....A 


. The extra-curricular load of the teachers in our school is unreasonable... 


Our principal's leadership in faculty meetings challenges and stimulates our pro- 


ee OW th mee MRE UNLIN 2 Wtymnt is mire Chore Yet ocd vscnensaresteredrene Paes Seas 
My teaching position gives me the social status in the community that I desire........ 
. The number of hours a teacher must work is unreasonable... eee ceeee reece eeeeeeeees 
Teaching enables me to enjoy many of the material and cultural things I Jike............ 
My school provides me with adequate classroom supplies and equipment... 


Our schoo! has a well-balanced curriculum ........cccceccceeescccseceeseceteeeeter cee ceseeseseneececetenee renee es 


There is a great deal of griping, arguing, taking sides, and feuding among our 


CAC ITC TS Meee nT ene es Py BPRS CE oes ct ce sos cnet eacs sen ceey-<tone=anzensssecescecqnacsrsens 


Teaching gives me a great deal of personal satisfaction 


i } rision for student individual 
The curriculum of our schoo! makes reasonable provisio1 


RENATO ns ee ca tac, epee vidae ans Lovscuangevnedeateeenatnacsenraeraeve deresnntihvamvesna tncrmere? 


The procedures for obtaining materials and services are 


- ke TA 
Generally, teachers in our schoal do not take advantage 


; thiev mmon, per- 
The teachers in our schoo! cooperate with each other to achieve co sy 


sonal, and professional objectives 


well defined and efficient....A 


Ohlone anolh Chases 
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PA 


PA 


PA 


PA 


PA 
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Continue with item 2-4 on next page 
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24. Teaching enables me to make my greatest contribution to SOCIOY > sae ee A. ePA 
29. The curriculum of our school is in need of MIAJOL TCVISIONS 3.02 ccr.csscease cae eee A 
(ES CGI SITEM FS 2a aS ek A eR A PA 
27. Mf I could plan my career again, 1 would choose teacningat Alu. 2 a een A IPA. 
28. Experienced faculty members accept new and younger members as colleagues........ A GEA 
29. I would recommend teaching as an occupation to students of high scholastic ability...A PA 
30. If I could earn as much money in another occupation, I would stop teaching............ A PA 
31. The school schedule places my classes at a disadvantage .....cecsssccssccscsssscescessseseseseeseeseeees A PA 


32. Within the limits of financial resources, the school tries to follow a generous 

policy regarding fringe benefits, professional travel, professional study, etc..........A PA 
33. My principal makes my work easier and more pleasant.u....e.ceceeseeseseseeeeeeeteeeeeneA PA 
foe ceping-up professionally is toomuch of. a burdens. .ccc-sssedecvensestassssansvntbodgtoscesesssesecase= Lge Shak 
35. Our community makes its teachers feel as though they are a real part of the 

SOD EN NULL UN a ete red Le Sar Bev eB sea aha bese Shines bas SeaSvd een vbes ae capes tude tages, ons Saves ceccduoe costes A. A 
36. Salary policies are administered with fairness and justice... eecaeeeeesesseee paeeL, 
37. Teaching affords me the security I want in an occupation... PA 
38. My school principal understands and recognizes good teaching procedures..............-. A PA 
39. Teachers clearly understand the policies governing salary Increases... ree ws oe 3 
40. My classes are used as a “dumping ground” for problem students... eA PA 
41. The lines and methods of communication between teachers and the principal in 

our school are well developed and rnaintaimed. 2... cece ese eecseseeeeses cnet ene rceseeeenceneeeensenns A PA 
42. My teaching load in this school is unreasonable .........-.:.eeecccecceestsnes eteeesneceeencenenenentens APA 
43. My principal shows a real interest in my depart Ment... eee reste ceeteesee ceeetetetens A PA 
44. Our principal promotes a sense of belonging among the teachers in our Schoolies A PA 
45. My heavy teaching load unduly restricts my nonprofessional activities... A PA 
46. 1 find my contacts with students, for the most part, highly satisfying and rewarding...A PA 
47. I feel that 1am an important part of this school sy steam... rer seeeecssesrtnetnatenees A PA 
48. The competency of the teachers in our school compares favorably with that of . 


teachers in other schools with which I am familiar 
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49, 


50. 


ol. 


92. 


53. 


34. 


59. 


56. 


57. 


58. 


59. 


60. 


61. 


My school provides the teachers with adequate audio-visual aids and projection 


equipment ........ (DEE BED Ses tere Re SRE ace OS a oe ee ee eae ee eae 2 ae A PA 
I feel successful and competent in my present Position. .....c.cccesssscscessesccecsesccssssssesceecoceesees A PA 
I enjoy working with student organizations, clubs, and Societies. ..c.cccccccccceceseseseseececseee. IX jab 
Our teaching staff is congenial to work STE ane al Sei ahd Darthevet Papers ible Penns A, A PA 
My teaching associates are well prepared for their jobs............c:cssscsscecsseccessescescseceeececeee: A PA 
Miieschoo! faculty has a tendency te form into cliqueS...s.....-ce--carssccecesceocesecesnencseececeenenees ih JEN 
The teachers in our school work well together.........2c00-0- Di ORES RRR Rae Petts beet AVA 


Iam at a disadvantage professionally because other teachers are better prepared 


NAMIE et a oe ao oa cak scans ius ede bcceidh Vana snaace wonders ome Hey Ss 
Our school provides adequate clerical services for the teachers........--.c.sesececeeeeeeeeeeeeeees | use 5 
As far as I know, the other teachers think I am a good teachel...........--.:.::ssesseseceseseeseeees pe PA 


Library facilities and resources are adequate for the grade or subject area which 
I teach AvePA 


The “stress and strain” resulting from teaching makes teaching undesirable for me....A PA 


My principal is concerned with the problems of the faculty and handles these 


MPSS MAP Ct LCALLY. 2. ccceccaduysncvasatecoecntweseocesesavasecshsnaceceeenewensnosannadsbencerecsivenctedeerdeneanrdeocs TX BEUN 


62. I do not hesitate to discuss any school problem with my principal... eee A PA 
63. Teaching gives me the prestige I desire ........sssscscesccesseseceneeeetenesneseeesseeneeneerteseeeceaecansnneneens APA 
64. My teaching job enables me to provide a satisfactory standard of living for my 

NN eda aca dulfav ok dustbe la vesuce sack tuaceup bent cncennndnonidandensneschexgnese ndvtbeavevanencr env Ix, SOUS 
65. The salary schedule in our school adequately recognizes teacher compcetency.........- Ac UPA. 
66. Most of the people in this community understand and appreciate good education.....A PA 
67. In my judgment, this community is a good place to raise a familly. cases eee A PA 
68. This community respects its teachers and treats them like professional persons........ A PA 
69. My principal acts as though he is interested.in me and my problems. .-..cc-ssecceeceessssvenees AES 
1. My school principal supervises rather than “snoopervises” the teachers in our A PA 

Se a 8g isla cap cnn cin scan ddasifon senstereteconeaesnaentenenenstnebenarentensr sera R se SET 
iL. It is difficult for teachers to gain acceptance by the people in this community.........--. A PA 
12. Teachers’ meetings as now conducted by our principal waste the time and energy A PA 
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73. 


74. 
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76. 


77. 


78. 


79. 


80. 


81. 
82. 
83. 
84. 


85. 


86. 
87. 


88. 


89. 


93. 


94. 


, -oversial issues in their cla 
» Teachers in our community feel free to discuss controv ersial issues i E 


tee : Sesh Bs eee isi classes 
. My principal tries to make me fee! comfortable when he visits my ci 


My principal has a reasonable understanding of the problems connected with my 


ee ead eo riciitie. Wharton nlcal ven ular ol Uirveme! Be geen A 
I feel that my work is judged fairly by my Principal juny, 20 wee eee eee eee A 
Salaries paid in this school system compare favorably with salaries in other Sys- 

Rem mr ELM NC el cellu EAT AT soe ch sets cesctec gy occesdnspcdesniuclailasecsesseendeviecoeea con kbs a tbc ft A 
Remorse actions of students irritate Mme..c-ccccccocce-acccssecccadlosaccvssosesssendess nsseccssccdescas ese. A 
The cooperativeness of teachers in our school helps make my work more 

emia meeerrrieee seein ree feey Pyl oe cy bes) Bh Bie esi lan elie, A 
My students regard me with respect and seem to have confidence in my profes- 

Biota AOMILY coccscecosse0.ccancee IE Ph Fe BEA Ae ree ee te ISS be eS GR cae ee he ee ee A 
The purposes and objectives of the school cannot be achieved by the present cur- 

BRM pM Cera Rey ede a casck vedeve ceidctnecssdeudentens St ase es Rea cect attce ame ee Cm A 
The teachers in our school have a desirable influence on the values and attitudes 

oil Engr ee RRR ins Ie Te eet AE PODS Re. SE ONE PPO. SOR SRO ae reat A 
This community expects its teachers to meet unreasonable personal standards.........A 
My students appreciate the help I give them with their school work.......ecceessseeeeeeeeees A 
Wome there is no more challenging work than teaching.............c.-ccsscesceseeasseneeoeeacacas A 
Other teachers in our school are appreciative of my WOPK...............-cscsscecesseseeceaseereonene A 
As a teacher in this community, my nonprofessional activities outside of school 

BPM CUNY. UNOS EL ICLEC 620.5, sch evacs fica ckdavtneche cass nanstetegonntesnsezcanesbaceorae ba Oa ta rte BL ee ree A 
As a teacher, I think I am as competent as most other teache?S.......-2-.:-+scseeeseeeecceeeees A 


The teachers with whom I work have high professional ethics........-...---:s-sseeeseeneneenees 


Our school curriculum does a good job of preparing students to become enlight- 


Cned and competent citiZems........c.ceccceseccecececeessessereensnesenenereencscessnesenensncecesenssstesetacaneseasaenses 


T really enjoy working with my students. ..........::-:--cecceeeeseeeeeeceeceneeeetecnneeceenecnencearenees eens 


. The teachers in our school show a great deal of initiative and creativity in their 


Rete UMN PEPE I FV TV OTN ES co: 2-yc¥ssecesadorvseens-caanscees>ennseserenrncesdontsasdennovacunrnnacsoanenantdchaitussonesentece terns es 


My principal makes effective use of the individual teacher’s capacity and talent 


Sa , > d interest 
The people in this community, generally, have a sincere and wholehearte 


in the school system 
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96. 


97. 


$8. 


93. 


100. 


Teachers feel free to go to the principal about problems of personal and group 
(TS onc nigerana geen ped tel AER SM soe den ee eee eiereetireet Peete aero 


This community supports ethical procedures regarding the appointment and 


reappointment of members of the teaching staff 
This community is willing to support a good program of education 
Our community expects the teachers to participate in too many social activities.....A 
Community pressures prevent me from doing my best as a teacher 


Tam well satisfied with my present teaching position 


Thank you for your cooperation. 


PA 


PA 


PA 


PA 


PA 


PA 


I am very mindful of the amount 


PD 


PD 


PD 


of time, effort and thought you have contributed to this study, and 


I appreciate it greatly. 
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COGGCEE PRECUCEL CLESES 
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CCCCVEHENEGLEL CE CEENS 
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COLCCEECNCELLOU CLES @S 
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LCECLCCOCGHCHECLCLEELS 
CCECCOPUMEMELE CLE CEENS 
CCLECCOLCHNENECCECESE LS 
CELUCECHCUCE CECI CUE Ne 
POSE SHEL RECELS HSE CuaT 
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